=========================================================================
Date:         Fri, 1 Mar 1996 10:59:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
Subject:      English dept. computer technician
 
My department is preparing a proposal for our dean for a full-time computer
technician to repair, maintain, update the whole department's computers,
server, and networks, etc.  I'd like to add to the proposal information
about other university English departments that have such a position and
some testimonial that the person is invaluable, saves money in the long run,
etc. We have two networked writing classrooms, a network-able writing
center, a graduate student computer room, an (as yet unpacked) file server,
faculty computer room, 40-50 PCs and Macs in individual offices, and lots of
teachers who would use e-mail and internet in their classes if we could
support it.
        Does anyone out there have a full-time computer technician(s),
dedicated to the English department, for about this size an operation? All I
need is a sentence or two.
Ruth M. Mirtz
Director, First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Fri, 1 Mar 1996 10:50:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Patterson Ward <iward@KSU.KSU.EDU>
Subject:      Re: English dept. computer technician
In-Reply-To:  <199603011559.KAA66801@garnet.acns.fsu.edu>
 
Ruth,
 
Here at K-State we have part of an instructor line released to serve as
technician for our lab.  Normally this is a 4/4 positon this person gets
3/3 for some tutoring and troubleshooting in the lab.
 
 
Irene Ward
Director of Expository Writing
Kansas State University
iward@ksu.ksu.edu
=========================================================================
Date:         Fri, 1 Mar 1996 12:03:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill <WPROVOST@UGA.CC.UGA.EDU>
Subject:      computer technician
 
In response to Ruth Mirtz's question--
 
Here at the University of Georgia, we have a person who is more or less
expected to work full time at the sort of computer support you describe,
though he also has other duties. He has a faculty appointment--a kind of
specialized one, and I don't remember exactly the creative
classification we finally got set up for him. Our situation is similar
to yours--rather more individual office PC's; 3 classroom writing labs,
but not yet networked; and so on. The person who does the support now
also is in charge of our Writing Center and is responsible for doing our
Regents Writing exam procedure. It's all a great deal more than he can
do. We're talking right now about hiring a second person, this time with
a staff classification of some sort. We hope to make this hire for next
year.
 
Bill Provost
 
Director of Freshman English, UGA
=========================================================================
Date:         Fri, 1 Mar 1996 12:06:09 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHASTITY WANAMAKER...ENG 310-001" <CLW9312@TNTECH.EDU>
Subject:      HELP
 
I am a graduate student at Tennessee Tech University and am presently working
on my thesis.  Unfortunately, I am having some trouble locating information
over my topic, WRITING ANXIETY.  If you can help, please let me know.
 
Thankyou,
 
Chastity Wilson
=========================================================================
Date:         Fri, 1 Mar 1996 11:22:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "MARGARET E. WHITT" <mwhitt@DU.EDU>
Subject:      Re: English dept. computer technician
In-Reply-To:  <199603011559.KAA66801@garnet.acns.fsu.edu> from "Ruth Mirtz" at
              Mar 1, 96 10:59:37 am
 
Ruth, we just hired a computer lab manager which we share with foreign
languages.We have one lab with 19 computers; the lang and lit folks
have one smaller lab. His job is to help us find ways to use
technology to advance our writing classes--and to make sure that the
equipment is without problems. His pay is $30,000 and he
reports to the dean ultimately. He has a supervisor in English and one
in languages.
=========================================================================
Date:         Fri, 1 Mar 1996 12:53:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: HELP
 
At 12:06 PM 3/1/96 -0600, CHASTITY WANAMAKER...ENG 310-001 sent the following:
>I am a graduate student at Tennessee Tech University and am presently working
>on my thesis.  Unfortunately, I am having some trouble locating information
>over my topic, WRITING ANXIETY.  If you can help, please let me know.
>
>Thankyou,
>
>Chastity Wilson
>
 
writing anxiety, a.k.a writing apprehension research was big in the late 70's
look for the Daly-Miller writing apprehension test in _Research on the
Teaching of English_,
1975.  MUCH research has been done since then.  If you do an ERIC search on
the terms you will find beaucoup information.
 
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
<<http://writing.samford.edu>>
=========================================================================
Date:         Fri, 1 Mar 1996 13:09:01 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Joan Bell, English" <joan@CAS.UNOMAHA.EDU>
Organization: COLLEGE OF ARTS AND SCIENCES
Subject:      Re: English dept. computer technician
 
Ruth,
 
Four department chairs have gotten together here at UNO to propose a
file server manager/lab manager position.  The status would be
managerial and the salary, I'm guessing, low to mid 30s.   I expect a
decision on this position in late spring or early fall following a
decision on Dean of Arts and Sciences.   I'm doing most of the work
on a volunteer basis right now and am close to the
end of my energies.
 
Our file server accommodates both instructional and administrative
needs of the College of Arts and Sciences.  There are presently three
networked labs.  Two more will be added by fall, we hope.
 
If I were consulted in the design of an ideal position, I would add
to the obvious the following suggestions:
 
1.  Leave room for growth (more labs, more file servers) in the
position description.  It will happen.  Growth might be accommodated
 by an increasing number of  student workers under the supervision
 of this position to take care of daily maintenance and trouble shooting.
 
2. Dedicate 25% of the appointment to time for learning, researching
hardware, software, and its educational applications and grant
writing.  Provide funding for travel and workshops on the above.
 
3.  Make it very clear who supervises this position and make sure
that person knows enough about the issues involved to be an effective
supervisor and that person has some time to devote to it.  Make sure
the supervisor of this position has some clearly delineated authority
over the many faculty who will be "bossing" the staff person.
 
4.  Don't forget to include strong people skills and an understanding
of the academic environment in the qualifications.  If you hire a
techie that went into computers because he/she prefers them to
people, you'll have disaster.  Teaching experience would also be
good, not only because it aids in general understanding of the
environment and specific needs but because this person will
inevitably spend a lot of time teaching faculty and staff how to use
equipment and software.
 
I hope some of this is pertinent, and I would be very interested in a
copy of your description when it is completed.
 
Good luck,
 
Joan Bell
=========================================================================
Date:         Fri, 1 Mar 1996 11:50:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kirk Branch <kirkb@U.WASHINGTON.EDU>
Subject:      Two quarter writing classes
 
Looking for advice:
 
At the University of Washington, we have a two quarter writing class (10
weeks/quarter) offered primarily for students in the Educational
Opportunity Program, English 104-105.  It has typically been taught as two
classes, with 104 and 105 using different texts with no explicit
curricular links between the two courses.  At the end of 105, students
receive a combined grade for both classes for a total of 10 credits.
 
I want to work to make the connection between the two parts more
explicit, so that the instructors and students begin to think about the
class as one two quarter class rather than two one quarter classes.  Can
anybody out there talk about ways they do this?  (In this case, the
instructors will generally change.)   I'm particularly curious about the
mechanics of having a portfolio that covers both quarters at the end of
105, as well as a portfolio that looks ahead to the next quarter at the
end of 104. If anyone's doing something like that, I'd love to hear about it.
 
Thanks,
 
Kirk Branch
Director, English 104-105
University of Washington
=========================================================================
Date:         Fri, 1 Mar 1996 22:39:00 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: HELP
 
There is indeed a lot of material about writer's block and writer's
apprehension out there.  The John A. Daly Apprehension rating sheet is a
standard measuring device.  But be careful of the original report in RTE
(Winter 1975)--the procedures for scoring it, which involve rating various
responses as + or -, were reported backwards.
 
Also look up Mike Rose's _When a Writer Can't Write: Studies in Writer's
Block and Other Composing Process Problems_, Guilford Press, 1985.
 
For scoring the Daly survey properly, see Wendy Bishop, "Qualitative
Evaluation and the Conversational Writing Classroom" in _Journal of Teaching
Writing_,   Special issue for 1989, 267-85.
 
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Sat, 2 Mar 1996 06:01:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Scheduling Program
In-Reply-To:  <2.2.16.19960229135708.331fe356@mailbox.samford.edu>
 
On Thu, 29 Feb 1996, David Roberts wrote:
 
> Anyone on the list can send me specifications, requirements, and extras they
> would be willing to pay for in a Windows-based scheduling program and I will
> try to incorporate them into an affordable product.  I am having lunch today
> with a contract programmer I've been working with for several years, and I
> think we can have a beta out by summer, final by early fall.
 
I have no money, but...
 
I'd use Sim-City et al. as the pardigm
 
Picture a desktop with minimized icons that represent the following
 
  *  maps of classroom space,
  *  specific rooms in a building,
  *  courses that dcould be offered,
  *  times the courses could play,
  *  teachers for the courses, and
  *  supplies/booke &c. for the course
 
Open any icon and you can get information (graphic and/or textual).
Each icon is actually an object (class-structure).  Some objects
contain pointers to other objects--for example a teacher who teaches a
specific set of classes or at a specific time is stored as an instance
of a "teacher class" who possesses instances of a "time class," a
"course class," and perhaps a "room class."  Buildings (if you need
more than one) contain "room classes" and "time classes."  Opening a
room may tell you that it is available currently for scheduling during
certain times only.  Opening a class may tell you its rotation, when
it was last offered, the program requirements it meets, the
prerequisite[s], the number of students, the cap., the teacher[s], how
many sections, &c.  For multi-section courses, the icons will show
that these are instances of an instance of a particular
class--allowing you to tag a group and manipulate them together.
 
The program would have features such as the ability to
 
  *  lock and unlock settings so rooms cannot accidentally be changed
     at given times,
  *  allow teachers to enter individual course preferences that can be
     weighed a assignments are made,
  *  focus on the schedule byt tiem, room, teacher, or class,
  *  allow multiple views (windows) at once,
  *  save tentative schedules,
  *  print room charts for particular times or groups of times,
  *  generate letters to faculty notififying them of the assignments,
  *  generate requests for book orders (or allow on-line entry by
     faculty),
  *  generate rotation statistics including class enrollments and
     enrollement caps,
  *  allow for "special event" scheduling,
  *  enter the departmental info into a campus system so a school
     map/schedule can be generated, and
  *  send teachers an electronic copy of courses (and their
     descriptions) that they are teaching for the first time (for
     pasteing into the cv).
 
You could begin by opening the appropriate building, focusing on a
particular section/floor, opening a room in that section, and dragging
and dropping the class, teacher, and time icons into the room.  The
program will react in an error or alert state are if you
 
  *  schedule the same time in a room,
  *  place a class icon which has a cap of 50 in a room with 30
     desks,
  *  attach an instructor to a class for which the instructor
     is not qualified or for which s/he has expressed dislike,
  *  schedule a class too many times in the morning and not
     enough in the evening,
  *  forget to include a low rotation major course in a year in
     which there is a high probability that graduating seniors will
     need it,
  *  create too few gen-ed class icons to fullfil the schools
     projected needs' analysis profile,
  *  schedule a class during a time that it has failed to make X
     number of times in the past Y semesters (X and Y being
     independent variables the program allows you to set), and
  *  attempt to set it to "final version" when there are teachers
     remaining on your desktop whose course loads are not yet met,
     classes remaining tht have not been placed, or times/rooms
     which have not been used.
 
The program should have a number of user-settable variables.
Variables should be tied (primarily) to the objects.  For example, you
could open a teacher's icon to reduce hir courseload for a semester
because of a grant s/he is working on.
 
Once the databases of maps, teachers, rooms, course descriptions, &c.
are entered, you won't need to reenter them but simply update the info
each term.  Some of the info could be automatic if the system could
trade messages with the administartive computer which has info about
calendar, maintenance schedules, release time, caps, requirements,
rotations, class sizes, &c.
 
Again, all of this looks like a big map on which you tape little slips
of paper (one for each item).  One advantage of this approach is that
when tou run out of slips you know you're done (i.e. all teachers are
assigned and all classes staffed).  If you run out of one before the
other, you can actually see it.
 
I know this is doable, the question is does it seem like a good solution?
 
Danke den Gedanken, David!
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sat, 2 Mar 1996 07:27:11 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "M. Crane" <psu01055@ODIN.CC.PDX.EDU>
Subject:      Re: shame
In-Reply-To:  <Pine.PCN.3.91.960227105040.4817A-100000@[206.216.154.107]>
 
As a lurking TA, I'm really getting enlightened by this discussion of
faculty shame, blame, and issues of complicity (or dare we
say...collaboration!).
 
Maureen Arrigo's experiences remind me of an interview I had with an Amlit
professor concerning my academic future.  After telling him politely that
composition would be my main area of focus in the future, that the field
still had some room for scholarship and "discovery," he poo-pooed my
comment and assured me that I'd eventually grow dissatisfied with the
simplistic nature of composition and eventually turn to more
"sophisticated" areas of scholarship.  I grit my teeth, smiled politely,
and resisted the urge to scream.  This after he had spent the quarter
complaining of the disjointed, agonistic nature of scholarship in his
field.  It was a cultural studies course.  Sigh.
 
What really sickens me is that I'll eventually (hopefully) end up in his
place some day, telling some starry-eyed graduate student that her/his
interests are fashionable/immature/misguided when compared with the
power, sophistication, and glory of Composition.  I'm grossly
exaggerating, but still--isn't there some way to break the cycle of abuse?!
 
                        Mark Crane
                        Portland State
                        psu01055@odin.cc.pdx.edu
 
 
 
 
 
 
 
 
 
 
 
On Tue, 27 Feb 1996, Maureen Arrigo <marrigo@cwsl.edu> wrote:
 
> Of course I work with law profs, not English profs, but the law
> professors still believe there is no body of writing scholarship -
> therefore, I always get well meaning advice
>
> "gee, a fine mind like yours should move out of writing because you msut
> be getting bored..."
>
> -----------------------------------------------------------------------------
> Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
> Legal Skills Professor and Program Director      PHONE:  619-525-1430
> California Western School of Law                   FAX:  619-696-9999
> 225 Cedar Street, San Diego, CA  92101
> -----------------------------------------------------------------------------
>
> On Mon, 26 Feb 1996, Peter Sands wrote:
>
> > Kathleen,
> >
> > One strategy that comes to mind is to remind your faculty that we
> > *all* teach writing in *all* our classes--through our own language
> > use, through our assessment of the language-use of others, and
> > through our interaction w/students *through* language. So why not
> > make a conscious effort to do what we do *better*?
> >
> > If they want better writers in their "advanced" classes, then they
> > just might have a moral responsibility to contribute to a climate
> > that rewards *all* students for writing well, and frowns on
> > instruction which rewards those student who already write well, but
> > does not attempt to teach *everyone* to reach higher standards.
> >
> > I don't know that it is a matter of laziness so much as ignorance.
> > Toby Fulwiler, in _Teaching With Writing_, and Greg (?) Clark, in
> > _Dialogue, Dialectic, and Conversation_, offer, respectively, good
> > exercises and theoretical background for strengthening faculty
> > commitment to the teaching of writing...
> >
> > As an aside, I am starting to wonder whether an invisible shift has
> > occurred in faculty attitudes toward the teaching of writing. At one
> > time, many faculty in all disciplines were surprised to learn that
> > there was a body of *actual scholarship* devoted to writing
> > instruction. Now, w/more than three decades of rocking good
> > research, writing and thinking--often in the very center of the
> > public eye--we must surely assume that other faculty know there
> > is/are a discipline(s) out there organized around the teaching of
> > writing. Maybe it is not so much scorn for what we do as it is
> > painful suspicion of their own ignorance that motivates their
> > resistance to becoming more involved in writing instruction.
> >
> > Any thought, anybody?
> >
> >
> >
> > Peter Sands
> > University of Maine at Presque Isle
> > 181 Main Street
> > Presque Isle, ME 04769
> > (207) 768-9459
> > sands@polaris.umpi.maine.edu
> >
>
>
 
 
                        Mark Crane
 
                Portland State University
 
 
=========================================================================
Date:         Sat, 2 Mar 1996 07:49:35 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "M. Crane" <psu01055@ODIN.CC.PDX.EDU>
Subject:      Re: Scheduling Program
In-Reply-To:  <960228193647_336101917@emout10.mail.aol.com>
 
Perhaps approaching scheduling as a "problem" to be solved is ignoring
the socially-constructed aspects of "scheduling" ....
 
 
                        baitingly,
 
                        Mark Crane
                        Lurking TA
                        Portland State University
 
 
 
On Wed, 28 Feb 1996, Steve Jamar wrote:
 
> To those who do not understand how complicated scheduling is and how stupid
> computers are, it is surprising that there are no readily available
> scheduling programs out there.
>
> Actually, scheduling, in its myriad variations, including, e.g., planning an
> efficient business trip to several cities, is an intractably difficult
> problem which has been worked on for years - and no truly provably optimal
> solution can be generated.  And that is just as an efficiency matter - not
> taking into all the variables of prereqs, typical year courses (2d year
> courses ought not conflict with each other, etc.), faculty preferences, room
> demands, technological equipment needs, etc.
>
> So if you indeed find such a program, or spur someone to write one, let the
> world know - and academic deans and schedulers the world over will rush to
> get their hands on it.
>
> Cheers,
> Steven D. Jamar
> Assoc. Prof. & Dir. LRW Program
> Howard University School of Law
>
> "If you want to please everyone, it is not possible.  If you act honestly,
> people will be pleased."  Tibetan Proverb
>
>
 
 
                        Mark Crane
 
                Portland State University
 
 
=========================================================================
Date:         Sat, 2 Mar 1996 14:15:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Two quarter writing classes
In-Reply-To:  <Pine.A32.3.91j.960301113550.40626C-100000@homer27.u.washington.edu> from "Kirk Branch" at Mar 1,
              96 11:50:41 am
 
Kirk, you raise some interesting theoretical questions on your post.  It
you are to think of your comp courses as a 2-course sequence (which I
would argue we all should) that means the courses need to have sequential
and different goals, not just the same relatively vague goals as is now
usually the case.  That means not only deciding what students should know
or be able to do at the end of course 1, but making that the base of the
curriculum for course 2.  Most comp teachers resist thinking this way.
But I think we should grasp the horns of that particular bull.  --Ed White
=========================================================================
Date:         Sun, 3 Mar 1996 13:38:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Johanna W Atwood <jwatwood@CSD.UWM.EDU>
Subject:      Survey Request
 
For my dissertation I am conducting research on the roles,
responsibilities, and resistance of teaching assistants who teach
composition.  Specifically,I am interested in conducting surveys of TAs at a
variety of institutions.
 
The primary purpose of the survey is to gather data from TAs in English
Studies concerning attitudes about teaching composition, concerns
about training and supervision, perceived problems with TA responsibilities
and working conditions, and actions which may or may not be coded as
resistance.  The information will be used in a general discussion in my
dissertation about the history of teaching assistantships and the function
and role of English Studies TAs.
 
I am looking for WPAs willing to invite
their TAs to participate in my study and, therefore also willing to
provide me with the name and address (e-mail or regular mail) of a contact
person (TA) who might be willing to distribute and collect surveys.  If
you are a TA on this list who would like to participate, please contact me
directly for guidelines.
 
This survey is anonymous and the results will be
confidential, so WPAs would not be able to access any information from me
directly.  My advisor, Charles Schuster, says you can all read the book
when it comes out :)
 
Please contact me directly if you have further
questions or concerns--or if you would be willing to participate.  Thanks.
 
Johanna W. Atwood
University of Wisconsin-Milwaukee
Department of English and Comparative Literature
Curtin Hall
P.O. Box 413
Milwaukee, WI  53201
=========================================================================
Date:         Sun, 3 Mar 1996 15:51:29 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      Re: Survey Request
In-Reply-To:  <Pine.OSF.3.91.960303133648.30618B-100000@alpha1.csd.uwm.edu>;
              from "Johanna W Atwood" at Mar 3, 96 1:38 pm
 
Johanna--Please send me you email address and I will suggest three GTAs here
at VCU who will likely say yes and perhaps even work together to get surveys
filled out and returned.  I may be blind, but I did not see your personal
email address included in your message.  Thank you, Elizabeth Hodges
 
ehodges@vcu.edu
=========================================================================
Date:         Sun, 3 Mar 1996 15:55:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Johanna W Atwood <jwatwood@CSD.UWM.EDU>
Subject:      E-mail Address
 
I forgot to put my e-mail address on my earlier survey request.  Here it
is: jwatwood@csd.uwm.edu.
 
Johanna Atwood
=========================================================================
Date:         Sun, 3 Mar 1996 21:27:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: Two quarter writing classes
 
Kirk,
 
We have a 2-quarter course sequence here, too, and we've been working
to make it a sequence for several years.  How?  Well, we've used one
text for both courses, dividing it more or less in half for each (The
St. Martin's Guide has worked well here).  And we've developed a description
for the 2 courses as a _program_ that both outlines what each course
should teach and what instructors in the second course should expect
students to know and be able to do when they arrive in it.  The methods
we use are similar in both as well.  (You don't say what each course
covers, but here we aren't hampered by a second-course-as-dose-of-lit
mentality;  the first course deals with writing for the self and for
others, moving from personal narratives to reportage to a brief position
essay as a bridge; the second focuses on academic argument of various
types.  We have portfolios at the end of both, but haven't made the
next move:  to make the second-course portfolio span both quarters.
 
Hope you find this helpful.
 
Rich Bullock
Wright State University
=========================================================================
Date:         Mon, 4 Mar 1996 09:41:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Survey Request
 
At Clemson, try Teresa Shotkowski -- English Dept, Clemson Univ, Box
29634-1503, Clemson SC 29634-1503.   Beth Daniell
=========================================================================
Date:         Mon, 4 Mar 1996 08:58:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: English dept. computer technician
 
Ruth, Yes, we have such a technical person assigned to English, whom we
hired last summer.  He has been absolutely invaluable to us.  He spent
the first term reconfiguring the server--which in the long run saved us
no end of finances, crashes, hassles, etc.  It was so jury-rigged together
from all the various graduate helpers who had worked on it that it was
extremely fragile and the least glitch sent the whole thing crashing. Now
it's virtually bullet-proof and we've had two smooth terms in the classroom
without all the hassles we'd had before.  He's also helped set up all
our faculty on the network and been instrumental in training them to
online access.  We've funded this person with course fees--which are now
in jeopardy in a tuition/fee reform.  But we will do everything we can to
preserve this position.  IT's essential to us.  Christine Hult
=========================================================================
Date:         Mon, 4 Mar 1996 09:09:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Re: HELP
X-To:         "CHASTITY WANAMAKER...ENG 310-001" <CLW9312@TNTECH.EDU>
In-Reply-To:  <01I1TNV59V7I99LFDT@tntech.edu>
 
Chasitiy,
Mike Rose has a book that covers the topic pretty well.  He cites some of
the scholarship on "Writing Apprehension."  The book is titled  WHEN A
WRITER CAN'T WRITE.  Among other things, the book deals with the work of
Daly and and Miller, who first got us interested in writing apprehension.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Mon, 4 Mar 1996 11:45:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Information:  Grammar software
X-To:         wac-l@vmd.cso.uiuc.edu, wcenter@unicorn.acs.ttu.edu,
              mbu-l@unicorn.acs.ttu.edu
 
Yes--I know all of the reasons why I shouldn't waste my institutions money
on grammar/punctuation software.  BUT I'm under pressure investigate some
and, so, that's what I'll do.  Once again (I know others have asked this
before), what's available out there.  Ideally, I'm looking for programs
that are at least somewhat interactive and that score results.  Programs
can be DOS or Windows based.  Names, addresses, phone numbers--anything
will be helpful.
 
Also, does anyone have the address for CONDUIT so I can order a demo of
"Writer's Helper"?
 
Thanks in advance.
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
 
NK_NYDAHL@COMMNET.EDU
=========================================================================
Date:         Mon, 4 Mar 1996 12:15:47 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re: Information: Grammar software
In-Reply-To:  In reply to your message of Mon, 04 Mar 1996 11:45:58 EST
 
Some of our faculty like having the grammar software, and in the
great scheme of things, used in certain settings to accomplish limited
ends, it seems not such a terrible things.  We've had most look
with "Right Writer" and "Grammatik," both of which have windows
versions.  Yes, they're one dimmensional (despite claims to be
interactive or "smart") and unsubtle (beeping at every use of
the passive, without recognizing distinctions of context).  But
that's just another way of saying they require a context--they
invite teaching.  There probably are newer, fancier programs
around these days, but my guess is the limitations will be similar.
 
                  richard jenseth
                  director of writing
                  St. Lawrence University
=========================================================================
Date:         Mon, 4 Mar 1996 11:52:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: English dept. computer technician
 
We just hired a computer technician, full time.  We have not yet been able
to say he is invaluable since he has been on the job just a week, but we
felt we had a pressing need for such a person.  Our operation includes two
Mac classrooms, networked, about 26 stations each.  One runes with all
Power Macs and the other patches together a system that uses Classics and
SI's.  We use Dadealus software, the Internet, graphics packages, etc.  Our
tech person also supports our World Wide Web server and all our faculty and
staff computers (we number about 55).
=========================================================================
Date:         Mon, 4 Mar 1996 11:48:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "MRGATE::\"A1::BURKE, DOYLE\""@MC.MARICOPA.EDU
Subject:      Re: Information:  Grammar software
 
Richard,
 
You might ask your Harcourt Brace representative to send GRAMMAR TOOLS and
WRITING TUTOR.  Grammar Tools addresses developmental students, but Writing
Tutor has a first-year composition focus.
 
I haven't used Writing Tutor, but did employ Grammar Tools in a developmental
class.  It has ten lessons (sentence fragments, subject-verb agreement,
pronoun-antecedent agreement, etc.).  Students choose the appropriate answer to
a prompt and receive a response indicating correctness or the need for further
study.
 
The program offers immediate information about the element with each attempt,
and the program keeps a score of correct answers.  Students may also print out
examples for practice outside the computer lab.
 
Grammar Tools began as a Hypercard program but is available for PC's.  The
program falls into the category of drill and practice, about which I have some
doubts.
 
Doyle Burke
Mesa Community College (AZ)
Burke@MC.Maricopa.Edu
 
=========================================================================
Date:         Mon, 4 Mar 1996 14:35:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
Subject:      computer tech position
 
Thanks to everyone for the great responses--I've got a series of job
descriptions and will make a list of all the English departments that employ
their own tech staff position.  I hope we convince our dean. This list has
been my sanity this semester!
Ruth M. Mirtz
Director, First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Mon, 4 Mar 1996 23:16:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: HELP (Texts on Writer's Block/Writer's Anxiety)
In-Reply-To:  <Pine.SOL.3.91.960304090417.19995I-100000@general3.asu.edu>
 
        I've just rejoined this conference after a year's absence, so
you'll forgive me if this book has already been mentioned.
 
        Karin Mack and Eric Skjei put out a book entitled _Overcoming
Writing Blocks_ in 1979.  It operates under the assumption that writer's
block is a definable entity composed of a syndrome of behaviors.  The
authors then suggest specific remedies for given tasks: personal writing,
business writing, technical writing, and student writing.  Under student
writing, they offer solutions for blocks to in-class and out-of-class
writing, essay examinations, and research papers.  The book is 'chatty'
but does offer specific cases and concrete examples.  Oddly enough, we
spent time talking about it at last weekend's writer's anxiety workshop
inside the Baltimore Area Conference on Writing Across the Curriculum.
 
Karin Mack & Eric Skjei, _Overcoming Writing Blocks_ (Boston: J.P.Targer,
        1979) 240 pages with bibliography.
 
  m   m       c c       g g g      Chet Pryor
m   m   m   c     c    g     g     Department of English
m   m   m   c          g           Montgomery College, Germantown Campus
m   m   m   c          g   ggg     20200 Observation Drive
m   m   m   c     c    g     g     Germantown, Maryland, USA
m   m   m     c c       g g g      Voice(301)353-7765 FAX(301)353-7752
---------------------------------------------------------------------------
=========================================================================
Date:         Tue, 5 Mar 1996 11:30:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      liberatory--speaker-suggestions
 
On the weekend of the 22nd, we have a pedagogy of the oppressed conference
here--Freire & Boal will be the presences of note.
 
We had another speaker (who shall go unnamed) for lunch on the 22nd--he
just cancelled.  Any suggestions of anyone in the midwest, well-known in
liberatory circles?  I say in the midwest in order to increase my chances
of getting someone on this short notice who might be willing to fly in
here for a day.
 
BTW--plug for the following year.  Same conference, mid-april.  We'll have
Ira Shor and Henry Giroux as speakers.
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 5 Mar 1996 10:05:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: liberatory--speaker-suggestions
In-Reply-To:  <Pine.3.05.9603051102.A15105-a100000@cwis.unomaha.edu> from "Irv
              Peckham" at Mar 5, 96 11:30:02 am
 
Irv, a great liberatory speaker who would fit in is John Trimbur of
Worcester Tech.  From here, western Mass looks like the midwest.  And
John is a terrific presenter and a most genial person.  --Ed White
=========================================================================
Date:         Tue, 5 Mar 1996 13:13:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: liberatory--speaker-suggestions
 
Irv,
 
From here, western Mass. doesn't look like the midwest, but Ed's
right--John's very good.  Others to consider are Mark Hurlbert,
from Indiana University of Pennsylvania (the name's midwest, and'
the location's nearly there) and Nancy Mack, from Wright State
(plunk in the heart of the rust belt).
 
Rich Bullock
=========================================================================
Date:         Tue, 5 Mar 1996 13:09:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/96 Online: Interactiver as we go...
X-To:         Alliance for Computers and Writing <acw-l@ttu.edu>,
              PreText Conversations <pretext@MIAMIU.ACS.MUOHIO.EDU>,
              Rhet Net <rhetnt-l@mizzou1.missouri.edu>,
              Writing Centers list <wcenter@ttu.edu>,
              Creative Writing Pedagogy & Stuff <crewrt-l@mizzou1.missouri.edu>
X-cc:         4Cs Computers in Composition committee
              <sevenc-l@lists.missouri.edu>,
              Lester Faigley <faigley@uts.cc.utexas.edu>,
              Nell Ann Pickett <PickettHCC@aol.com>,
              Jacqueline Jones-Royster <jroyster@magnus.acs.ohio-state.edu>
 
| CCCC/96 Online
| http://www.missouri.edu/~cccc96/
*--------------------------------
 
--> Interactivity
--> Text submission form
 
Thanks to Marcy Bauman and some University of Michigan-Dearborn computing
resources, we've managed to improve the interactive element of the
CCCC/96 Online web pages.
 
Now when you go to the index of presentation texts
 
  http://www.missouri.edu/~cccc96/presenter.html
 
you'll see two options for each presenter, text-only and
text-with-discussion. If you choose the latter, you'll see the text
provided with an 'add' button at the bottom. Choosing that button invokes
HyperNews at UMD, allowing readers to post comments about the text and
presenters to respond.
 
This feature should make the pages function more like conference
sessions (with all the differences and qualifications inherent in online
venues, of course). And since the idea behind CCCC Online is to extend
access to the conference conversations, we think this will take us
further toward that goal.
 
Might also help presenters prepare their talks to post drafts of their
work and get feedback!
 
Which brings up another subject: submitting presentation texts.
 
We'd like to strongly encourage everyone to use the web form available at
 
  http://www.missouri.edu/~cccc96/CCCform.html
 
since the script it feeds now includes most of the HTML needed to get the
text on the web and thereby saves the CCCC Online web spinners a bunch of
time.
 
Thanks!
 
--Eric Crump
=========================================================================
Date:         Tue, 5 Mar 1996 11:40:12 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Aaron Christensen <dancha@U.WASHINGTON.EDU>
 
SUBJECT WPA-L Aaron Christensen
=========================================================================
Date:         Tue, 5 Mar 1996 14:17:40 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CAS.UNOMAHA.EDU>
Organization: COLLEGE OF ARTS AND SCIENCES
Subject:      Re: liberatory--speaker-suggestions
 
>thanks, rich
I'm going to try for john trimbur right now.
Irv.
 
> Irv,
>
> >From here, western Mass. doesn't look like the midwest, but Ed's
> right--John's very good.  Others to consider are Mark Hurlbert,
> from Indiana University of Pennsylvania (the name's midwest, and'
> the location's nearly there) and Nancy Mack, from Wright State
> (plunk in the heart of the rust belt).
>
> Rich Bullock
>
>
----
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 5 Mar 1996 14:04:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         susie g <segallau@OURAY.CUDENVER.EDU>
Subject:      WRITING ANXIETY INFO
 
Interested parties:  I am a graduate student at the University of
Colorado at Denver. I am currently writing my master's thesis on writing
apprehension and women's identity. I have spent a lot of time in the
library and have discovered many resources, articles and essays on writing
anxiety
and apprehension - some good ones some not so good.  I would be happy to
share any/all of these with anyone who wants them. I also conducted my
own survey based on the Daly/Miller WAS if you are interested in that or
the results of it.
 
You can email me directly segallau@ouray.cudenver.edu and I will reply as
soon as I can.
=========================================================================
Date:         Wed, 6 Mar 1996 08:29:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Scheduling Program
 
To Geoff Chase and Others,
The classroom scheduling program is called SCHEDULE 25 and is put
out by Universal Algorithms in Portland, Oregon.  Christine Hult
=========================================================================
Date:         Thu, 7 Mar 1996 00:55:28 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         DAN MAHALA <dmahala@CCTR.UMKC.EDU>
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Colleagues,
 
    I am posting the following job ad because we are under pressure to find a
suitable person for this job on a very short time schedule and are working
hard to line up the best possible candidates for interviews at the upcoming
CCCCs in Milwaukee. The job has not been advertised in any print publication,
at least not since a number of ads we placed before MLA in December. Because
we were unable to act quickly enough to offer the job to a couple of excellent
candidates we interviewed at MLA, the job is now open again.
    What follows is the departmentally approved job description. Like most
rhet and comp job descriptions, it reads like a wish list for a catch-all
utility person, and no doubt, to some minds in our department, it is. But I
would add that the person hired for this job would be working with two other
tenure-line rhet and comp people (both hired in the last few years) who are
working hard to enhance the position of the discipline in the department,
expand the department's rhetoric offerings in the major, and to establish a
strong rhetoric and composition component within the English M.A degree, and
the interdisciplinary Ph.D. The normal load in our department is 3/2, but
there is an additional load reduction of up to two courses per year
depending on the new hire's administrative responsibilities. Please pass this
message on to anyone you think would be interested. If you are interested,
please send your dossier ASAP to Prof. Ralph Berets, Chair, Dept. of English,
University of Missouri-Kansas City, Kansas City MO 64110.
 
Thanks,
 
Dan Mahala
Asst. Prof. of English
UMKC
 
Official Job Description:
 
    Assistant Professor of English with an emphasis in composition or
rhetoric to direct the Writing Across the Curriculum Program or the Greater
Kansas City Writing Project. Additional areas of expertise that would be
desirable are American Literature and Critical Theory. Tenure track position
beginning the fall of 1996. Administrative assignments are made on a three
year rotation. The other rotational assignment involves directing the
composition program. Some administrative experience is highly desirable.
=========================================================================
Date:         Thu, 7 Mar 1996 08:21:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: your mail
In-Reply-To:  <0099EF49.3E00DC17.409@CCTR.UMKC.EDU>
 
Dan,
You want I should post your job on the CCCC Online web pages?
 
--Eric Crump
=========================================================================
Date:         Thu, 7 Mar 1996 10:10:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Crossover skills from first-year composition
X-To:         Writing Across the Curriculum List <WAC-L@VMD.CSO.UIUC.EDU>
 
I'd like help in finding some old information about the
transferability of writing abilities from English Composition courses
to writing in nonWriting-Intensive courses in other departments.
 
I believe I recall that sometime in the 1970s or 1980s researchers
investigated how well writing abilities transferred accross
disciplines for students whose only contact with writing instruction
had been standard college comp courses.  I've been searching back
through my papers and notes from that time but can't track down
anything definite.
 
I'm off to search ERIC for more leads, but thought someone on these
lists might jog my memory.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 7 Mar 1996 11:02:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Re: Crossover skills from first-year composition
 
Robert:  It occurs to me that if "we" have been on the right (write?)
track in teaching writing over the past 20-25 years (for example,
emphasizing process writing and deemphasizing the rhetorical modes), then
we shouldn't be surprised IF there seems to have been less transferabilty
of skills back in the 1970s and 1980s than there seems to be now.  Lots
of conditionals there, I know, but thought is, I believe, interesting.
In other words, I'm not sure any data from decades ago would necessarily
be valid today.
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
=========================================================================
Date:         Thu, 7 Mar 1996 11:04:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  Message of Thu, 7 Mar 1996 10:10:10 -0500 from
              <r.royar@MOREHEAD-ST.EDU>
 
I'm also interested in the question of crossover skills, though I can't
remember any really solid research on the subject.
Bob Schwegler
College Writing Program/English
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Thu, 7 Mar 1996 11:44:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Query about SUNY Stony Brook
 
For obscure administrative purposes ralated to SUNY Stony Brook being a
peer institution, I am trying to get some basic info about their Writing
Program--how it is set up, and, more specifically if they have a Writing
Center.  Does anyone know?  or does anyone have a contact person for me
there?  I sure would appreciate some help. . .
=========================================================================
Date:         Thu, 7 Mar 1996 12:56:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Query about SUNY Stony Brook
 
Valerie: You need to contact Pat Belanoff, who I think has been on this
list. Her e-mail, accdg. to NCTE Directory:
 
PBELANOFF@allini.CC.SUNYsb.edu
 
 
I don't know why SUNY schools can't get shorter edresses!
 
Steve North
SUNY Albany
=========================================================================
Date:         Thu, 7 Mar 1996 13:01:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <960307110216.204032ca@commnet.edu>
 
On Thu, 7 Mar 1996 NK_NYDAHL@COMMNET.EDU wrote:
 
> Robert:  It occurs to me that if "we" have been on the right (write?)
> track in teaching writing over the past 20-25 years (for example,
> emphasizing process writing and deemphasizing the rhetorical modes), then
> we shouldn't be surprised IF there seems to have been less transferabilty
> of skills back in the 1970s and 1980s than there seems to be now.  Lots
> of conditionals there, I know, but thought is, I believe, interesting.
> In other words, I'm not sure any data from decades ago would necessarily
> be valid today.
>
> Joel Nydahl
> Writing Coordinator
> Norwalk Community-Technical College
> Norwalk, CT 06854
>
 
I wonder whether the transferability issue is more deep-seated.  And I
should add, we are not yet a writing-intensive university.  Although
there are faculty across the disciplines here who are using (and
teaching) more writing in their courses, most do not teach the course
centered on writing to learn techniques.  We do get the usual "What
are you English teachers doing over there?" comments.
 
From my vague remembrance, one of the old studies looked at writers
(majoring in English) who were judged to be competent, even exemplary,
in their abilities to produce text.  I also think they were graduate
students.  They were then asked to write about a subject common to
undergraduate history classes.  Their writing about that subject
showed both a lack of organization and (I believe) a plethora of
sentence errors.
 
I'm trying to trace evidence for why students whose writing is judged
to be passing or better in a composition course, may exhibit surface
mistakes in a social science course.  Some faculty (including in our
own department) believe later problems stem from deficient teaching in
the composition courses.  While I realize this may be the case in some
instances, I suspect the problem is rooted deeper in the student's
"world-view" when taking courses that appear to be in non-English
areas.
 
The most accurate solution would be to name names and analyze
individual classes for evidence of deficiency.  Were we to discover
that students in History 214 who write poorly (i.e. as judged by
surface characteristics) wrote less poorly in Comp 102, then we've
invalidated the the faculty indictment that we're passing students
whose writing is substandard.
 
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 7 Mar 1996 11:52:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  note of 03/07/96 11:06
 
A gloss of the transferability issue comes from the ESL folks who find second
language learners who demonstrate high levels of writing competence in in very
focused arenas of discourse but come absolutely unglued when forced out of
that familiar territory. (As I recall, they're called "hot house Harrys" or
some such). In any case, maybe we should be teaching "how to learn to write
andspeak like a <<pick a discipline>>." You should see me trying to write
something that resembles advertising copy after all these years of writing
painfully accurate and flat administrative memos.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 7 Mar 1996 11:03:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <01I21VJ2UK6A8ZM61C@asu.edu> from "Bob Schwegler" at Mar 7,
              96 11:04:09 am
 
I've been trying to think of where one might find the kinds of evidence of
crossover that have been asked for, presumably some empirical studies.
My guess is that the current work would be related to WAC, where some
evaluation is expected to go on.  I know we have a good piece on the
evaluation of WAC programs in the MLA assessment book, due out this
November, but it looks at the way writing and learning work together.  I
suspect that the general problem with devising or coming up with findings
from crossover studies is the issue of definition.  Just what is
expected to cross over? And how would you measure that in the history or
psychology course?  And how systematically was it taught, not to speak of
learned, in the comp course?  No surprise that we can't come up with a
good response to the question. I haven't looked at the Hillocks book in a
while, but I don't remember him even approaching this question.  And if
not him, who?  --Ed White
=========================================================================
Date:         Thu, 7 Mar 1996 10:20:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John C. Bean" <jbean@SEATTLEU.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <01I21VJ2UK6A8ZM61C@asu.edu>
 
I am leery of any attempts to justify writing courses on the basis of
transferability to other disciplines.  When administrators seek such
justification I have been able to make good anecdotal use of two lines of
research.  One is Joseph Williams' work with law students in which he
examines the phenomenon of beginning legal writers'--with high undergraduate
grades in writing courses--producing abysmal work in law school.  He
argues that writing courses aren't "foundational" because students don't
learn to write "in general" but rather learn to write within a discourse
community.  They can't produce effective discourse until after they have
learned the discipline's system--how arguments are made, what counts for
evidence, what audiences accept as "old" versus "new" information, etc.
A writing assignment in a new discipline is like starting a whole new
piece on the piano--even an expert pianist doesn't sound like an "expert"
when trying to sight-read a complex new piece for the first time.
    The second line of reasoning I have used to good effect is David Schwalm's
article several years ago in College English (David--if you are lurking
can you provide the citation?) in which David demonstrates that students'
control over sentence structure and mechanics falls apart as soon as they
deal with conceptual material beyond their understanding.  David draws an
analogy between learning to write and learning a foreign language.  A new
learner might seem fluent in a foreign language when discussing daily
events in narrative style, but grammatical coherence disintegrates as soon
as the speaker needs to make--say--a philosophical argument.
Analogously, David shows that skill at narrative doesn't translate to
skill at thesis-governed analytical prose.  The point here is that the
writing falls apart whenever the cognitive complexity of the task exceeds
the student's current grasp.  (Although David focuses on basic writers,
the principle adheres, I think, at any level.) So when an instructor from
across the disciplines complains that one of your A or B students in a
writing class just wrote a gibberish paper in political economics, you can
reply that the students' difficulty results from the effective way the
instructor has challenged the student cognitively.
    In short, college writers are continually "starting over" in each new
class.
 
John Bean
Seattle University
(206) 296-5421
=========================================================================
Date:         Thu, 7 Mar 1996 15:47:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Part-time Faculty Inquiry
 
Folks--
 
Has anyone had this experience lately:  In two separate conversations with
community college administrators, I was informed that the availability of
parttime faculty is at a low.  These administrators were trying despertely
to staff sections and, frankly, I could not help them.  My part time
faculty had little interest in taking on more sections of composition.
 
I also noticed that last summer when I was also trying to do some last
minute staffing using part time faculty, I had few dossiers in my file.
 
Since this university seems to operate on the law of supply and demand, I
am hoping that a short supply may give me a good argument to:  increase the
pay for part time faculty or include lack of supply in an argument for
converting part time positions to full time faculty positions.
 
Thanks for any ideas you may have.
 
 
Meg Morgan
Director of Rhetoric and Writing
UNC Charlotte
=========================================================================
Date:         Thu, 7 Mar 1996 15:51:16 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      Re: Query about SUNY Stony Brook
In-Reply-To:  <199603071744.LAA27764@tam2000.tamu.edu>; from "Valerie Balester"
              at Mar 7, 96 11:44 am
 
Valerie--Pat Belanof is the person there, and Peter Elbow has worked with
their program.  I have a colleague, Pat Perry, who did her doctorate there
and could probably tell you a lot.  Her email is pperry@vcu.edu
 
Our department number is (804) 828-1331.  She is on leave from teaching this
semester, so she might be a little slow to respond, though if you emailed her
today, she'd be in tomorrow and I could tell her to check her mail.  We have
a standing meeting on Fridays.
 
Hope this is some help--and I hope you are fine.  Elizabeth Hodges
                                                  ehodges@vcu.edu
=========================================================================
Date:         Thu, 7 Mar 1996 15:52:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      English Position -- Rhetoric and Composition (fwd)
X-To:         Teaching in the Community Colleges
              <TCC-L@UHCCVM.UHCC.HAWAII.EDU>,
              RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>,
              NCTE International <ncte-intl@itc.org>,
              MEGABYTE UNIVERSITY <MBU-L@unicorn.acs.ttu.edu>,
              DAN MAHALA <dmahala@CCTR.UMKC.EDU>,
              "Forum on Teaching & Learning in Higher Ed." <STLHE-L@UNB.CA>,
              CSPALM conference <CSPALM-L@PSUVM.PSU.EDU>,
              CBW-L <CBW-L@VM1.SPCS.UMN.EDU>,
              AFROAM-L <AFROAM-L%HARVARDA.BITNET@PSUVM.PSU.EDU>,
              AFAM-L <AFAM-L@MIZZOU1.MISSOURI.EDU>
 
--------------------------- Forwarded message -------------------------------
                  Date: Thu, 07 Mar 1996 12:02:33 CST
                From: DAN MAHALA <dmahala@CCTR.UMKC.EDU>
 
             English Position -- Rhetoric and Composition
 
    Assistant Professor of English with an emphasis in composition or
rhetoric to direct the Writing Across the Curriculum Program or the Greater
Kansas City Writing Project. Additional areas of expertise that would be
desirable are American Literature and Critical Theory.
 
        The person hired for this job would be working with two other
tenure-line rhetoric and composition people (both hired in the last few
years) who are working hard to enhance the position of the discipline in
the department, expand the department's rhetoric offerings in the major,
and to establish a strong rhetoric and composition component within the
English M.A degree, and the interdisciplinary Ph.D. The normal load in our
department is 3/2, but there is an additional load reduction of up to two
courses per year depending on the new hire's administrative responsi-
bilities. Administrative assignments are made on a three year rotation.
The other rotational assignment involves directing the composition
program. Some administrative experience is highly desirable.
 
        We are under pressure to find a suitable person for this job on a
very short time schedule and are working hard to line up the best possible
candidates for interviews at the upcoming CCCCs in Milwaukee.
 
        This is a tenure track position beginning the fall of 1996.
 
        Please send dossiers ASAP to:
 
                Professor Ralph Berets, Chair
                Department of English
                University of Missouri-Kansas City
                Kansas City MO 64110.
----------------------------------------------------------------------------
=========================================================================
Date:         Thu, 7 Mar 1996 14:14:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
>On Thu, 7 Mar 1996 NK_NYDAHL@COMMNET.EDU wrote:
>
>> Robert:  It occurs to me that if "we" have been on the right (write?)
>> track in teaching writing over the past 20-25 years (for example,
>> emphasizing process writing and deemphasizing the rhetorical modes), then
>> we shouldn't be surprised IF there seems to have been less transferabilty
>> of skills back in the 1970s and 1980s than there seems to be now.  Lots
>> of conditionals there, I know, but thought is, I believe, interesting.
>> In other words, I'm not sure any data from decades ago would necessarily
>> be valid today.
>>
>> Joel Nydahl
>> Writing Coordinator
>> Norwalk Community-Technical College
>> Norwalk, CT 06854
>>
>
>I wonder whether the transferability issue is more deep-seated.  And I
>should add, we are not yet a writing-intensive university.  Although
>there are faculty across the disciplines here who are using (and
>teaching) more writing in their courses, most do not teach the course
>centered on writing to learn techniques.  We do get the usual "What
>are you English teachers doing over there?" comments.
>
>>From my vague remembrance, one of the old studies looked at writers
>(majoring in English) who were judged to be competent, even exemplary,
>in their abilities to produce text.  I also think they were graduate
>students.  They were then asked to write about a subject common to
>undergraduate history classes.  Their writing about that subject
>showed both a lack of organization and (I believe) a plethora of
>sentence errors.
>
>I'm trying to trace evidence for why students whose writing is judged
>to be passing or better in a composition course, may exhibit surface
>mistakes in a social science course.  Some faculty (including in our
>own department) believe later problems stem from deficient teaching in
>the composition courses.  While I realize this may be the case in some
>instances, I suspect the problem is rooted deeper in the student's
>"world-view" when taking courses that appear to be in non-English
>areas.
>
>The most accurate solution would be to name names and analyze
>individual classes for evidence of deficiency.  Were we to discover
>that students in History 214 who write poorly (i.e. as judged by
>surface characteristics) wrote less poorly in Comp 102, then we've
>invalidated the the faculty indictment that we're passing students
>whose writing is substandard.
>
>
>
>-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
>                   Writing & Writing Center Coordinator
> "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
>=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
 
Robert--check Lucille McCarthy's RTE article "A Stranger in Strange Lands:
A Student Writing Across the Curriculum"  (sorry--I can't locate the
date--maybe somebody can help out) on both the issue of transfer and the
notion of entering a new discourse community.  The issue of each discipline
expecting very different kinds of writing is a series one.  Patty Linton at
the University of Alaska, Anchorage, has a wonderful videotape she and
colleagues made for their students about the expectations in various
discourses.  One segment I love has various teachers talking about the use
of headings to organize the paper.  The Psychology teacher says headings
are absolutely required--couldn't do a paper in psych without them.  The
English teacher says they are optional--you in fact find articles in the
same journal in our discipline that do it either way.  The History teacher
says no way--if you use headings in your paper history folks think you
can't narrate well enough and are using artificial guidelines because you
don't know how to do transitions.  Is it any wonder students are confused?
On the issue of disciplinary style as epistemology, I recommend an article
by Patty and her colleagues from the June 1995 _American Psychologist_
entitled "The Language of Psychology: APA Style as Epistemology."  Food for
thought.
 
Sue McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Thu, 7 Mar 1996 23:22:14 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
Robert, when I here the complaint that we English folk passed students who
clearly aren't even literate, voiced by a prof from another department, I
often use a dodge.  I note that probably the students in question actually
didn't take _our_ composition courses, but transferred the credits in.
(Implying without affirming that I'm sure no student who passed our sterling
courses would lapse in some other department.)
 
Since we have a high number of transfer students, my odds of being correct,
if anyone ever checks are reasonably good.
 
More seriously, the issue of whether writing "skills" once learned persist
has come up a time or two in discussions recently.  I don't expect that my
students remember how to do algebra problems if they are taking advanced
composition from me.  If they had Spanish two years ago and haven't focused
on it since, I assume they have forgotten most of it.  I sometimes
facetiously suggest that we should quit worrying about grades and credit
hours and simply have all candidates for graduation take minimal "literacy"
examinations in each area the university wants them to know: history,
government, speech, social science, laboratory science, math, English,
humanities, and of course their major.
 
(Actually our education students do have to pass an exit exam in educational
theory and practice and in their certification fields.)
 
If a student has "passed" algebra but can't "do" algebra, it raises some
interesting questions about all such "gen ed" requirements.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Thu, 7 Mar 1996 23:39:29 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
John Bean's arguments about transferability sounded good to me.  Quite
smooth and elegant.  But I'm now getting scared.  If the writing abilities
learned in freshman composition don't transfer and aren't foundational, then
how to I justify the fact that my university is (currently) willing to
require two of them, precisely because we believe students should be good
communicators.  If they are only learning to communicate within the comp
course, then I have a hard time justifying the course as a gen ed requirement.
 
(I would say the same thing about my logic course.  It isn't a requirement,
but if it doesn't help students critically analyze the arguments they hit in
public and in other courses, then it's just not very valuable to them.)
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Thu, 7 Mar 1996 21:35:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: Crossover skills from first-year composition
 
Lucille McCarthy's article in RTE, Strangers in a Strange Land--around 1987
or 88.  Also look at Carter in 3cs--I think the title is What is Writing
Expertise.
=========================================================================
Date:         Thu, 7 Mar 1996 21:00:42 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: Query about SUNY Stony Brook
 
Valerie,
 
Stony Brook has a Writing Center with Dennis Clarke as director. If you
want more info re the WP, you can write Fran Zak, the Associate Director of
the Writing Program. Her address is: FZAK@ccmail.sunysb.edu.
 
Roni
 
>For obscure administrative purposes ralated to SUNY Stony Brook being a
>peer institution, I am trying to get some basic info about their Writing
>Program--how it is set up, and, more specifically if they have a Writing
>Center.  Does anyone know?  or does anyone have a contact person for me
>there?  I sure would appreciate some help. . .
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane, PhD
Director of the Writing Program       Email:  keane@unix.asb.com (preferred)
St. Peter's College                   keane_v@spcvxa.spc.edu
2641 Kennedy Blvd.
Jersey City, NJ 07306                 Phone:  (201) 413-7225
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<
=========================================================================
Date:         Thu, 7 Mar 1996 21:13:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      An ignorant question
 
>emphasizing process writing and deemphasizing the rhetorical modes
 
Pardon my ignorance, but what does this mean?  Can someone send me a short
description of the difference?  Direct mail to sjamar@aol.com or
sjamar@law.howard.edu would be fine if you think this is too basic for most
on this list.
 
I think I understand process writing to be teaching get ideas, organize them,
write them, revise.  Correct me if I am off base here.  But what is the
"rhetorical" approach?
 
Personally, I treat teaching writing largely as a matter of moving from
novice to expert and as a matter greatly informed by cognitive learning
theory.  In my program we teach the writing process, specific skills,
audience, modes of learning, etc.  Whatever works and catches those highly
varied individuals we have out there.  I even use, choke, operant
conditioning ideas - reinforce promptly (grade fast), penalties for late
papers, strokes for tidiness, etc.
 
Anyway, please help me out.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"If you want to please everyone, it is not possible.  If you act honestly,
people will be pleased."  Tibetan Proverb
=========================================================================
Date:         Thu, 7 Mar 1996 21:14:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Crossover skills from first-year composition
 
I think John Bean has it pretty much right - that writing is to a fair degree
discipline specific and that one must know the discipline (the context) in
order to write well in it.
 
Among the hardest cases in first year legal writing classes are English
majors.  They all think they write wonderfully.  And maybe (though I often
doubt it) they do - for English - or at least for undergraduate English.  But
in law, we eschew flower prose, convolution, and constant substitution of one
seemingly similar word for another - which seems to delight our English
majors so very much.
 
In general, in a properly designed, funded, and staffed course, we whip them
into shape as basic legal practitioner writers in two or three semesters.
 
But then what do we do?  We put them in seminars where they are to do not
practical legal writing (briefs and such) but academic legal writing.  And is
it horrible.  I ask myself in these seminars I teach - didn't my instructors
or I teach you anything?  Well - I know the answer to that is really yes -
they are quite good at doing what we taught.  But the academic voice escapes
them.
 
Is the writing better?  Yes.  Better grammar.  Usually sound sentences and
paragraphs.  But the level of analysis and the large scale structure needed
for a paper of 25 pages which is much more free form than a brief are very
iffy.
 
Frequently those who make the transition to legal writing easiest are those
who did a lot of writing in a journalism setting - with lots of editing.
 Second, in my experience, seem to be technical writers who come out of good
technical writing programs for sciences or technical subjects.
 
A complete waste of time is a legal writing course in an English department.
 Why?  I think it is because the students do not have the necessary context
to understand what they are doing - form without substance.  This illustrates
the point about moving from novice to expert, about cognitive learning theory
- about Joe Williams ideas - and others.  You need to know the discipline to
write in it.
 
Nonetheless, several things are transferable, especially if those on the
receiving end (e.g., history dept, law school, etc.) make the points
explicitly:  analysis - the breaking down into pieces of whatever is being
read to be written about; sentence structure and grammar (if really
learned!); and paragraphing with thesis sentences (if this sort of writing is
taught (is it?  many students swear the've heard of topic sentences, but
never heard they had to make a point!)).  Beyond this, I don't think we can
expect much.
 
So why do students with heavy actual journalism experience do well?
 
First, they tend not to be attached to their words like English majors.
 
Second, they know how to edit - how to see problems in their prose.  (This is
related to the first point.)
 
Third, the precision expected is similar.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"If you want to please everyone, it is not possible.  If you act honestly,
people will be pleased."  Tibetan Proverb
=========================================================================
Date:         Thu, 7 Mar 1996 21:36:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Part-time Faculty Inquiry
X-To:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
In-Reply-To:  <199603072039.PAA11692@mail.uncc.edu>
 
Meg,
        I was talking earlier to a colleague who teaches full-time in a
Maryland community college near Annapolis and part-time at UMBC.  She
reports that at her CC, there are part-timers teaching five courses (which
is tantamount to a full-time load in her institution).  At $1500 a course,
that means the equivalent of a full-time position at $7500 per semester
for the institution.
 
        Though the word unscrupulous does come to mind, I think many
part-timers may be here in Maryland emulating the working poor.
 
  m   m       c c       g g g      Chet Pryor
m   m   m   c     c    g     g     Department of English
m   m   m   c          g           Montgomery College, Germantown Campus
m   m   m   c          g   ggg     20200 Observation Drive
m   m   m   c     c    g     g     Germantown, Maryland, USA
m   m   m     c c       g g g      Voice(301)353-7765 FAX(301)353-7752
------------------------------------------------------------------------
=========================================================================
Date:         Thu, 7 Mar 1996 20:44:28 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
>If a student has "passed" algebra but can't "do" algebra, it raises some
>interesting questions about all such "gen ed" requirements.
>Richard Fulkerson                               Home Phone      (903) 886 3397
>Director of English Graduate Studies            Office Phone    (903) 886 5271
>East Texas State University                     E-mail          dick_fulkerson@
>Department of Literature and Languages                          etsu.edu
>
>Commerce, TX 75429
 
Dick's post reminds me of that definition of an English gentleman as a one
of an exclusive group who had all forgotten the same things.
 
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Fri, 8 Mar 1996 05:25:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <960307211407_344488227@emout07.mail.aol.com>
 
To Steve Jamar's discussion of legal writing and his characterization
of journalists' training, I add
 
   The understand what it means to write for hire.
 
On Thu, 7 Mar 1996, Steve Jamar wrote:
[...]
> So why do students with heavy actual journalism experience do well?
>
> First, they tend not to be attached to their words like English majors.
>
> Second, they know how to edit - how to see problems in their prose.  (This is
> related to the first point.)
>
> Third, the precision expected is similar.
>
> Cheers,
> Steven D. Jamar
> Assoc. Prof. & Dir. LRW Program
> Howard University School of Law
>
> "If you want to please everyone, it is not possible.  If you act honestly,
> people will be pleased."  Tibetan Proverb
>
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 8 Mar 1996 06:45:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@ANIMAL.CC.WWU.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <199603072322.XAA18884@etsuodt.etsu.edu>
 
Another source is Elizabeth Chiseri-Strater's ACADEMIC LITERACIES (1991
Heinemann). Chiseri-Strater followed two students from their composition
class into courses in their majors (political science and art history).
It's also an interesting book for noticing what kinds of literacies are
lost or devalued along the way.
=========================================================================
Date:         Fri, 8 Mar 1996 08:42:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <Pine.3.07.9603071057.B23704-c100000@bach.seattleu.edu> from
              "John C. Bean" at Mar 7, 96 10:20:01 am
 
Thanks to John Bean for such a thoughtful post on the crossover issue.
Behind his argument is a basic argument for WAC-oriented writing courses
at the upper-division level.  I've been trying to make a case for this
kind of gen ed requirement for years, but it seems to have (to use the
Hollywood term) no legs.  I wonder why.  --Ed White
=========================================================================
Date:         Fri, 8 Mar 1996 09:06:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <Pine.ULT.3.91.960308064342.26150B-100000@animal.cc.wwu.edu> from
              "Donna Qualley" at Mar 8, 96 06:45:55 am
 
Dick's comments (as always) raise deep questions.  I think the answer to
his "why require comp if there is little disciplinary crossover?" is that
we are really dealing with at least two different discourse communities
here: the general university one, like the one David Bartholomae
describes in Inventing the University, and the disciplinary one.
Freshman comp is at heart an induction into that general discourse
community, while WAC and writing-in-the-disciplines focus more on the
specialized one. And that's why both kind of courses are needed.  --Ed White
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Date:         Fri, 8 Mar 1996 11:23:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  note of 03/08/96 10:04
 
One of the things we can do in a first-year writing course is to take our
students through a process of learning how to write and speak intelligently
about something that initially didn't know much about. This is, after all,
what is expected of them as they move serially from course to course. In our
102 course, students were not allowed to choose their own research topics
(staying in the comfort zone). The instructor picked a topic, broke it down
into manageable pieces, and assigned each student a piece. Our library liaison
designed a staged research process that started students reading about the
topic at a general interest level (encyclopedia type stuff, for example) and
gradually moved them forward to more technical stuff. All along the route,
students were were required to write summaries of their reading; some faculty
were able to add in discussion of the topic on computer conferences; most
included one or more oral report for students. Anyway, by the time students
got around to writing the "final" paper in the course, they had had a gradual
introduction to the language in which the topic was discussed and a LOT of
writing and speaking exercises to help them master new concepts and to
rehearse new language. When students said at the end of the course that "the
paper wrote itself," that was testimony to their own mastery of the materials
thru practice. What's transferable here is the process of conquering the alien
concepts and language of strange new lands, and the trick is to make students
a little self-conscious about what they has done.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Date:         Fri, 8 Mar 1996 11:25:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
>Thanks to John Bean for such a thoughtful post on the crossover issue.
>Behind his argument is a basic argument for WAC-oriented writing courses
>at the upper-division level.  I've been trying to make a case for this
>kind of gen ed requirement for years, but it seems to have (to use the
>Hollywood term) no legs.  I wonder why.  --Ed White
 
This is the kind of course we have instituted at the upper-division level
here at WSU--it is a university requirement and also a major requirement
that every student take two "writing in the major" courses taught by
faculty in the major.  I'd be please to discuss these courses with anyone
interested, since I have (mostly) been in charge of getting this
requirement implemented.  (Does this mean we do have legs, Ed?)
 
Sue McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Query about SUNY Stony Brook
 
>Valerie--Pat Belanof is the person there, and Peter Elbow has worked with
>their program.  I have a colleague, Pat Perry, who did her doctorate there
>and could probably tell you a lot.  Her email is pperry@vcu.edu
>
>Our department number is (804) 828-1331.  She is on leave from teaching this
>semester, so she might be a little slow to respond, though if you emailed her
>today, she'd be in tomorrow and I could tell her to check her mail.  We have
>a standing meeting on Fridays.
>
>Hope this is some help--and I hope you are fine.  Elizabeth Hodges
>                                                  ehodges@vcu.edu
 
Elizabeth--This is of great help.  I did e-mail her today.  But today is
3/8, so I will try to call her, too.  Thanks to Steve and Robert R. and
Roni for useful info as well.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Crosswhite <jcross@OREGON.UOREGON.EDU>
Subject:      Re: Crossover skills from first-year composition
 
On Crossover: I suppose that there are obscurities here not only about
*which* writing abilities are supposed to "crossover" (an almost religious
term), but also what lines "crossing over" crosses. Two sources that
haven't been mentioned yet:
 
Brooke Neilson: Writing as a Second Language: Psycholinguistic Processes in
Composition (Diss. UC San Diego, 1979). Neilson studies the line of
linguistic register (which also sometimes marks the line between
Composition and other disciplines), and finds that when register shifts
(from informal to formal), there is often a breakdown of performance at the
sentence level which looks for all the world like a breakdown in basic
competence--which is the way it often gets interpreted and "treated."
 
Then there is Al Kitzhaber's old "line"--the one he explored in the
Dartmouth study in the early 60s. This line marks the distance between the
end of the first year composition course and the next course in which
students are asked to do substantial writing---and so also the line between
Composition and other disciplines/courses. Here the crossover showed itself
as regression in ability, and the explanation was not register but years
without any practice writing, any reinforcement/cultivation of what had
been learned earlier. This is in Themes, Theories and Therapy: The Teaching
of Writing in College, published in 63, but the books cites as some of its
own confirming studies work from the 40s and 50s.
 
But on abilities: it would be interesting (and surprsing to me) to find a
large number of students who could, in their composition courses,
consistently and successfully identify a question at issue, analyze the
stasis in play, formulate a reasoned response to the question, discover the
main interlocutors in the conversation, and yet consistently not be able to
do these things--when they were called for--in a history class or a
philosophy class or some other class.
 
                                        --Jim Crosswhite
                                           U of Oregon
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         peeples <peeples@SAGE.CC.PURDUE.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <v01530504ad654d07a895@[147.9.55.62]>; from "Anne Beaufort" at
              Mar 7, 96 9:35 pm
 
>
> Lucille McCarthy's article in RTE, Strangers in a Strange Land--around 1987
> or 88.  Also look at Carter in 3cs--I think the title is What is Writing
> Expertise.
>
A very good article at the intersection of WAC/WID and expertise, two
threads that have been generated off of this question, is David Kaufer
and Richard Young's "Writing in the Context Areas:  Some Theoretical
Complexities" in Lee Odell's (editor) *Theory and Practice in the
Teaching of Writing:  Rethinking the Discipline* (1993).  The article
discusses three classifications of expertise that function in our
field and how these relate to writing across the curriculum.
 
The Kaufer and Young article won't necessarily help you make the
arguments for crossover, though.  It's not a source to use to make
arguments like, "X study shows us that writing skills crossover."
 
I don't know the citation for the study -- I've come across it only in
others' work -- but one study I see used to make the strong crossover
claim is one done by Derek Bok at Harvard.  In that study he claims
that senior science majors who had not been writing had worse prose
than freshman science majors who had just completed a first year comp
course.  This doesn't really argue for crossover, but it's used in
contexts where people are trying to make similar claims.  Perhaps
someone else knows how you can track down the study?  The best I can
do is tell you that the study is discussed on page 25 of Tori
Haring-Smith et al *A Guide to Writing Programs:  Writing Centers,
Peer Tutoring Programs, and Writing-Across-the-Curriculum*.
 
Tim Peeples
Purdue University
peeples@sage.cc.purdue.edu
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Date:         Fri, 8 Mar 1996 21:49:32 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
Ed, I like your analysis of two academic discourse communities, or more
accurately I guess, two levels--the "general" one that Bartholomae and, in
another context, Elbow have discussed, and then the host of
"specific/disciplinary" ones.  In my own writing classes, I am conscious of
trying to teach students broad principles that I maintain will apply to
"academic," and for that matter job-related, discourse.  That is, I don't
teach students how to write a laboratory report or a history paper, but I
teach principles that are relevant (I believe) to each one--even though the
odds are that if you asked the history professor, he/she wouldn't be able to
explain the principles and yet he/she still responds to them--holistically,
as it were.  (That could be why profs complain so about student mechanical
errors.  They read a text that doesn't function, but can't explain what
causes it not to work.  They can see the mechanical errors.  So perhaps they
choose them to grinch about.)
 
I base a lot of what I do on my own experience as a student, studying math
and science, as well as Education, philosophy, economics, etc.  I got better
grades than a lot of my classmates who knew more, simply because I knew how
to write about what little I did know more effectively.  I worked with a
chemistry laboratory group: we did the experiments together and had exactly
the same observational data and results, but I normally got a "95" when they
got less.  Same happened in education courses, in government, etc.
 
Now I guess I have already let my cat out of my bag--obviously that personal
history makes me believe in the notion of transfer of basic principles
across the disciplines and across their variant required genres.  (I had
picked up the format of a chemistry lab report pretty quickly; but so had my
lab partners.)
 
If there is a general academic discourse (as separate from the discourses of
the various disciplines) and we are teaching the general academic discourse,
but it doesn't carry over into other areas (or even last very long), then
who exactly is it that reads "general academic discourse"--except for
overworked composition teachers?
 
It's ironic, but since I teach a course in another field (Philosophy 251,
Introduction to Logic), I sometimes find myself reading a stack of papers
and fuming about those #@#$$%% English teachers that didn't prepare this
student for writing in other general ed courses.  (I have one of my own
freshman comp students in logic this term; I sure hope she writes well in here.)
 
BTW, would what I just said suggest the useful distinction between gen ed
courses and majors courses?  I hope what I teach will indeed transfer to,
let us say, a required sophomore course in government--but it may be of less
help to a senior political science major writing a paper on two political
theories.  The sophomore, after all, is writing about political science
"content" or "issues," but he/she isn't writing as a member of the field of
political science, not even a novice or rookie.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
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Date:         Fri, 8 Mar 1996 22:24:07 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
Ouch Steve, you stepped on several toes.  I teach a junior/senior level
Pre-Law writing course in an English department, a course taken by a few
English majors, but more pol. sci majors.  Most of my students begin the
course thinking they want to go to law school, although a few are headed
toward being para-legals.
 
Now, of course, I have to think that the course can do some good.  Even
though I have never been to law school and in fact don't "know" any law.
[This may be an interesting test case for the general claim that writing is
discipline specific and you have to know the discipline to do it.)
 
Obviously, I can't write a real legal brief, since I don't have the
requisite knowledge of the laws involved in any real case.
 
But then, this isn't a "law," class.  Still we have to have something to
write about and practice the principles I maintain will aid my students in
law school, and I hope on the job.  We use a series of simplified common-law
tort principles and work on applying them to concrete situations.  We do
looks at some real appellate briefs to see the reasoning involved, and we
study the principles underlying the reasoning in a couple of textbooks.
 
I have graduates of the course in most of the law schools in Texas right
now, and a good many of them have written back to tell me the course was
helpful.  One of my students even had his paper reproduced as a model at
mid-term by the law teacher.  (A very unusual law school.)  When he was
leaving the room, some students from Harvard and U.T.--Austin asked him
where he learned to write that way.  He grinned and said, "Why in my
undergraduate legal writing class; didn't you take a course like that at
Harvard?"
 
BTW I do a unit on simplifying legal style.  It's hard going, but most of my
students buy the idea of trying to write "plain English."  The major
exceptions are students who already work in law offices.  As one of them
told me, we can't write in simple English; if we did, the clients wouldn't
think we were justified in charging $50 an hour.  So he defended the use of
the archaic boilerplate with such phrases as "Comes now before this
honorable court, defendant Joe Blow," and "give, devise, and bequeath."
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
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Date:         Fri, 8 Mar 1996 22:29:14 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
That's a good line Sue.  A sort of cultural post-literacy in Hirsch's view
of the world?
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
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Date:         Fri, 8 Mar 1996 17:37:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <v01510101ad664c4ded1d@[128.223.109.143]>
 
On Fri, 8 Mar 1996, Jim Crosswhite U of Oregon wrote:
[...]
> But on abilities: it would be interesting (and surprsing to me) to find a
> large number of students who could, in their composition courses,
> consistently and successfully identify a question at issue, analyze the
> stasis in play, formulate a reasoned response to the question, discover the
> main interlocutors in the conversation, and yet consistently not be able to
> do these things--when they were called for--in a history class or a
> philosophy class or some other class.
>
 
I'd be surprised about this too.  However, these abilities are not the
type my colleagues list in their complaints.  Their list of abilities
are mostly surface errors and punctuation problems (spelling, s/v
agreement, etc.)  I imagine that unfamiliarity with the subject in
other disciplines combined with performance anxieties makes the
students likely to lapse into surface error problems.  I'd posit that
many of these students began writing in their comp course with the
same types of error.  The teacher gradually guided the students past
the performance anxiety so that by the end of the course surface
error was not a problem.  Now, with a new situation, the performance
anxiety returns.  In some ways this relapse into error is like a
relapse into addiction.  The addict can get sober and stay sober until
the addictive drug is tried again, then the addict relapses back into
the habit.  But this is a terribly mean analogy.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: Crossover skills from first-year composition
In-Reply-To:  <Pine.HPP.3.91.960308172842.10534A-100000@msuacad.morehead-st.edu>
 
While Rich Haswell's _Gaining Ground in College Writing_ isn't explicitly
about the crossover issues, his second chapter reviews the literature on
tales of growth (or lack therof) in students' writing, and he discusses
both the Kitzhaber and Bok studies which have been mentioned here earlier.
He contends it's profitable to look not just at the way teachers pass on
what they
know, or the ways students learn, but at the relationship bewteen teachers
and students--and I've had that in the back of my mind reading the
postings about the predictable conversations we all have with colleagues
in other departments who bemoan the mechanical errors in students' writing
and would probably love to endorse a "commas across the curriculum"
program if only we would offer it.  While the addiction metaphor Robert
mentioned is too negative for my tastes, it does begin to get at students
in motion, always, as they move from class to class--I'd rather envision
the progression from course to course as some kind of spiral, where
development happens along the way although the linear "progress" may not
always be evident or appropriate.  When I am teaching students who are
either repeating the writing course or who have been in the previous
course in the sequence, I try to begin with the process of writing and
learning I assume they got in the previous course, not any particular
manifestation of it; in other words, rather than assuming that a student
who's taken our BW class and is now in my fycomp class can definitely
achieve "focus" or "development" (program goals for students who've passed
BW), I assume that they have retained some of the process involved (some
sense of regular sharing of writing, metawriting, etc.) and build from
there--which does allow me to begin where they are while acknowledging
where they've been.  But that kind of move seems to be harderd to pull off
for faculty in other depts. who don't know the writing program well, or
who don't know first year students well.
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
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In-Reply-To:  note of 03/08/96 15:42
 
All of us write pretty well. Let's imagine the territory that might be labeled
"everything you can do with the English language" or "everything an educated
person might want or need to do with language." Most of us have conquered a
lot of this territory, with only the steepest and least accessible parts of
the terrain eluding us. Thus, it's easy for us to invade and conquer some
little disciplinary enclave on the plains or in the lowlands. Many of our
students, especially the younger ones, are not in command of much of this
territory. They may be pretty much in control of the house and yard, pretty
comfortable in the neighborhood maybe. But that's it. The rest is a jungle
full of tigers, or a least a strange neighborhood where they are constantly
looking over their shoulders. We have lots of linguistic experience to bring
to bear on a new linguistic situation. Our students confront that same
situation--not the alps of good poetry, but, say, the wintry plains of a lab
report--with much less experience and knowledge to bring to bear on the
situation. But enough of this. Who can sustain an allegory on a sunny Friday
before spring break with a Harley low-rider with lots o' chrome and fringe
crouching in the parking lot? I think I'm gonna go out and spread some rolling
thunder thru new linguistic territory. Write to live, live to write. (This is a
promo for our 4C's session A2. Consult your listing.)
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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>
>Then there is Al Kitzhaber's old "line"--the one he explored in the
>Dartmouth study in the early 60s. This line marks the distance between the
>end of the first year composition course and the next course in which
>students are asked to do substantial writing---and so also the line between
>Composition and other disciplines/courses. Here the crossover showed itself
>as regression in ability, and the explanation was not register but years
>without any practice writing, any reinforcement/cultivation of what had
>been learned earlier. This is in Themes, Theories and Therapy: The Teaching
>of Writing in College, published in 63, but the books cites as some of its
>own confirming studies work from the 40s and 50s.
 
Ah, but see Rich Haswell's critique of the Kitzhaber study in _Gaining
Ground in College Writing_.
 
Sue McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Sat, 9 Mar 1996 00:01:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Crossover skills from first-year composition
 
Lets be a bit careful about extrapolating our personal experiences.  We are
certainly, as a group, a step above the average college student in basic
intelligence and several steps up in writing ability - and probably always
were.
 
I think one of the main distinctions I see in the strong law students over
the rest (and remember - this is a pretty select group of college graduates
for starters) is the ability to transfer knowledge from one area to another -
to learn more than they are taught, if you will.
 
Stronger students see unities and connections, as well as distinctions.
 Weaker students see each field as atomized.  And this happens not just in
law, but from course to course.  If a student sees how what we are teaching
in LRW helps them in doctrinal exams, I know that student will be among the
top 30% in the class.  If a student simply doesn't see it and sees it as a
waste of time or as universe unto itself- even after having the connections
pointed out - that student will likely reside in the lower third.
 
Intelligence is not strictly quantifiable, but one of the relevant aspects of
intelligence for law is certainly this transfer ability.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"If you want to please everyone, it is not possible.  If you act honestly,
people will be pleased."  Tibetan Proverb
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Dick Fulkerson responds to my general disdain for undergraduate legal writing
courses:
 
 >Ouch Steve, you stepped on several toes.  I teach a junior/senior level
>Pre-Law writing course in an English department, a course taken by a few
>English majors, but more pol. sci majors.  Most of my students begin the
>course thinking they want to go to law school, although a few are headed
>toward being para-legals.
>
>Now, of course, I have to think that the course can do some good.
 
I hope to have some of  your students some day - I would love to be proven
wrong - even with just one example.  And let me add that I think such a
course can be of some benefit in prepping a student for a law school legal
writing course - but in my experience normally the students who take such a
course come in with a rather serious handicap - they think they know the
subject and do not need to learn it at the law school level.  Depending on
the structure of the law school course and the arrogance of the student (law
school tends to attract a fair number of over-confident individuals), the
student can experience quite disasterous (to gpa) results.
 
I would recommend to undergraduates that they take other courses - such as
formal logic (in math or philosophy departments), a literature course,
economics courses, geography courses, history courses, science, etc., well
before they try to get a leg up on law school by taking undergraduate legal
writing, legal research, or constitutional law.
 
I have taught introduction to law school courses - which are heavy on legal
writing and analysis and reasoning - and those students do experience a
number of benefits that help them oftentimes through the first year.  The
courses I have taught have been designed for high-risk students, and we had a
good success rate with them - as measured by retention in law school and
passing the bar.
 
So I think a course such as yours can do some good if the right things are
taught and they are sufficiently rigorous.
 
I suspect that the usefulness of such a program may also vary quite
dramatically depending upon the quality of the legal writing program at the
law school the student goes to.  Many LRW Programs are ungraded - and
students are aware of this - so someone with some relevant training may shine
when compared to others blowing the course off.  And some LRW programs are
not well structured and rigorous and your course may in fact be superior to
some of those programs.  But I suspect that the two other LRW directors known
to me to be on this list would agree with my assessment - if they have
tracked it at all.
 
Though I would not counsel an undergraduate to take such a course, as I have
noted, the course could be beneficial.  But you may consider warning your
students, if  you don't already, that if they run into a strong program at
law school, they should not think they have learned everything from one
undergraduate course.  The well-designed LRW programs really are rigorous and
discipline-specific in a way which is hard to convey to those who have not
been through them.
 
As I mentioned in other posts, I think that any writing one does and any
writing education one has will help one later in other settings - but the
settings will have their own demands - witness students who come through my
program having trouble doing academic writing no matter how well they did at
the practical writing.  In general the best students do better - but the
transfer more knowledge easier and learn more quickly and are more motivated,
etc.  But they all have a dropping-off in "general" quality - even to the
point of confused paragraphs.
 
Writing is dependent upon thinking, and when the thoughts are confused, how
can the writing be clear?  And when forced to think not only new thoughts -
as in a seminar course - but also to write in a new way - legal academic
analysis - we must expect a falling off.
 
This same thing is seen in toddlers.  As they learn to walk, the move slowly
and carefully, and with great pride.  But put some candy across the room and
boom - down on all fours and a zip race across the room.  They revert to what
they know and are comfortable with.  Stretching into new skills is tough work
- psychologically as well as intellectually.
 
One word of cheer - in the past 6 years the general quality of writing of our
students has improved.  The sentences are better, the paragraphs are better,
and the idea that their should be a structure seems less foreign to them.  So
something is happening at the HS and undergraduate levels which is positive.
 The change has been so dramatic that we are revising our first year
curriculum to start at one step forward in complexity and to move more
quickly into higher level writing and reasoning concerns.
 
This change is most visible in the lower 50% of the class, the top 30% never
had much trouble anyway.
 
Thank-you.  And keep those improvements happening and keep sending us
stronger, better prepared students.  If they are past being wedded to each
word they drag out of their inner being, they can learn much more quickly
what we expect of them.  And this psychological factor is what I find is the
largest impediment to learning to self-edit.  In Hindu philosophy it would be
called detachment.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"If you want to please everyone, it is not possible.  If you act honestly,
people will be pleased."  Tibetan Proverb
=========================================================================
Date:         Sat, 9 Mar 1996 07:40:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Transferring skills
In-Reply-To:  <960309003953_241442897@emout07.mail.aol.com>
 
On Sat, 9 Mar 1996, Steve Jamar wrote:
 
[snip]
> I hope to have some of  your students some day - I would love to be proven
> wrong - even with just one example.  And let me add that I think such a
> course can be of some benefit in prepping a student for a law school legal
> writing course - but in my experience normally the students who take such a
> course come in with a rather serious handicap - they think they know the
> subject and do not need to learn it at the law school level.  Depending on
> the structure of the law school course and the arrogance of the student (law
> school tends to attract a fair number of over-confident individuals), the
> student can experience quite disasterous (to gpa) results.
[snip]
 
I wonder if this arrogance is part of the problem in transferring
skills from FY comp as well.  That is, do students believe (or are they
set up to believe) that this one sequence will carry all their writing
needs for their entire college careers?  Unlike HS, where "English" is a
subject at all levels, college has "composition" in the first year and
then it is relatively possible to avoid all other "English" courses in a
4-year stint.  Doesn't this set students up to believe that they have
"been there, done that"?
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
University of Wisconsin-Milwaukee
=========================================================================
Date:         Sat, 9 Mar 1996 10:51:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jane Frick <frick@GRIFFON.MWSC.EDU>
Subject:      English lecturer positions
 
Notice of Vacancy - Missouri Western State College
 
English Lecturers  - Three, nine-month, renewable, non-tenure track,
faculty positions to teach 27 hours (during academic year) of freshman
English, including developmental writing; advise students, serve on
departmental committees--beginning August 1996.
        Required: MA/MS English and at least one year experience teaching
college or high school composition. Experience using e-mail,
word-processing, and teaching composition in a word-processing lab.
        Salary range estimated to be: $21,000 - $24, 950 (top salary = MA +
3 years teaching experience)
        Closing Date: April 15, 1996, or until position is filled.
        Send:  Letter of application (include e-mail address if
applicable), vita, transcripts, three letters of recommendation(to be sent
directly by references or confidential placement file), and assignment and
grading criteria for a writing project in a first-year composition course
which you have used successfully to:
        To:  Dr. Jane Frick, Chair
                Department of English, Foreign Languages, Journalism
                Missouri Western State College
                St. Joseph, MO 64507
NOTE:  Access information about Missouri Western at this WEB Address:
http://www.mwsc.edu/; access information about the Department of English,
Foreign Languages, Journalism at this WEB Address:
http://www.mwsc.edu/~engdept/index.html
 
        These positions are ongoing and were created to eliminate the 16-18
part-time faculty we currently employ to teach first-year composition here.
They are provided by "Access Plus" moneys rolled into our permanent funding
base by the state legislature. Our administration waited until it was
certain that Access Plus would pass in the legislature before authorizing
our advertisement.
        I will be at the 4Cs and would be glad to field questions about the
lectureships there or correspond via e-mail. (Ironically, I am part of a
round-table discussion at 4Cs which will deal with the composition staffing
crisis: "A New Crisis in the Teaching of Composition," D-10 and will attend
the Missouri Colloquium on Writing Assessment Caucus on Thursday evening.)
English faculty will select the lecturers--who will be housed in the
English Department. We were unable to negotiate the 27-hour teaching load
to 24 hours for 1996-97, but hope to do so for 1997-98. Composition class
size: 20 for developmental writing; 22 for the other first-year courses.
 
Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
TEL. (816) 271-4315  FAX (816) 271-4543
=========================================================================
Date:         Sat, 9 Mar 1996 10:52:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jane Frick <frick@GRIFFON.MWSC.EDU>
Subject:      Position announcement: Director of Developmental Writing
 
Notice of Vacancy - Missouri Western State College
 
English - Director of Developmental Writing and Placement (full-time,
12-month Professional Staff position beginning July 1, 1996; professional
staff receive 20 vacation days per year (four weeks) plus Thanksgiving and
Christmas breaks.) Salary range is estimated to be $36,000 - $42,000 per
year.
 
Job Duties: Teach 12 hours (2 courses per semester during the academic
year) including developmental writing. Direct the developmental writing
program (hire/train tutors; train and evaluate lecturers; supervise writing
tutorials; direct curriculum development and implementation; track student
success rates). Direct the college's composition placement process (develop
and supervise administration of exams, maintain records).
 
Required: Ph.D. English/Rhetoric and Composition emphasis, preferably with
dissertation focus and/or research interests in assessing writing and/or
developmental writing.  Experience using
e-mail, word-processing, spread sheets, and data base software and in
teaching composition in a word-processing lab. Experience in Writing
Program Administration (i.e. supervising graduate assistants teaching
freshman English; coordinating and/or directing writing evaluation
sessions; developing course portfolio projects).
 
Closing Date: April 15, 1996, or until position is filled.
 
Send:  letter of application (include e-mail address if applicable), vita,
transcripts, three letters of recommendation (to be sent directly by
references or confidential placement file), one-page statement of research
and professional objectives for the next five years, and assignment and
grading criteria for a writing project in a first-year composition course
which you have used successfully to:
        Missouri Western State College
        Employee Relations Office, A-117
        4524 Downs Drive
        St. Joseph, MO 64507
 
NOTE:  Access information about Missouri Western at this WEB Address:
http://www.mwsc.edu/; access information about the Department of English,
Foreign Languages, Journalism at this WEB Address:
http://www.mwsc.edu/~engdept/index.html
 
        This position is permanent and ongoing--provided by "Access Plus"
moneys rolled into our permanent funding base by the state legislature this
year. Our administration waited until it was certain that Access Plus would
pass in the legislature before authorizing our advertisement. I will be at
the 4Cs and would be glad to field questions about position there or
correspond via e-mail. (Ironically, I am part of a round-table discussion
at 4Cs which will deal with the composition staffing crisis: "A New Crisis
in the Teaching of Composition," D-10 and will attend the Missouri
Colloquium on Writing Assessment Caucus on Thursday evening.)  English
faculty will select the Director of Developmental Writing and Placement,
who will be housed in the English Department and whose direct supervisor
will be the Chair of the Department of English, Foreign Languages, and
Journalism. The English Department preferred that this position be
tenure-track faculty, but we were unsuccessful in our attempts to convert
the position from professional staff to faculty--primarily because of the
necessity for this person to be here throughout the summer and during
registration periods to coordinate placement. We currently use a timed,
writing sample (holistically scored) in combination with EACT scores to
determine placement. Information about the Writing Placement Exam is
available at http://www.mwsc.edu/~engdept/wpe.html
 
 
Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
TEL. (816) 271-4315  FAX (816) 271-4543
=========================================================================
Date:         Sat, 9 Mar 1996 18:10:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia A Sullivan <pas1@CHRISTA.UNH.EDU>
Subject:      The 1996 MLA
In-Reply-To:  <WPA-L%96022018232811@ASUVM.INRE.ASU.EDU>
 
CALL FOR PROPOSALS:  1996 MLA Convention in Washington, D.C.
 
The Council of Writing Program Administrators is sponsoring two sessions
at the 1996 MLA Convention:  one on the status of adjunct and part-time
writing teachers, the other on the political content of writing courses.
The WPA invites proposals from individuals interested in addressing one
of these topics in a 20-minute presentation.
 
For the first session, the WPA is especially interested in presentations
that address the question of whether we should impose standards on who
should teach composition; that examine the status and conditions of
non-tenure line faculty with an eye toward positive solutions; or that
address academic trends and developments and their effects on part-time
faculty in the future.
 
For the second session, we invite proposals that address one or more of
the following issues:  Should a first-year writing curriculum be overtly
political, and if so, how should it be taught?  Should writing teachers
or administrators ever censor the topics students might choose to write
about in a first-year writing class?  How should WPAs, teachers, and/or
students respond to student writing they deem problematic or offensive on
ideological grounds?
 
Proposals should be brief--one or two paragraphs--and should be addressed
to:  Patricia Sullivan, Dept. of English, University of New Hampshire,
Durham, NH, 03824, or, preferably, emailed to pas1@christa.unh.edu.
 
Please share this announcement with colleagues and graduate students.
 
And please note:  You must be a member of MLA by April 1 to appear in the
convention program.
=========================================================================
Date:         Sat, 9 Mar 1996 18:20:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      POSITIONS: English -- Lecturers -- Missouri (fwd)
X-To:         CBW-L <CBW-L@VM1.SPCS.UMN.EDU>
 
---------------------------- Forwarded message ----------------------------
                   Date: Sat, 9 Mar 1996 10:51:34 -0600
                 From: Jane Frick <frick@GRIFFON.MWSC.EDU>
         Subject: POSITIONS: English -- Lecturers --  Missouri
 
          Notice of Vacancies - Missouri Western State College
 
        English Lecturers - Three, nine-month, renewable, non-tenure
track, faculty positions to teach 27 hours (during academic year) of
freshman English, including developmental writing; advise students, serve
on departmental committees--beginning August 1996.
 
        Required: MA/MS English and at least one year experience teaching
college or high school composition. Experience using e-mail,
word-processing, and teaching composition in a word-processing lab. Salary
range estimated to be: $21,000 - $24, 950 (top salary = MA + 3 years
teaching experience).  Closing Date: April 15, 1996, or until position is
filled.
 
        Send:  Letter of application (include e-mail address if
applicable), vita, transcripts, three letters of recommendation(to be sent
directly by references or confidential placement file), and assignment and
grading criteria for a writing project in a first-year composition course
which you have used successfully to:
 
                Dr. Jane Frick, Chair
                Department of English, Foreign Languages, Journalism
                Missouri Western State College
                St. Joseph, MO 64507
                Tel.(816) 271-4315  FAX (816)271-4543
 
 
NOTE:  Access information about Missouri Western at this WEB Address:
                        http://www.mwsc.edu/
       Access information about the Department of English, Foreign Langua-
         ges, Journalism at this WEB Address:
                        http://www.mwsc.edu/~engdept/index.html
 
-----------------------------------------------------------------------------
=========================================================================
Date:         Sat, 9 Mar 1996 18:21:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Position announcement: Director of Developmental Writing at
              Missouri Western State College (fwd)
X-To:         CBW-L <CBW-L@VM1.SPCS.UMN.EDU>
 
-------------------------- Forwarded message -----------------------------
                 Date: Sat, 9 Mar 1996 10:52:38 -0600
               From: Jane Frick <frick@GRIFFON.MWSC.EDU>
  Subject: Position announcement: Director of Developmental Writing at
                    Missouri Western State College
 
        Director of Developmental Writing and Placement (full-time,
12-month Professional Staff position beginning July 1, 1996; professional
staff receive 20 vacation days per year (four weeks) plus Thanksgiving and
Christmas breaks.) Salary range is estimated to be $36,000 - $42,000 per
year.
 
        Job Duties: Teach 12 hours (2 courses per semester during the
academic year) including developmental writing. Direct the developmental
writing program (hire/train tutors; train and evaluate lecturers;
supervise writing tutorials; direct curriculum development and
implementation; track student success rates). Direct the college's
composition placement process (develop and supervise administration of
exams, maintain records).
 
        Required: Ph.D. English/Rhetoric and Composition emphasis,
preferably with dissertation focus and/or research interests in assessing
writing and/or developmental writing.  Experience using e-mail,
word-processing, spread sheets, and data base software and in teaching
composition in a word-processing lab. Experience in Writing Program
Administration (i.e. supervising graduate assistants teaching freshman
English; coordinating and/or directing writing evaluation sessions;
developing course portfolio projects).
 
        Closing Date: April 15, 1996, or until position is filled.
 
        Send:  letter of application (include e-mail address if
applicable), vita, transcripts, three letters of recommendation (to be
sent directly by references or confidential placement file), one-page
statement of research and professional objectives for the next five years,
and assignment and grading criteria for a writing project in a first-year
composition course which you have used successfully to:
 
                Employee Relations Office, A-117
                Missouri Western State College
                4524 Downs Drive
                St. Joseph, MO 64507
                TEL. (816) 271-4315  FAX (816) 271-4543
 
NOTE:  Access information about Missouri Western at this WEB Address:
                        http://www.mwsc.edu/;
       Access information about the Department of English, Foreign Languages,
             Journalism at this WEB Address:
                        http://www.mwsc.edu/~engdept/index.html
-----------------------------------------------------------------------------
  m   m       c c       g g g      Chet Pryor
m   m   m   c     c    g     g     Department of English
m   m   m   c          g           Montgomery College, Germantown Campus
m   m   m   c          g   ggg     20200 Observation Drive
m   m   m   c     c    g     g     Germantown, Maryland, USA
m   m   m     c c       g g g      Voice(301)353-7765 FAX(301)353-7752
-----------------------------------------------------------------------------
=========================================================================
Date:         Sun, 10 Mar 1996 11:44:07 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: law schools and undergrad courses
 
I apologize for screwing up the subject line, but I changed my WPA-L
subscription to digest format and deleted the day's digest without
noting the exact subject heading.
 
I suspect Steve Jamar and I were separated at birth.  Or perhaps our
shared experiences have lead us to the same conclusions.
 
I've taught writing at three law schools, and I'll be at my fourth
(and hopefully final one) next year (Temple).  I've seen what Steve
says at each school.  The students who had some law-related courses
as undergraduates -- whether the courses were writing centered or
doctrinal -- have almost all had serious adjustment problems to law
school reasoning and writing courses.  The students who write well
and reason well in law school from the start have some things in
common, usually extensive writing experiences (with individual
attention from diverse editors and teachers) and many courses in
which analytical thinking was emphasized -- or better yet, both.
 
The "I know it all" syndrome to which Steve refers is all too common
among those students who had a legal writing course in college, as it
is with former paralegals.  I've said it before, so I'll say it again
-- the worst legal writing students I ever taught were male Ivy
League students who majored in English.  No one could teach them
anything because they knew it all.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Sun, 10 Mar 1996 15:40:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      POSITION: Director of the English Language Institute -- UBC (fwd)
X-To:         Teaching in the Community Colleges
              <TCC-L@UHCCVM.UHCC.HAWAII.EDU>,
              RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>,
              NCTE International <ncte-intl@itc.org>,
              MEGABYTE UNIVERSITY <MBU-L@unicorn.acs.ttu.edu>,
              CSPALM conference <CSPALM-L@PSUVM.PSU.EDU>,
              CBW-L <CBW-L@VM1.SPCS.UMN.EDU>,
              AFROAM-L <AFROAM-L%HARVARDA.BITNET@PSUVM.PSU.EDU>,
              AFAM-L <AFAM-L@MIZZOU1.MISSOURI.EDU>
 
--------------------------- Forwarded message ------------------------------
                   Date: Sat, 9 Mar 1996 14:08:05 PDT
                 From: "Sarah Dodds" <dodds@CCE.UBC.CA>
   Subject: POSITION: Director of the English Language Institute --  UBC
 
The University of British Columbia is currently seeking highly qualified
        candidates for the position of:
 
 DIRECTOR, English Language Institute (ELI),  Division Continuing Studies
 
 
        As the driving force behind the growth and long-term development
of the ELI, the Director will demonstrate strong and innovative leadership
in providing superior English language education in an international
setting. Reporting to the Director of the International Division of
Continuing Studies, the Director of the ELI will be responsible for
strategic planning and program development in order to meet educational
and financial goals of the cost-recovery ELI. The ELI has an annual
operating budget of $6 million and a work force of 100 administrative,
instructional, clerical and student staff.
 
        The successful candidate will be an experienced academic with
demonstrated knowledge of and credibility in the ESL field. Although a
Ph.D. is preferred, a combination of comparable credentials and experience
will be considered. Desirable qualifications include: a background in
teaching ESL; at least 6 years experience managing a large number of
professional and administrative staff in an educational program setting;
and a reputation for inspired leadership amongst co-workers and
subordinates. Experience with a non-faculty based unit would be an asset.
Competitive salary and benefits package offered.
 
        Please send your curriculum vitae and covering letter, together
with the names of three references by April 5, 1996 to:
 
                Sarah Dodds
                English Language Institute
                University if British Columbia
                5997 Iona Drive
                Vancouver, B.C., Canada V6T 1Z1
 
 
        Please direct any additional inquiries to <dodds@cce.ubc.ca>
 
        In accordance with Canadian immigration requirements, this
advertisement is primarily directed to Canadian Citizens and permanent
residents. UBC welcomes all qualified applicants, especially women,
aboriginal people, visible minorities and persons with disabilities.
------------------------------------------------------------------------
  m   m       c c       g g g      Chet Pryor
m   m   m   c     c    g     g     Department of English
m   m   m   c          g           Montgomery College, Germantown Campus
m   m   m   c          g   ggg     20200 Observation Drive
m   m   m   c     c    g     g     Germantown, Maryland, USA
m   m   m     c c       g g g      Voice(301)353-7765 FAX(301)353-7752
------------------------------------------------------------------------
=========================================================================
Date:         Mon, 11 Mar 1996 00:21:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Spring Break
 
Please remember, as you go on spring break at various times over the next few
weeks, to attend to your mailbox once in awhile orf set your account
temporarily to "nomail" so that I don't get mail bombed by error messages
generated by full mailboxes. If you find after break that you are not
getting WPA mail, that may be because your account was generating error
messages and I had to unsubscribe you before our network services folks
unsubscribed me. But please come back.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 11 Mar 1996 08:33:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      FYI: UMN tenure abolition (fwd)
 
I just received this message. It demands our attention.--Linda Shamoon
>Dear colleagues:
>
>        I am forwarding this message to you because it raises a prospect
>too important and chilling for any of us to be ignorant of.  I leave it
>to you to determine what, besides a letter to the UMN President, might be
>done, but I hope you will circulate this message on whatever networks to
>which you have access.
>
>Giles (Gunn--ucsb)
>
>---------- Forwarded message ----------
>Date: Fri, 8 Mar 1996 20:04:18 -0800 (PST)
>From: Sarah Cline <cline@humanitas.ucsb.edu>
>To: mike crandall <Mike.Crandall@math.ucsb.edu>,
>Subject: FYI: UMN tenure abolition (fwd)
>>
>>University of Minnesota President Niels Hasslemo and the university's
>>Board of Regents are launching a serious campaign to end tenure not
>>only at the University, but nationally as well. The threat to tenure
>>nationwide is serious enough to warrant strong protests to the the
>>president and the Board of Regents (address for both:  Morill Hall,
>>Univ. of Minnesota, Minneapolis, MN 55455) from all over the country
>>by individual faculty, faculty organizations, and professional
>>societies.
>>
>>At its December meeting, the Board of Regents set May 1996 as a
>>deadline to effect changes in the tenure code in order that they may be
>>put into effect in the fall.  President Hasselmo in a letter of
>>November 20, 1995 to Regents Chair Thomas R.  Reagan wrote: "Tenure
>>imposes rigidities of lack of flexibility... It is assumed that the
>>proportion of faculty who are tenured must decrease." Hasselmo not only
>>proposed reduction of the number of tenured faculty (apparently to
>>under 50% of the faculty), but also proposed a redefinition of tenure
>>that would make it possible to eliminate faculty by dissolution of
>>their departments (by shifting the place of tenure from the university
>>as a whole to one's department) or to force individual faculty to leave
>>by reduction of their salaries (in Hasselmo's words: "partial
>>decoupling of compensation from tenure").
>>
>>President Hasselmo and the Regents initiated these moves and set a
>>schedule for their implementation without meaningful consultation with
>>the faculty, seriously undermining the institution of faculty
>>governance. The Regents have the power to abolish tenure with or
>>without Senate concurrence and recent statements by some adminstrators
>>and regents indicate the intention to do so. This is why faculty
>>collective bargaining to save tenure is on the agenda today.  Aware
>>that tenured is honored at all research universities and at
>>essentially all other public institutions of higher learning,
>>President Hasselmo also recommended that the Regents initiate a
>>national discussion on tenure, which one can only interpret as a
>>recommendation for dismantling tenure nationwide.
>>
>>To defend themselves from this threat, a faculty union has was formed
>>this month, the University Faculty Alliance (UFA). The UFA is now
>>soliiciting signatures on authorization statements for
>>collective-bargaining reprentation. If sufficient numbers of
>>signatures are obtained, the union can request a cease and desist
>>order from the state Bureau of Mediation Services to prevent changes
>>in the conditions of employment until a collective-bargaining
>>representation election is held.  The adminstration is attempting to
>>counter this faculty reaction by a widespread disinformation campaign
>>in the local media that no serious changes are being contemplated for
>>the present, despite the fact that at its February meeting, the
>>Regents did not even discuss rescinding its decision to act on tenure
>>changes at its mid-May meeting.
>>
>>Please circulate this news was widely as possible
>>
>>Erwin Marquit
>>School of Physics and Astronomy
>>116 Church Street SE
>>University of Minnesota
>>Minneapolis, MN 55455-0112
>>
>>(612) 922-7993
>>
>>=========END FORWARDED MESSAGE=========
>
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
=========================================================================
Date:         Mon, 11 Mar 1996 08:39:22 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Spring Break
 
>Please remember, as you go on spring break at various times over the next few
>weeks, to attend to your mailbox once in awhile orf set your account
>temporarily to "nomail" so that I don't get mail bombed by error messages
>generated by full mailboxes. If you find after break that you are not
>getting WPA mail, that may be because your account was generating error
>messages and I had to unsubscribe you before our network services folks
>unsubscribed me. But please come back.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
Dave--sorry to be stupid about this, but how does one go about setting an
account to "nomail"?  I'm sending this to the list because I'm guessing
some of the other folks out there don't pay attention to such instructions
until they need them.  Thanks!
 
Sue McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Mon, 11 Mar 1996 12:30:51 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: setting nomail
In-Reply-To:  note of 03/11/96 09:30
 
To set WPA-L to "nomail" send this message to listserv@asuvm.inre.asu.edu
 
set WPA-L nomail
 
To start mail again, send this message:
 
set WPA-L mail
 
That should do it.  Have nice breaks, whenever, wherever!
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 11 Mar 1996 12:37:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      FYI: UMN tenure abolition (fwd)
In-Reply-To:  note of 03/11/96 06:32
 
The Arizona Board of Regents just conducted a major review of tenure and
decided not to get rid of it, provided that the faculties of Arizona
universities would come up with a credible post-tenure review policy that
would help keep faculty productive and would require something short of a
capital crime as cause for termination. The key to this is a shift from a
competence measure to a performance measure.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 11 Mar 1996 14:44:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
 
Linda Shamoon and interested others:
 
>>>President Hasselmo also recommended that the Regents initiate a
>>>national discussion on tenure, which one can only interpret as a
>>>recommendation for dismantling tenure nationwide.
 
A lively, active national discussion on tenure has been underway for
several years.  One of the best venues through which to listen to and
participate in that discussion is through AAHE's (American Association for
Higher Education) Forum on Faculty Roles and Rewards, which just held its
fourth annual conference in January in Atlanta.
 
This subgroup of AAHE has undertaken "The 'New Pathways' Project: Faculty
Careers and Employment in the 21st Century" which attempts to reframe the
dialogue away from the 'for & against tenure' argument by generating
concrete options through asking "What career paths make sense for the
professoriate of the 21st century? and What varieties of employment do we
need to undergird these paths?"
 
I attended the Atlanta meeting, as well as the one a year earlier, in large
part due to my research on how pretenured faculty are reviewed for tenure
(especially with regard to "writing intensive" faculty in
writing-across-the-curriculum programs, like ours at the University of
Missouri).
 
At the Atlanta '96 meeting, one plenary session featuring a regent, a
provost, and a faculty member from Arizona State University described in
detail the work that David Schwalm's post just referred to.  ASU and
Minnesota are by no means isolated in looking at this issue.  Many
institutions are involved, including MU.  Our committee examining the
nature of tenure (made up of 20+ faculty and administrators), commissioned
by the Provost, asked me to present findings from the Atlanta gathering.
 
A couple of the most interesting options I heard mentioned were: (1) one
institution that is offering a 10% salary enhancement to faculty who sign 5
year contracts instead of going on tenure-track, and 20% salary
enhancements to those signing 1 year contracts, (2) another institution
that is requiring a fixed retirement age for tenure-track faculty, but no
fixed retirement age for non-tenure-track, and (3) another that offers
non-tenure-track faculty first crack at faculty development grants and
summer teaching.
 
AAHE FFRR's New Pathways Project has produced a 50+ item bibliography on
tenure, acts as a national clearinghouse on what's happening, and is
conducting surveys, focus groups, and site visits around the country.  For
more info or to be added to the mailing list, contact:
 
R. Eugene Rice, Director
Pamela Bender, Program Coordinator
AAHE
One Dupont Circle  Suite 360
Washington, DC  20036-1110
202-293-6440
202-293-0073 (fax)
aaheffrr@aahe.org
=========================================================================
Date:         Mon, 11 Mar 1996 16:24:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
 
In response to Martha Townsend's report on th Atlanta meeting of the Am
Assoc of Higher Ed: None of those options sounds good to me. None of those
give you political protection, or the security to do long term research or
planning. This sounds like business--where we "outsource" everything we
can, where we judge only on the bottom line for this year, where we get
points on the Dow for firing thousands of people, where we cut back on R &
D so that the bottom line looks better. I think we've done a bad job in
ed--both higher and lower (interesting terms, those)--of getting out our
message and in managing the taxpayers' money, but I have yet to see that
current business practices offer us an ethical or practical model for
reform.                                      Beth Daniell
 
 
 
>A lively, active national discussion on tenure has been underway for
>several years.  One of the best venues through which to listen to and
>participate in that discussion is through AAHE's (American Association for
>Higher Education) Forum on Faculty Roles and Rewards, which just held its
>fourth annual conference in January in Atlanta.
>
>This subgroup of AAHE has undertaken "The 'New Pathways' Project: Faculty
>Careers and Employment in the 21st Century" which attempts to reframe the
>dialogue away from the 'for & against tenure' argument by generating
>concrete options through asking "What career paths make sense for the
>professoriate of the 21st century? and What varieties of employment do we
>need to undergird these paths?"
>
>I attended the Atlanta meeting, as well as the one a year earlier, in large
>part due to my research on how pretenured faculty are reviewed for tenure
>(especially with regard to "writing intensive" faculty in
>writing-across-the-curriculum programs, like ours at the University of
>Missouri).
>
>At the Atlanta '96 meeting, one plenary session featuring a regent, a
>provost, and a faculty member from Arizona State University described in
>detail the work that David Schwalm's post just referred to.  ASU and
>Minnesota are by no means isolated in looking at this issue.  Many
>institutions are involved, including MU.  Our committee examining the
>nature of tenure (made up of 20+ faculty and administrators), commissioned
>by the Provost, asked me to present findings from the Atlanta gathering.
>
>A couple of the most interesting options I heard mentioned were: (1) one
>institution that is offering a 10% salary enhancement to faculty who sign 5
>year contracts instead of going on tenure-track, and 20% salary
>enhancements to those signing 1 year contracts, (2) another institution
>that is requiring a fixed retirement age for tenure-track faculty, but no
>fixed retirement age for non-tenure-track, and (3) another that offers
>non-tenure-track faculty first crack at faculty development grants and
>summer teaching.
>
>AAHE FFRR's New Pathways Project has produced a 50+ item bibliography on
>tenure, acts as a national clearinghouse on what's happening, and is
>conducting surveys, focus groups, and site visits around the country.  For
>more info or to be added to the mailing list, contact:
>
>R. Eugene Rice, Director
>Pamela Bender, Program Coordinator
>AAHE
>One Dupont Circle  Suite 360
>Washington, DC  20036-1110
>202-293-6440
>202-293-0073 (fax)
>aaheffrr@aahe.org
=========================================================================
Date:         Mon, 11 Mar 1996 16:38:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia L Gillikin <PLGillikin@AOL.COM>
Subject:      Re: WPA Summer Conference
 
Charles,
 
A LONG time ago on an e-mail list, in a message dated 96-01-31 03:34:22 EST,
you wrote:
 
>
>        The WPA Workshop for new (and used) WPAs (if you know what I
>mean) will be held at Miami of Ohio July 29-August 1st.  It will begin
>early on the 29th, which means you should try to get in on the 28th (a
>Sunday).  Kathleen Yancey and David Jolliffe are the Workshop leaders
>this year, and they are two of the most wonderful WPAs I
>know--knowledgeable, lively, fun to be around, tremendously accessible.
>Last year's participants can speak to the value (or lack thereof) of the
>Workshop.
>
>        If you want to attend, please contact Jeff Sommers at Miami of
>Ohio.  I don't have my conference info here, but he can give you the
>cost--which is inclusive of workshop fees, housing, most food, etc.
>
 
I have a favor to ask:
 
I'm extremely excited about this, and if it's not too late...how can I get in
touch with Jeff Sommers?  (phone #, e-mail address?)
 
I'm hoping to attend the subsequent conference as well.
 
*Thank* you!
 
Patricia Gillikin
Coordinator, Developmental Writing
The College of West Virginia
Beckley, WV
=========================================================================
Date:         Mon, 11 Mar 1996 16:04:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
In-Reply-To:  <v02120d06ad6a0249caac@[130.127.230.16]>
 
I agree with Beth--none of those options would make me feel secure enough
to teach things that might make administrators uncomfortable, let alone
the larger sea of taxpayers and corporate interests.  I have certain very
strong opinions, as many of us do about something or other, that current
copyright laws and their increasingly arcane complications and
extrapolations have some responsibilty for, well, for writers block and
for curtailing literacy acts in the public arena.  I have researched this
and I believe it is true.  This views will, I am sure, become very clear
when I teach my course next fall on authors, writers, owners, and
"plagiarists."  But suppose my university was in a state with several
large publishing houses' home offices and suppose that I was on a high
paying one-year contract?  What difference does it make if you can work
till you're 80 if your political views (or your economic views or your
just plain scholarly views) are make you unhireable?  To create another
hypothetical example: here at U NE at Omaha, what if I was teaching in
business or management and promoted approaches to, say, health care
management that were not agreeable to Mutual of Omaha--or to the citizens
of Omaha, where Mutual has just announced a layoff of 800 people?  If I am
teaching an approach or an application or an understanding that people
feel threatened by, I won't get work and that view will not get circulated
even in the academic arena--let alone in the larger civis.
 
The proposals rewarding people with money for not wanting stability of
place or protection for academic freedom strike me as contrary to the
whole enterprise of academia.  Should I be willing to put my job on the
line for my ideas?  We shouldn't even be looking at arrangements that
bring that question up.  The opportunities for censorship seem so obvious
that I can't believe that question hasn't come up.
 
So, whoever sent the summary, were such questions brought up and what were
the responses, if so?
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Mon, 11 Mar 1996 16:30:35 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
 
Marty, I find your reply on the tenure debate troubling because it treats
tenure as wholly a financial matter, with nary a word about its real
function as a protector of academic freedom.  I know that that is the way
politicians and business people see it, but we ought to see it more fully
than that.  Are neither the AAHE group or the trustee groups you mention
interested in academic freedom?  --Ed White
=========================================================================
Date:         Mon, 11 Mar 1996 16:28:19 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: FYI: UMN tenure abolition (fwd)
In-Reply-To:  note of 03/11/96 16:13
 
The Arizona Board of Regent's disucssion of tenure was conducted by Richard
Chait, a very sophisticated scholar of tenure, who understands all of its
important functions very well and knows how to help those from outside of the
university understand what tenure does and does not do. One of the first
things he did with the ABOR was to ask each regent what problems he or she
thought would be soolved by eliminating tenured. In that context, it's pretty
hard to maintain that your main reason for wanting to get rid of tenure is
that if no one else has job security university faculty shouldn't either. If
your university or systemn is considering getting rid of tenure, I recommend
that you bring in Chait. He is not an advocate for tenure. He is very good at
presenting a cold hard look at the advantages and disadvantages of tenure.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 11 Mar 1996 18:07:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
 
>Marty, I find your reply on the tenure debate troubling because it treats
>tenure as wholly a financial matter, with nary a word about its real
>function as a protector of academic freedom.  I know that that is the way
>politicians and business people see it, but we ought to see it more fully
>than that.  Are neither the AAHE group or the trustee groups you mention
>interested in academic freedom?  --Ed White
 
Ed, Joan, Beth, and interested others:
 
I'm fascinated by the reactions to my response to Linda Shamoon's initial
post.
They seem to suggest that my comments about AAHE indicate that I *support*
the three examples I cited.  I've re-read my post; what I said was these
were among "the most interesting options I heard mentioned"--not that they
were successful, or praiseworthy, or that they had solved vexing problems
at the institutions where they were being tried.  I *could* have said they
were among "the most insidious options I heard mentioned" or something to
that effect, to indicate my displeasure.  But I didn't think that
"interesting" would signal approval.
 
It's not that I approve or don't approve of options being tried.  Actually,
I was quite surprised at the variety of different arrangements being
experimented with at a fair number of institutions, among which were the
three I posted.  "Flexibility" was the buzz word among the conference's
1200 attendees.
 
Of course academic freedom was a major topic of conversation.  Post-tenure
review got a great deal of attention, too.  The attenders were
academicians--faculty and administrators, not politicians or business
people--many (maybe most; perhaps all) of whom were seeing the picture more
fully than my brief post conveyed.  There was a great deal more said,
presented, discussed, etc., over four days than I commented on on this
list.  (Other WPAs at the meeting were Barbara Walvoord, Louise Wetherbee
Phelps, and Kathleen Yancey)
 
What I intended to signal to Linda, and (mainly) to the physics professor
at Minnesota, was that Minnesota's president isn't going to start a
national conversation on this topic.  It's already in full swing.  And
there are places to find out what's being said.  Richard Chait, whom David
Schwalm just cited as the mediator of ASU's deliberations, was/is one of
the key voices at AAHE and elsewhere. As WPA's (and aware faculty) we have
an obligation to keep abreast of the trends/conversations/venues so that
conversations are informed as fully as possible--thus the spirit of my post
and the reference to go to for more info.
 
Marty
=========================================================================
Date:         Mon, 11 Mar 1996 19:35:46 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
In-Reply-To:  Message of Mon, 11 Mar 1996 18:07:19 -0600 from
              <writmat@SHOWME.MI SSOURI.EDU>
 
I want to reinforce Marty's comment about the variety of topics concerning
tenure that were discussed at the AAHE's Faculty Roles and Rewards Conference.
The point was not to bash tenure or to offer alternatives to tenure that would
neglect academic freedom, but to investigate the ways in which tenure can be
explained to those who do not understand it or who oppose it and ways to augmen
t tenure that will support the needs of faculty and speak to the realities of
higher education at this point in time. To react to any change in the conversat
ion around tenure is not productive in supporting tenure. The AAHE Pathways
effort is an attempt to discuss seriously all aspects of faculty work over time
. Interested faculty may want to follow Marty's suggestion of contacting AAHE.
A listserv has been started:  I received my first posting this last week after
indicating an interest in attending the Pathways sessions at the March AAHE
Conference. Perhaps those who attend sessions and receive information can post
some of what they learn on this listserv.    Barbara Cambridge
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
BCAMBRID@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Mon, 11 Mar 1996 18:18:36 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
 
Thanks, Marty, for the clarification.  I have been at several important
meetings this year in which tenure was spoken of in the past tense, as
something of no real value, used only to protect incompetence.  If there
ever was a test case of vigilance being the price of liberty, this is it.
 
    --Ed White
=========================================================================
Date:         Mon, 11 Mar 1996 21:24:09 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA Summer Conference
X-cc:         jeff sommers <JDSOMMERS@miavx3.mid.muohio.edu>
In-Reply-To:  <960311163848_165948822@emout04.mail.aol.com>
 
Patricia,
        Jeff's address is listed above; he is handling all
registrations.  I'll be taking care of evaluating proposals for those
folks who wish to be on the conference program.
 
        If you or anyone else wishes to particpate in the summer
conference, please send me a 250 word proposal for your session by March
31st.
 
        If you wish to register for the workshop (or for the conference),
please contact Jeff Sommers.  He's on the faculty of Miami of Ohio, the
Middleton Campus.
 
        Thanks and happy vacations.
 
 
On Mon, 11 Mar 1996, Patricia L Gillikin wrote:
 
> Charles,
>
> A LONG time ago on an e-mail list, in a message dated 96-01-31 03:34:22 EST,
> you wrote:
>
> >
> >        The WPA Workshop for new (and used) WPAs (if you know what I
> >mean) will be held at Miami of Ohio July 29-August 1st.  It will begin
> >early on the 29th, which means you should try to get in on the 28th (a
> >Sunday).  Kathleen Yancey and David Jolliffe are the Workshop leaders
> >this year, and they are two of the most wonderful WPAs I
> >know--knowledgeable, lively, fun to be around, tremendously accessible.
> >Last year's participants can speak to the value (or lack thereof) of the
> >Workshop.
> >
> >        If you want to attend, please contact Jeff Sommers at Miami of
> >Ohio.  I don't have my conference info here, but he can give you the
> >cost--which is inclusive of workshop fees, housing, most food, etc.
> >
>
> I have a favor to ask:
>
> I'm extremely excited about this, and if it's not too late...how can I get in
> touch with Jeff Sommers?  (phone #, e-mail address?)
>
> I'm hoping to attend the subsequent conference as well.
>
> *Thank* you!
>
> Patricia Gillikin
> Coordinator, Developmental Writing
> The College of West Virginia
> Beckley, WV
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 11 Mar 1996 22:32:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
X-To:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
In-Reply-To:  <v0151010fad6a668cbeb3@[128.206.30.201]>
 
Marty,
I remember re-reading your original message and catching the word
"interesting," which often for an academic connotes an unwillingness
to approve (tho not necessarily disapproval).  Then in the heat of
composing a response, I responded not to your whole posting, but just to
the 3 interesting options.  I do apologize for acting as though the
messenger and the message were the same.  And I also want to thank you for
sending us all the summary you did.  Guess we know where my buttons are now!
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Mon, 11 Mar 1996 21:22:42 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@vm1.nodak.edu>
In-Reply-To:  <WPA-L%96031116282235@ASUVM.INRE.ASU.EDU>
 
David:
Where is Chait?  Our Dean of the College of Arts and Sciences argued for
the end of tenure in the A & S newsletter last month, so I wouldn't mind
knowing where to find the ammunition if needed.  Why is it that when we
start tenuring women and people of color, somehow tenure fades away?
Regards,
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 685-2384
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
=========================================================================
Date:         Mon, 11 Mar 1996 21:31:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
X-To:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
In-Reply-To:  <v0151010fad6a668cbeb3@[128.206.30.201]>
 
Linda, Marty, Barbara--
Does anyone know why Minnesota chose to dismantle tenure *now*?  Is there
something special about Minnesota?
Gail
____________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 685-2384
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
=========================================================================
Date:         Tue, 12 Mar 1996 07:36:12 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: FYI: UMN tenure abolition (fwd)
X-cc:         ICTVM@ASUACAD.BITNET
In-Reply-To:  note of 03/11/96 22:24
 
Chait is currently at Maryland, I believe. I will ask my colleague Tom
McGovern, who is chair of the AZ faculties Council and the person who
organized the discussion of tenure in AZ, to write us a concise paragraph on
Chait with some key references. To be honest, like Marty I am surprised that
Hasselmo is coming on as if no one was discussing tenure until he brought it
up. This has been a hot one with the Association of Governing Boards for
several years now; the AAHE has a fairly well established project (New
Pathways--as Marty mentioned) amd has done a whole series of regional
discussions; discussions like the one the AZ Board of Regents just had have
gone on in 20 or more states. Helloooo, Hasselmo.
  I wonder if UM has considered maybe getting into computers.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 12 Mar 1996 09:35:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: FYI: UMN tenure abolition (fwd)
In-Reply-To:  Message of Mon, 11 Mar 1996 21:31:23 -0800 from
              <stygall@U.WASHINGTON.EDU>
 
Chris Anson probably knows what's going on at Minnesota.  I talked with him
a while ago, and I seem to remember that the move had been stymied by
some legal considerations and that the discussion was moving into more
fruitful paths such as review of senior people, etc.  I think he's not on
this list, but I'll try to get him to respond if I can.
Bob Schwegler
College Writing Program/English
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Tue, 12 Mar 1996 09:46:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Sarkisian, Vicky" <JZDC@MUSICB.MARIST.EDU>
Subject:      Interactive WWW site at Marist College
X-To:         lrnasst@listserv.arizona.edu, freewrite@ualr.edu
 
Dear Colleagues,
 
I am sending this profile to all the discussion lists on which
I currently lurk.
 
My name is Vicky Sarkisian and I am Linguistic Coordinator at
the Academic Learning Center at Marist College, Poughkeepsie,
New York.  The institution has been involved with IBM in a joint
study and what I will be describing below came out of an independent
study with a senior writing student, Joe Marranca III.
 
Joe and I set out to research, implement and analyze the construction
of a WWW based, on-line tutoring and distance learning instructional
system for the Academic Learning Center, with the intent of
supplementing several of the existing in-house services.
 
ALCUIN-The Academic User-friendly Instructional Network offers both
interactive and non=interactive tutoring services, in accordance
with the resources/capabilities inherent within the WWW.  Currently,
the following services are available:
 
1. A remote-access, feedback-oriented ON-LINE PAPER TUTOR OPTION
(OPTO)--an electronic version of our drop-in service
2. An on-line pamphlet offering information about the Learning Center
3. A virtual tour of the Academic Learning Center--"office pages"
and the site for future links to Marist's other academic services,
hopefully offered as interactive sites.
4. Links to some of the best academic resources, on-line Learning/
Writing Centers, and electronic services worldwide.
 
 
The next stage of ALCUIN plans the following features:
 
1.  An Electronic Academic Review Session info memo board. (EARS)
2.  An Arithmetic Mentor (ARM), providing interactive math tutoring,
similar in operation to OPTO.
3.  An On-line Handbook for Writers, offered in conjuction with a
major publishing company, and housed in Marists electronic reserve
room.
4.  An on-line message delivery system, providing a means for
scheduling appointments with staff/tutors.
5.  Extension of OPTO as a distance learning project with an area
high school.
6.  An on-line distance learning Introductory Algebra course,
specifically targeting incoming freshmen.
7.  An archive containing downloadable files on academic subjects,
research method tips, and time management strategies, and offering
academic support for Marist's CORE courses.
8.  A promotional Freshmen Academic Orientation Video clip, service
recruitment purposes.  This award-winning video has been produced by the
Learning Center staff in conjunction with the Media Center.
 
Our intent is that ALCUIN be interdisciplinary, user-friendly and
yield an innovative academic resource.  We would like your feedback
and constructive comments if you have time.  ALCUIN is best seen
through NETSCAPE, but any search engine should do.  We have looked
at it from WEB Explorer and have noted that the system still works,
but doesn't necessarily match what we see from the other web crawler.
 
The URL is:
 
http://musicb.marist.edu/~alcu@httpd/alcuinhm.html
 
I thank you in advance for ANY help you can give us.  My personal
e-mail address is:
 
Vicky.Sarkisian@marist.edu
=========================================================================
Date:         Tue, 12 Mar 1996 07:58:43 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Interactive WWW site at Marist College
In-Reply-To:  note of 03/12/96 07:53
 
Vicky, I am trying to figure out how to provide supplementary instruction in a
range of subjects at a brand new campus with a crappy budget. Your on-line
option holds out some hope for us. I'll be delighted to see what you have set
up. Thanks for the information.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 12 Mar 1996 12:00:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Interactive WWW site at Marist College
 
Vicky (and anyone else who's interested),
 
The following features are becoming sort of the standard for Online Writing
Labs (OWLs), I think:
>
>1. A remote-access, feedback-oriented ON-LINE PAPER TUTOR OPTION
>(OPTO)--an electronic version of our drop-in service
>2. An on-line pamphlet offering information about the Learning Center
>3. A virtual tour of the Academic Learning Center--"office pages"
>and the site for future links to Marist's other academic services,
>hopefully offered as interactive sites.
>4. Links to some of the best academic resources, on-line Learning/
>Writing Centers, and electronic services worldwide.
 
You might take a look at Michigan's OWL, which you can reach easily from
UM's Home Page (http://www.umich.edu/).  Just select "The Classroom" and
you'll see a button for the OWL.  The direct URL is
http://www.lsa.umich.edu/ecb/OWL/owl.html, for those who don't want to see
the other stuff we have online.
 
>The next stage of ALCUIN plans the following features:
>
>1.  An Electronic Academic Review Session info memo board. (EARS)
>2.  An Arithmetic Mentor (ARM), providing interactive math tutoring,
>similar in operation to OPTO.
>3.  An On-line Handbook for Writers, offered in conjuction with a
>major publishing company, and housed in Marists electronic reserve
>room.
>4.  An on-line message delivery system, providing a means for
>scheduling appointments with staff/tutors.
>5.  Extension of OPTO as a distance learning project with an area
>high school.
>6.  An on-line distance learning Introductory Algebra course,
>specifically targeting incoming freshmen.
>7.  An archive containing downloadable files on academic subjects,
>research method tips, and time management strategies, and offering
>academic support for Marist's CORE courses.
>8.  A promotional Freshmen Academic Orientation Video clip, service
>recruitment purposes.  This award-winning video has been produced by the
>Learning Center staff in conjunction with the Media Center.
 
This sounds really great.  I think many institutions have put a variety of
materials online.  Our Web info is all funneled through (or linked through)
the Information Technology Division, which does a good job of prospecting
for new linkable information.  My point is that SOMEone ought to be
thinking centrally about a comprehensive site like the one you've laid out
above, and locating that center in an actual learning center seems like a
really nice touch.
Good Luck,
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Tue, 12 Mar 1996 20:16:21 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: law schools and undergrad courses
 
Jan wrote "the worst legal writing students I ever taught were male Ivy
League students who majored in English.  No one could teach them
>anything because they knew it all."
 
Well obviously the students I am sending from my legal writing class to
schools like Texas Tech, U.T.--Austin, U of Houston, and Howard, didn't come
from Harvard, so that's in their favor.  Moreover, most of them are women,
and few of them are English majors.
 
Maybe that helps redeem the attempts I've been making for fifteen years to
prepare students to write effectively in law school.  A lot of students in
my class learn a very valuable lesson--that they don't really want to have
anything to do with law school.  In general, those who have gone on to law
school have done very well.  They write me about their grades, send me
graduation announcements, and then send me business cards with the logos of
their firms.  (Now obviously, this ain't no controlled study.  These
students _might_ have done just as well without my tutelage.)
 
Obviously Steve is correct that an undergraduate course in law-writing needs
to be rigorous to do any good.  An equally obvious, it shouldn't pretend to
be teaching the students everything they need to know.  I hope I make that
clear.  Since we use textbooks designed for law school writing courses, I
hope the course has a foundation of rigor; and I hope my criticisms provide
the rest.
 
I want to disagree with Steve on one other matter.  He recommends that
students take a formal logic course in philosophy or mathematics.  I have
nothing against such courses; they are fun in their way.  They might even be
mildly helpful on one section of the LSAT.  But formal logic doesn't in fact
apply to real world discourse, not even to discourse of the law.  So I would
recommend that students take a non-formal logic course, in which they would
learn to analyze the argumentative practices of real, non-deductive,
discourses, to assess them for credibility and for non-formal
fallaciousness.  I have taught both sorts of logic courses, and decided that
the non-formal course is much the more useful, unless one is a math major or
computer science major.  Those are the only fields I know where the binary
logic of yes/no, upon which formal logic of the syllogism, the truth table,
and quantificational logic actually holds true.
>
>Jan M. Levine
>Associate Professor
>Director, Legal Research and Writing Program
>University of Arkansas School of Law
>Fayetteville, AR  72701
>
>email: <jlevine@mercury.uark.edu>
>telephone:(501) 575-7643
>fax: (501) 575-2053
>
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Tue, 12 Mar 1996 21:02:45 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Crossover skills from first-year composition
 
When faculty in other disciplines complain about surface errors in student
writing, which to them don't seem "surfacy" at all, I wonder how often they
are in fact responding to in-class essay test writing.  Obviously under
those conditions, students don't get to practice the extended
revision/editing/proofing procedure that we both recommend and build into
our classes.
 
I know my students "make" lots of surface errors.  (I see them in in-class
final paragraphs about the course, for instance, in which students have not
special motivation to care about correctness.)  But since all my "papers"
are done out of class and revised extensively, I don't "see" a large
proportion of those surface errors.
 
(Actually, even after major revisions, there are still a good many "errors,"
sometimes including proof that the student didn't even spellcheck the final
document.)
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Tue, 12 Mar 1996 17:02:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: law schools and undergrad courses
 
Dick Fulkerson writes:
 
>I want to disagree with Steve on one other matter.  He recommends that
>students take a formal logic course in philosophy or mathematics.  I have
>nothing against such courses; they are fun in their way.  They might even be
>mildly helpful on one section of the LSAT.  But formal logic doesn't in fact
>apply to real world discourse, not even to discourse of the law.  So I would
>recommend that students take a non-formal logic course, in which they would
>learn to analyze the argumentative practices of real, non-deductive,
>discourses, to assess them for credibility and for non-formal
>fallaciousness.  I have taught both sorts of logic courses, and decided that
>the non-formal course is much the more useful, unless one is a math major or
>computer science major.  Those are the only fields I know where the binary
>logic of yes/no, upon which formal logic of the syllogism, the truth table,
>and quantificational logic actually holds true.
 
Hmmm....  I think we would need to sit down and compare specific syllabi to
decide this issue.  In my experience about 85% of the legal disputes brought
to a lawyer can be decided in a very strict application of law  in a
syllogistic manner.  The central mode of argument in most briefs on most
cases is very rigorously syllogistic - or to use Aristotle's word for this
domain - enthymematic.  I think the mental training one receives in the
formal logic courses is immensely helpful.
 
But I agree entirely that formal logic is insufficient and often cannot be
directly applied, especially in those tough, policy oriented cases.
 
I think a course in logical fallacies and informal logic would be excellent
too.  But not having studied the subject in college, I do not know with what
rigor they are taught.  My memory of studying these things in HS and junior
high was that they talked about bandwagon appeals and such.  I'm sure the
college level course is much more powerful.  I have revisited informal logic
recently and think that if it is properly taught, it has a lot to offer.  I
think I agree about the direct transferability, but I think the formal logic
offers training in rigorous, structured thinking in a way that an informal
logic course, by its very nature, does not.  And the lack of structured
reasoning is one of the most common problems in 1L writing.  Spotting the
opponents fallacies is useful, but students seem generally more naturally
gifted at that then at creating a simple application of a rule of law.
 
Ah, what the heck - have students study both.
 
Of course the real problem in learning legal reasoning comes right after one
gets the rule-based reasoning (syllogistic, enthymematic reasoning) down.  It
is the inductive process of creating, from the mish mash of regs, statutes
and cases, the rule that is to be applied to resolve the dispute.  And for
this skill, well - we need to have something new to teach them in law school!
 :-)
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"A scoundrel who is false to the covenant destroys a whole country. . . .
 Never break a covenant, whether you make it with a false person or a just
person of good conscience.  The covenant holds for both, the false and the
just."  Zarathustra, from a hymn to Mithra.
=========================================================================
Date:         Tue, 12 Mar 1996 15:30:25 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Tenure scare from MN
 
In the light of the postings about the "threat" to tenure, I asked
Lillian Bridwell-Bowles to give us the word from the very belly of
the beast.  She seems rather less concerned than are some of the
people on this list.  --Ed White
 
Forwarded
message: > From lilbrid@maroon.tc.umn.edu Tue Mar 12 13:04:37 1996
> From: "Lillian Bridwell-Bowles" <lilbrid@maroon.tc.umn.edu>
> Reply-To: "Lillian Bridwell-Bowles" <lilbrid@maroon.tc.umn.edu>
> To: ewhite@wiley.csusb.edu
>
> On tenure--yes, we are deliberating, but no one in any responsible position from
> the President on down is seriously considering "abolishing" it.  The impetus
> comes from a mandate to "down-size" the overgrown and scandal-ridden medical
> school.  Too many "clinical" professors of medicine earning too much money with
> tenure and no way get rid of them.  The legislature is intent on that!  So, we
> all have to pay for the sins of a few.  Most of the talk I hear is about
> reforming tenure (building in periodic performance reviews post-tenure, putting
> tenure in units rather than in colleges or the university at large so that if a
> department goes, so go the faculty, etc.).  In response, there's some talk of a
> union again, and several of my colleagues (Paula Rabinowitz and Tom Clayton)
> are leading that effort.  I think we'll end up with a new tenure code that
> reinforces things we already do (like the annual performance reviews of all
> faculty), but I can't see abolition in my crystal ball, just lots of
> sabre-rattling. I hope I'm right.  Feel free to pass this along to the WPA list
> and thanks for alerting me to the discussion.  Best, Lilly
>
>
> Lillian Bridwell-Bowles, Professor of English
> Director, Center for Interdisciplinary Studies of Writing
> Co-Director, Minnesota Writing Project
> 227 Lind Hall, 207 Church St. SE
> Minneapolis, MN 55455
> Office:  612-626-7579 Fax:  612-626-7580 (O)
> Office Hours, Winter 1996: Non-teaching quarter; Wednesdays, by appointment.
> WORLD WIDE WEB:  www-engl.cla.umn.edu/Gopher/Faculty
>                  Profiles/Bridwell-Bowles.html
> "Just go out there and do what you've got to do." --Martina Navratilova
> "Be bold.  If you're going to make an error, make a doozy, and don't be afraid
> to hit the ball."  --Billie Jean King
> "...persons usually engaged in constant daily employment, when debarred from
> work because of the weather, betake themselves to tennis..."--Cicero, De
> Oratore, Book III.
>
>
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Date:         Wed, 13 Mar 1996 08:56:07 -0153
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gordon Grant <ggrant@MAIN.CITYNET.NET>
Subject:      program outcome statements
X-cc:         ucreg@main.citynet.net
 
I have hesitated to ask this question because the theory of outcome based
education that generates it is so suspect, but I'm running out of options...
 
Does anybody have a pithy and effective list of objectives for their writing
(and maybe speaking!) programs? Something that might even work with faculty
and administrators outside of composition studies?
 
Some background: my school has decided the future is in an outcomes based
curriculum and one of our committees is trying to write objectives for writing
and speaking (communications in general).  The members of this committee --
and I'm not on it -- either refuse or are unable to acknowledge that a body of
scholarship guides our work, and they are relying on their own prejudices and
memory of their own current-traditional classroom experiences.  Perhaps enough
evidence from other schools can jar them into seeing a different horizon.
 
Gordon Grant
Univ. of Charleston (West Virginia)
=========================================================================
Date:         Wed, 13 Mar 1996 10:29:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: program outcome statements from Gordon Grant
In-Reply-To:  <9603130856.AA07043@ppp193a>
 
Am I alone in thinking that the first thing Gordon Grant should do is get
on that committee?  I have great sympathy for anyone trying to outline
objectives for a committee on which he doesn't sit.  Being a member of
the committee, even as an auditor, would give Gordon Grant a presence as
well as help shape ideas on the spot from feedback.  Maybe the first
objective should be his presence on that committee, from where he can
sound out the general sentiment and defend what has to be defended.
 
Linda Ziff, Director Practical Composition
Johns Hopkins University
linziff@jhuvms.hcf.jhu.edu
voice:(410) 516-7545
 
On Wed, 13 Mar 1996, Gordon Grant wrote:
 
> I have hesitated to ask this question because the theory of outcome based
> education that generates it is so suspect, but I'm running out of options...
>
> Does anybody have a pithy and effective list of objectives for their writing
> (and maybe speaking!) programs? Something that might even work with faculty
> and administrators outside of composition studies?
>
> Some background: my school has decided the future is in an outcomes based
> curriculum and one of our committees is trying to write objectives for writing
> and speaking (communications in general).  The members of this committee --
> and I'm not on it -- either refuse or are unable to acknowledge that a body of
> scholarship guides our work, and they are relying on their own prejudices and
> memory of their own current-traditional classroom experiences.  Perhaps enough
> evidence from other schools can jar them into seeing a different horizon.
>
> Gordon Grant
> Univ. of Charleston (West Virginia)
>
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Date:         Wed, 13 Mar 1996 11:03:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Gordon Grant <ggrant@MAIN.CITYNET.NET>
In-Reply-To:  <9603130856.AA07043@ppp193a>
 
Gordon,
        Our college's first semester freshman composition program results
in a college-wide test to assess writing competence.  If you wish, I could
send on a copy of the rubric we use to assess such competence.
 
    m   m       c c       g g g      Chet Pryor
  m   m   m   c     c    g     g     Department of English
  m   m   m   c          g           Montgomery College, Germantown Campus
  m   m   m   c          g   ggg     20200 Observation Drive
  m   m   m   c     c    g     g     Germantown, Maryland 20876, USA
  m   m   m     c c       g g g      Voice(301)353-7765 FAX(301)353-7752
----------------------------------------------------------------------------
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Date:         Wed, 13 Mar 1996 11:11:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: program outcome statements
 
I offer this response just to provide some information about what law schools
would consider best and most helpful for incoming students.  I cannot really
comment on what firstyear undergrads should be expected to master for college
work in general.  But hopefully this outsider's perspective may be helpful in
some way.
 
A preliminary caution:  in my opinion outcome based evaluation must be
particularly careful about three dangers:
 
1.  Aspirations and vague goals becoming the basis of evaluating the program;
 
2.  Too many goals being set; (and the related matter of an attempt to break
complex subjects and intertwined abilities into endless lists of discrete
competencies) and
 
3.  Too much focus on testability and demonstrability to the harm of other
less testable learning.
 
We see this in Maryland primary and secondary education with its current
focus on outcome-based, or competency based testing.  While in general I
favor the movement, these three dangers are constantly surfacing.
 
So, now, as to a pithy and effective list of objectives - I look forward to
seeing one which avoids the pitfalls noted above.  My list would include:
 
a.  proper mechanics (spelling, capitalization, grammar, syntax)
b.  paragraphs with topic sentences
c.  paragraphs with thesis sentences
d. transitions from one idea to the next
e.  rewriting and editing ability - the ability to see the gaps and flaws
 
Please note that this list identifies those things I would like all students
entering my LRW Program in law school to be able to do.  I do not mean that
they won't need further instruction and refinement, but too, too many can't
do these five things well at all.
 
If these were accomplished, then let us look to "higher level skills":
 
1.  Analysis - more than "I think this about that"  - which is what most
students coming to law school think all writing is.  The ability to break
down another's thoughts, and then reconstruct them in one's own words from
one's own perspective.  Tell me what others have thought - then critique it.
 While the discipline of law may be an exaggerated form of this sort of
approach, from what I read in history and English and other disciplines,
scholars are expected to kwow what others have thought and said.  So one
should think for ownself, but one should do it in some pre-existing
framework.
 
2.  Application.  Applying theory or some established approach to some new
setting.  Most students do catch on to this in law school - but why is it so
hard?  In my undergraduate experience in each discipline we examined and
applied theories, e.g., apply Durkheim's theory of society as god to X.  Do a
Freudian analysis of Catcher in the Rye.  Etc.
 
3.  Synthesis.  Taking ideas from several sources and putting them together
to make a (new?) point.
 
I have intentionally omitted a number of things including:  crafting tight,
clean, spare sentences - just give me sentences!; knowledge of compare and
contrast essays (absolutely natural thing to do as one does any thoughtful
scholarly writing); "forms" of writing; and more.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"A scoundrel who is false to the covenant destroys a whole country. . . .
 Never break a covenant, whether you make it with a false person or a just
person of good conscience.  The covenant holds for both, the false and the
just."  Zarathustra, from a hymn to Mithra.
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Date:         Wed, 13 Mar 1996 11:23:44 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  Message of Wed, 13 Mar 1996 08:56:07 -0153 from
              <ggrant@MAIN.CITYN ET.NET>
 
Indiana University Purdue University Indianapolis (IUPUI) has a Department of
English that has developed a mission statement and a set of emphases for
writing and for literature courses at each level of the undergraduate
curriculum. The set of emphases guides course objectives throughout the
curriculum. If you are interested in the chart for writing and/or literature,
you can call Steve Fox, the chairperson of the Writing Coordinating Committee,
at 317/278-2054.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
BCAMBRID@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Wed, 13 Mar 1996 11:33:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Steve Jamar <SJamar@AOL.COM>
In-Reply-To:  <960313111123_349949624@mail02.mail.aol.com>
 
On Wed, 13 Mar 1996, Steve Jamar wrote:
 
> A preliminary caution:  in my opinion outcome based evaluation must be
> particularly careful about three dangers:
>
> We see this in Maryland primary and secondary education with its current
> focus on outcome-based, or competency based testing.  While in general I
> favor the movement, these three dangers are constantly surfacing.
>
> So, now, as to a pithy and effective list of objectives - I look forward to
> to seeing one which avoids the pitfalls noted above.  My list would include:
> a.  proper mechanics (spelling, capitalization, grammar, syntax)
> b.  paragraphs with topic sentences
> c.  paragraphs with thesis sentences
> d. transitions from one idea to the next
> e.  rewriting and editing ability - the ability to see the gaps and flaws
------------------------------------------------------------------------------
 
        I should hope so, Steve.  These items are in most Maryland
        curriculum guides for grade eight.  I would hope that law students
        would have competence in these areas.
 
------------------------------------------------------------------------------
> If these were accomplished, then let us look to "higher level skills":
>
> 1.  Analysis - more than "I think this about that"  - which is what most
> students coming to law school think all writing is.  The ability to break
> down another's thoughts, and then reconstruct them in one's own words from
> one's own perspective.  Tell me what others have thought - then critique it.
>  While the discipline of law may be an exaggerated form of this sort of
> approach, from what I read in history and English and other disciplines,
> scholars are expected to kwow what others have thought and said.  So one
> should think for ownself, but one should do it in some pre-existing
> framework.
>
> 2.  Application.  Applying theory or some established approach to some new
> setting.  Most students do catch on to this in law school - but why is it so
> hard?  In my undergraduate experience in each discipline we examined and
> applied theories, e.g., apply Durkheim's theory of society as god to X.  Do a
> Freudian analysis of Catcher in the Rye.  Etc.
>
> 3.  Synthesis.  Taking ideas from several sources and putting them together
> to make a (new?) point.
>
> I have intentionally omitted a number of things including:  crafting tight,
> clean, spare sentences - just give me sentences!; knowledge of compare and
> contrast essays (absolutely natural thing to do as one does any thoughtful
> scholarly writing); "forms" of writing; and more.
------------------------------------------------------------------------------
 
        No doubt these skills are already part of freshman English at
        Howard.   I hope Eleanor Traynor is still English chair since I
        know she runs a tight ship.   Ask her to send over a departmental
        syllabus to verify which skills are being taught in your freshman
        English program.
 
-----------------------------------------------------------------------------
    m   m       c c       g g g      Chet Pryor
  m   m   m   c     c    g     g     Department of English
  m   m   m   c          g           Montgomery College, Germantown Campus
  m   m   m   c          g   ggg     20200 Observation Drive
  m   m   m   c     c    g     g     Germantown, Maryland 20876, USA
  m   m   m     c c       g g g      Voice(301)353-7765 FAX(301)353-7752
-----------------------------------------------------------------------------
=========================================================================
Date:         Wed, 13 Mar 1996 10:40:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
X-To:         Steve Jamar <SJamar@aol.com>
In-Reply-To:  <960313111123_349949624@mail02.mail.aol.com>
 
Partly in resonse to Steve's list of outcomes, which I find unhelpful, I'm
posting this *draft* of assignment-based criteria, which I am trying to
develop for our credentialing assessment (which requires outcome based
assessment).  Steve's list would be satisfied by any competent 5-paragraph
theme.  So I would see it not as an outcome based assessment but a test of
minimum competency--and totally a rhetorical.  I wanted these criteria to
reflect what we are actually
trying to teach, so the draft of criteria is developed from workshop
groups of teachers.  The autobiography/memoir assignment is part of our
first semester course; the argument is part of the second semester.  Our
curriculum is defined as genre-based.
 
 
Draft of Criteria for Autobiogaphical/Memoir Essay
 
1. Essay has a dominant idea, a clear focus, or a consistent
     tone.
 
2. Narrative structure is a strong element of the essay.  There
     may be one central narrative or a series of narratives which
     converge on one insight or resolution.
 
3. Writer's self is present as both interpreter and character or
     as narrator and participant.  Essay is from first-person
     point of view.
 
4. Essay has conflict, change, drama, tension, or moment of
     epiphany whose significance to the writer is clear.
 
5. Essay uses appropriate story-telling techniques, e.g.
     dialogue, observations, specificity of detail, lively and
     precise language, showing not telling.
 
6. Details are selected to serve the main idea, focus or tone.
 
7. Essay demonstrates appropriate self-disclosure for its
     audience.  (Audience will be specified by or assumed from
     the assignment.)
 
8. Mechanical and usage errors are few and do not disrupt reading
     for meaning.
 
Draft of Criteria for Argument
 
1.  The essay defines or reviews issues, establishes the
     importance of the topic, and states a debatable claim.
 
2.  Reason is a strong element of the essay, though appeals to
     character (ethos) and feeling (pathos) may also be
     important.
 
3.  The essay acknowledges other positions and offers counter-
     arguments.
 
4.  Evidence is detailed and sometimes concrete.
 
5.  The sequence is clarified by transitions which accurately
     represent the relationships among ideas.
 
6.  The essay appropriately acknowledges outside sources. It may
     do so by following a stylesheet or by using a method fitting
     the audience.  Editorials, for example, should include the
     kind of documentation a newspaper editor might want to see
     before printing--even if that documentation would not be
     published.
 
7.  The tone is reasonable and avoids patronizing or preaching.
     The tone does not alienate an undecided and reasonable
     reader.
 
8.  The style is appropriate to the rhetorical situation, but the
     style will always be precise rather than vague.
 
9.  The reader is not left asking "So what?"  That is, the reader
     at least understands an arena where this argument is
     important.
 
10. Mechanical and usage errors are few and do not disrupt reading for
        meaning.
 
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Wed, 13 Mar 1996 09:59:15 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/13/96 09:50
 
Outcomes statements really do need to include something about what students
are writing about. That is to say (recall some of the discussion of
transferability), a student might easily achieve Steve or Joan's outcomes
writing about something familiar and concrete but fall apart in the face of
the new or abstract. One of the characteristics of truly strong writers is
their ability to move around--topic to topic, register to register, general to
particular, abstract to concrete, narrative to argument, familiar to new, etc.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 13 Mar 1996 08:58:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@SCOOTER.CC.WWU.EDU>
Subject:      Re: program outcome statements from Gordon Grant
X-To:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
In-Reply-To:  <Pine.PMDF.3.91.960313094454.579087541B-100000@JHUVMS.HCF.JHU.EDU>
 
Linda,
        What exactly is "Practical Composition?"  Just curious!
=========================================================================
Date:         Wed, 13 Mar 1996 12:27:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: program outcome statements from Gordon Grant
X-To:         Donna Qualley <djq@scooter.cc.wwu.edu>
In-Reply-To:  <Pine.ULT.3.91.960313085722.21703C-100000@scooter.cc.wwu.edu>
 
Donna: thanks for asking.  I've been here so long I'd forgotten its
unsexy title.  Blame Stan Fish who set it up and hired me.  Maybe ask
him.  I think it had something to do with not writing poems or such.
Thank you for not asking the unanswerable: is it practical? We do what
everyone else does, with an attitude.  Linda
 
On Wed, 13 Mar 1996, Donna Qualley wrote:
 
> Linda,
>       What exactly is "Practical Composition?"  Just curious!
>
>
=========================================================================
Date:         Wed, 13 Mar 1996 10:37:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.3.05.9603131017.C26261-c100000@cwis.unomaha.edu> from "Joan
              Livingston-Webber" at Mar 13, 96 10:40:18 am
 
This is a particularly important topic for anyone involved with giving
credit for comp by exam--including those responsible for CLEP and AP at
the national level.  I don't think we have attended much as a profession
to this matter, which may be why we often see those exams (and our own)
as not really credible.  Is it an impossible dream to imagine this group
coming out with at least a draft set of objectives that might really work
and be usable, for instance, distinguishing comp 1 from comp 2 or from
"advanced" comp?  We may not have professional consensus on this, though,
or even consensus that we SHOULD have consensus.
        How would we go about trying?  Chuck, is this a matter for WPA (the
org) to play with?  --Ed White
=========================================================================
Date:         Wed, 13 Mar 1996 19:34:19 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: program outcome statements
 
Ed's question was addressed to Chuck but, what the heck! I'll put in my two
cents worth.
 
I think that it would be useful for us as a profession to have some kind of
consensus on this matter. It would be useful for people like myself who are
the only ones in their departments who are trained in the field and who,
because they're new, have no voting rights (actually, only tenured faculty
have a vote at departmental meetings in my school). At least we would have
some "authority" to invoke when we find ourselves under seige.
 
Perhaps, this discussion could be a start.
 
Roni
 
>Is it an impossible dream to imagine this group
>coming out with at least a draft set of objectives that might really work
>and be usable, for instance, distinguishing comp 1 from comp 2 or from
>"advanced" comp?  We may not have professional consensus on this, though,
>or even consensus that we SHOULD have consensus.
>        How would we go about trying?  Chuck, is this a matter for WPA (the
>org) to play with?  --Ed White
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Date:         Wed, 13 Mar 1996 21:39:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <v01520d00ad6dd95514e3@[165.254.128.12]>
 
Speaking of Ed's desire:
 
Does anyone know of another discipline that has reached a concrete
consensus on the objectives of introductory courses?  This comes close to
a wish for national standards.  I know of course that standards &
objectives are different, but . . .
 
Well, for my two cents:
I want students to have some understanding of the relationship between
rhetorical situations, genres (always embedded in the rhet. sit.), and
texts.  I want them to understand that there are a multiplicity of
recurring rhet. situations (and genres) but that they can learn how to
scope them out and respond accordingly (always adjusting to their own
desires or course).  This is just for starters: not at all, I think, what Ed
is looking for.
 
I also want them to know how to handle conventions and to understand
all the social games that are behind them (which is a lot different than
snowing them with that line about correctness and clarity).
 
Irv
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 13 Mar 1996 23:39:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.3.05.9603132145.B9327-b100000@cwis.unomaha.edu>
 
At my school we are in the midst of developing an outcomes assessment for
the University Core--math, oral comm, and writing: it falls to me to do
most of the work for the writing outcomes exercise.  At the same time we
have a Dept group spearheading a committee on "common grading criteria"
which (following someone's advice to the original inquirer for this
thread!) I got myself onto.  Not to my surprise, turns out the agenda of
this small group of the tenured (mainly long-term with tenure) faculty is
to complain about the shocking job our TAs are doing in preparing
students for THEIR Lit classes and to try to create a set of rules for
how TAs must grade--which wouldn't need to be followed by tenure faculty,
of course, because THEY (we) have tenure and academic freedom and anyway
we all know what we're doing, right?
 
incidentally, our TAs are underpaid, get no benefits, pay for their
training coursework, have no voting rights, 2 offices between about 25 of
them... you know the score  To do them justice, a minority of
tenure/tenure line faculty have made a proposal to improve things by
teaching more themselves.  I oppose this because I don't see why faculty
only in OUR Dept should teach overload to carry what is a UNIVERSITY
required program: but it won't pass anyway, mostly for other reasons.
(sigh) BUT at last they are on the right track.
 
incidentally again, a propos the discussion on tenure just past, I should
say that as someone who gave up tenure in Britain in the mid 70s to hit
the road, and who has seen tenure be ended in UK without any real broken
bones; and who has just given up tenure again (I go to Hong Kong next
academic year with a Chair in English at HK Polytechnic University), it
seems to me that faculty might be more caring about colleagues (among
whom I insist we count TAs) if they had fewer privileges not shared by
those they work alongside.
 
Back to the point: the committee on common grading criteria see no reason
to tie grading criteria to the state-required outcomes assessment:
grading is our own thing, right? (as long we are not TAs, presumably)
while the outcomes exercise is precisely that--an exercise.  "Give us a
hoop, we'll jump."
 
I agree with those who suggest that as a professional discipline we
should know what our standards of execellence for ourselves are; and we
should be able to articulate something similar for our students.  I would
not want this to look like a laundry list of HOCs, MOCs and LOCs, but a
"thick description" of textual practices and confidence that captures
what it means to be critically literate at century's end.  Among outcomes
the developing instrument here will include are a writer's reflection;
pre/post writing anxiety measures; written narrative teacher and course
evaluations; a portfolio of writing; probably a timed revision of a timed
essay written at entry to a level.  This attempts to reflect the fact
that outcomes of compositon courses are broader than measurably improved
prose; not to ignore that element.
 
This instrument will fall foul of any group (like my Committtee friends)
which seeks to legislate performance level uniformly and create a
watertight mirage** that the impossible has been done--the present
suggestion is that TAs will grade on  a curve and that the average grade
in each class *will be* a C.  Tomorrow I'm taking them for a Thai lunch
(the committee, not the TAS) to try to teach them a little about
criterion-referenced assessment
theory and post-structuralist educational measurement theory.  It is this
result of having Lit faculty at last do a tiny bit of (what they think of
as) Comp teaching that I've seen often enough elsewhere to predict and
that was the reason I had argued here that it was a bad idea to let them
dabble.  Sure enough--half a semester later and somebody thinks he knows
as much about Comp as any Comp faculty, and even more, since he knows how
to fix "what ails it"!
 
So yes, it would be a contribution to the field if WPA membership were to
become involved in the development of a statement of expectations or
whatever, for "Basic Writing," "Freshman Comp,"  the dreaded research
paper course, etc.  I think we'd all learn a lot about what we do and
don't have in common as problems, as beliefs, as straegies, as student
strengths, etc, from such a project.
 
**after re-reading, I rather like this oh-so mixed metaphor!
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Thu, 14 Mar 1996 06:25:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.OSF.3.91.960313230544.13351B-100000@carbon.cudenver.edu>
 
I think liz's post exemplifies how the desire for outcomes can quickly
swerve into the more politically expedient creation of standards (the
more countable, the better).
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 14 Mar 1996 06:37:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
X-To:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
In-Reply-To:  <Pine.OSF.3.91.960313230544.13351B-100000@carbon.cudenver.edu>
 
Is there a way to talk generally and abstractly about objectives without
dictating content?  This is all speculation: a list from which any one
course should advance students along 3 or 4 dynamics or dimensions in a
semester?  I don't see how there can be national norms for courses without
a nationally agreed upon curriculum--I also have trouble imagining
objectives or goals that don't refer to "content"--which might, for
example, be the particular rhetorical situations that drive a course or
program.
 
What about 4 or 5 (or 3 or 4 or whatever) sets of objectives,
differentiated by the kidn of curriculum?  For example, a program that
aims at academic discourse across all of its courses is going to have a
different kind of outcome desired than a program that aims at more
comprehensive goals of personal, civic, professional, and academic writing.
Should prestigious places and those less restrictive in admissions have
the same objectives?  DO they in other areas?  WOuld national objectives
have to "take sides" on the issue of transferibility of skills?  That is,
can we propose one set of objectives and not also imply that writing
skills are transferable?
 
We know a lot about good ways to structure a curriculum and ways to teach
writing.  And we also know that no one can build all of the good ways to
teach into one course or all of the good structures into one curriculum.
WOuld national objectives end up forcing selection of a certain subset from
among all that good?  And would that be good?  WOuld options of
sets of objectives  be better--or would they become so complicated and
arcane that they would do nothing to advance the credibility of the
profession, which I would take to be at least half the reasons for wanting
them in the first place?  Or would faculty at large be tempted to decide
which set of objectives they want to have drive the curriculum?  And would
that be bad or godd?
 
I think a set of external objectives would make a lot of things easier
personnally--as a source of reasons to other faculty, to students, to
administrators, to legislators, regents, etc.  So, though I am pessimistic
about answers to the kind of questions I've listed, I would also be happy
to have my pessimism be wrong.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Thu, 14 Mar 1996 10:10:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Sarkisian, Vicky" <JZDC@MUSICB.MARIST.EDU>
Subject:      Re: Interactive WWW site at Marist College
In-Reply-To:  In reply to your message of Tue, 12 Mar 1996 09:46:35 EST
 
Correction:  Many of you are having difficulty obtaining access
to the WEB site at Marist and I apologize.  I typed the wrong
URL....(I can design on-line centers, but I can't seem to type).
 
The URL should read:
 
http://musicb.marist.edu/~alcu/@httpd/alcuinhm.html
 
I apologize and I encourage you to try again.  For those of you
who brought this mistake to my attention, I thank you.
 
Vicky Sarkisian
>Dear Colleagues,
>
>I am sending this profile to all the discussion lists on which
>I currently lurk.
>
>My name is Vicky Sarkisian and I am Linguistic Coordinator at
>the Academic Learning Center at Marist College, Poughkeepsie,
>New York.  The institution has been involved with IBM in a joint
>study and what I will be describing below came out of an independent
>study with a senior writing student, Joe Marranca III.
>
>Joe and I set out to research, implement and analyze the construction
>of a WWW based, on-line tutoring and distance learning instructional
>system for the Academic Learning Center, with the intent of
>supplementing several of the existing in-house services.
>
>ALCUIN-The Academic User-friendly Instructional Network offers both
>interactive and non=interactive tutoring services, in accordance
>with the resources/capabilities inherent within the WWW.  Currently,
>the following services are available:
>
>1. A remote-access, feedback-oriented ON-LINE PAPER TUTOR OPTION
>(OPTO)--an electronic version of our drop-in service
>2. An on-line pamphlet offering information about the Learning Center
>3. A virtual tour of the Academic Learning Center--"office pages"
>and the site for future links to Marist's other academic services,
>hopefully offered as interactive sites.
>4. Links to some of the best academic resources, on-line Learning/
>Writing Centers, and electronic services worldwide.
>
>
>The next stage of ALCUIN plans the following features:
>
>1.  An Electronic Academic Review Session info memo board. (EARS)
>2.  An Arithmetic Mentor (ARM), providing interactive math tutoring,
>similar in operation to OPTO.
>3.  An On-line Handbook for Writers, offered in conjuction with a
>major publishing company, and housed in Marists electronic reserve
>room.
>4.  An on-line message delivery system, providing a means for
>scheduling appointments with staff/tutors.
>5.  Extension of OPTO as a distance learning project with an area
>high school.
>6.  An on-line distance learning Introductory Algebra course,
>specifically targeting incoming freshmen.
>7.  An archive containing downloadable files on academic subjects,
>research method tips, and time management strategies, and offering
>academic support for Marist's CORE courses.
>8.  A promotional Freshmen Academic Orientation Video clip, service
>recruitment purposes.  This award-winning video has been produced by the
>Learning Center staff in conjunction with the Media Center.
>
>Our intent is that ALCUIN be interdisciplinary, user-friendly and
>yield an innovative academic resource.  We would like your feedback
>and constructive comments if you have time.  ALCUIN is best seen
>through NETSCAPE, but any search engine should do.  We have looked
>at it from WEB Explorer and have noted that the system still works,
>but doesn't necessarily match what we see from the other web crawler.
>
>The URL is:
>
>http://musicb.marist.edu/~alcu@httpd/alcuinhm.html
>
>I thank you in advance for ANY help you can give us.  My personal
>e-mail address is:
>
>Vicky.Sarkisian@marist.edu
=========================================================================
Date:         Thu, 14 Mar 1996 10:37:04 -0153
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gordon Grant <ggrant@MAIN.CITYNET.NET>
Subject:      Re: program outcome statements
 
It would be great if wpa could develop some sort of description of what first
year comp classes should accomplish, even if a set of outcome statements is an
unlikely goal.  I can't help but notice, though, how quickly this thread has
turned meta-theoretical about problems of measurement and other institutional
snags.  Perhaps it is just the nature of list-talk to be theoretical (that's
one of the big reasons I read them), but I'm worried that all this talk about
the complications of outcomes (assessment, standards, etc.) simply opens up
the likelihood that outsiders -- those who aren't as sufficiently suspicious
about empirical data and other "countable" measurements as most of of us on
this list are -- will win larger debates about how to judge writing skills.
 
I really like Liz H-L's use of "expectations" to talk about levels of
proficiency and the idea that we need thick descriptions of what counts as
good writing.  But can these desriptions adopt the rhetoric of objectives as
much as possible? Can they be in numbered, declaritive statements that suggest
measurement? Is that possible or is this a hopeless attempt to fuse
behavioral/empirical approaches with discursive/hermeneutic ones? Where's
middle ground?
 
I would also add that UT-El Paso has (had?) a nice description of expectations
organized around the catories of rhetorical skills, cognitive skills, and (i
think) linguistic skills. Is this right?  Anybody from UTEP listening in? can
you amplify?  Or how about organizing objectives/outcomes around the major
rhetorical canons or the major divisions of the writing process?  Would these
methods help avoid the surface level obsessions that people outside of comp
seem to inevitably bring with them?
 
Gordon Grant
=========================================================================
Date:         Thu, 14 Mar 1996 09:38:38 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/14/96 08:45
 
Here's the kind of problem you can get into. Some years ago, we were using
pre-post holistically scored writing samples (primary trait-ish) to measure
the impact of a course on student writing performance, and the prompts asked
students to summarize the information in a fairly simple table, identifying
trends shown in the data. One of the main criteria for an "upper half" rating
was that the writers had to accurately represent the information in the
tables. Not surprisingly, we had some responses that were "well written" but
were totally and completely and hopelessly inaccurate (we're not talking
subtle stuff here) representations of the information in the tables. According
to the criteria we were using, these papers got lower ratings. Some people
involved in the study who were not composition folks, asked us to go back and
revaluate these papers "based on the writing." We didn't do this, but it took
a lot of persuading to convince them that writing coherently is a lot easier
if your choices are not constrained by the need to be accurate.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 14 Mar 1996 12:19:47 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Philip A. Luther" <Lutherpa@UCRWCU.RWC.UC.EDU>
Subject:      Fwd: Virus alert
 
To: WPA Subscribers
Date: 14-Mar-96
Subject: Virus alert
POTENTIAL PROBLEMS FROM THE NET!!!
 
READ IMMEDIATELY:  Warning  about  a "terminal" computer  virus.
 
There is a vicious computer virus that is being sent  across the Internet.
 
 If you  receive an e-mail message with the subject  line "Good Times", DO
NOT read  the  message, DELETE  it immediately.  Please read the messages
below.
 
 Some miscreant is sending e-mail under the title "good times" nation-wide.
If you get anything  like this, DON'T DOWN LOAD THE FILE!  It has a virus that
 rewrites your hard drive, obliterating anything on it.  Please be careful
and forward this mail to anyone you care about.
 
 
 
  WARNING!!!!!!!!!: INTERNET VIRUS
 
 The FCC released a warning last Wednesday  concerning  a matter  of major
 importance to any regular  user of the InterNet.  Apparently, a new
computer virus has been engineered by  a user of America Online that  is
 unparalleled  in its destructive capability.  Other, more well-known
viruses such as Stoned, Airwolf, and Michaelangelo pale in comparison  to
the prospects of this newest creation by a warped mentality.
 
  What  makes  this virus so terrifying, said the FCC, is the fact that  no
 program needs to be exchanged for a new computer  to be infected.  It can
be spread through the existing e-mail systems of the InterNet.  Once a
computer is  infected, one of several things can happen.  If the  computer
contains a hard drive, that will most likely  be destroyed.   If the program
is not
 stopped,  the  computer's processor will be placed  in an nth-complexity
 infinite binary  loop -  which can severely  damage  the processor  if left
 running  that  way  too  long.  Unfortunately, most novice  computer  users
 will not  realize  what   is  happening  until it is far too late.
 
  Luckily, there  is one sure means  of detecting  what  is now known as the
 "Good  Times" virus.  It always travels to new computers the same way in a
 text e-mail  message with the subject  line  reading  simply "Good Times".
 
  Avoiding infection  is easy  once the file has been  received - not
reading it.  The act of loading the file into the mail server's ASCII buffer
causes
 the  "Good Times" mainline program to initialize  and execute.    The
program is  highly  intelligent - it will send copies of itself to everyone
whose
 e-mail  address is contained in a received-mail file  or a sent- mail file, if
 it can  find one.  It will then proceed to trash the computer it is running
 on.
 
  The bottom line here is - if you receive  a file with the subject line
"Good Times", delete  it immediately!    Do not read it!     Rest assured that
 whoever's name  was on the "From:" line was surely struck by the virus.
 Warn your friends and local system users of this newest threat  to the
InterNet! It could save them a lot of time and money.
 
  Alex Nuell
  New Accounts Billing Manager
  alexn@earthlink.net
  (213) 644-5714
 
  Earthlink Network, Inc.
  Internet Service Provider
  (213) 644-9500
  3171 Los Feliz Blvd., Suite 203
  Los Angeles, CA 90039
 
 
 
------ Forwarded message ends here ------
=========================================================================
Date:         Thu, 14 Mar 1996 10:26:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Fwd: Virus alert--Folklore Alert
In-Reply-To:  note of 03/14/96 10:23
 
Haven't we seen this puppy before? It's the word "miscreant" that tipped me
off. I'm pretty sure this one is cyber lore. What say, net wonks?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 14 Mar 1996 09:28:26 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <WPA-L%96031409384172@ASUVM.INRE.ASU.EDU>
 
-----------------------------------------------------------------------------
 
On Thu, 14 Mar 1996, David E. Schwalm wrote:
 
Some years ago, we were using
> pre-post holistically scored writing samples (primary trait-ish) to measure
> the impact of a course on student writing performance, and the prompts asked
> students to summarize the information in a fairly simple table, identifying
> trends shown in the data. One of the main criteria for an "upper half" rating
> was that the writers had to accurately represent the information in the
> tables. Not surprisingly, we had some responses that were "well written" but
> were totally and completely and hopelessly inaccurate (we're not talking
> subtle stuff here) representations of the information in the tables. According
> to the criteria we were using, these papers got lower ratings. Some people
> involved in the study who were not composition folks, asked us to go back and
> revaluate these papers "based on the writing."
 
 
We didn't do this, but it took
> a lot of persuading to convince them that writing coherently is a lot easier
> if your choices are not constrained by the need to be accurate.
 
Maureen Arrigo-Ward reponds:
 
David - you really hit a key point for legal writing instruction--
students come to law school innocent of the need for excruciating
accuracy (and much attribution) in their writing.  I suspect that some
students who complain "I always did well on my writing assignments" in
the past are telling the truth.  But the writing assignment have not
- perhaps - required the rigorous accuracy of law.
 
Maureen Arrigo-Ward
Cal. Western School of Law
=========================================================================
Date:         Thu, 14 Mar 1996 11:37:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Glenn Blalock <GBLALOCK@SFASU.EDU>
Subject:      Re: Fwd: Virus alert
In-Reply-To:  <57074.Lutherpa@ucrwcu.rwc.uc.edu>
 
I imagine others will respond, too, but this "alert" has been circulating
for more than a year, on and off, on various lists.  As I've learned,
this warning is a hoax.
=========================================================================
Date:         Thu, 14 Mar 1996 13:15:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Fwd: Virus alert
X-To:         "Philip A. Luther" <Lutherpa@UCRWCU.RWC.UC.EDU>
In-Reply-To:  <57074.Lutherpa@ucrwcu.rwc.uc.edu>
 
-------------------------------------------------------------------------
        Is this still circulating?   I've been reading about the "Good
Times" virus for nearly two years.  In every announcement, testimonies of
grave harm follow, the source of infection in identified America Online,
and stories of hackers being caught by the FBI (in the present tense) are
routine.    Its not a hoax, just out of date.            C.P.
------------------------------------------------------------------------
On Thu, 14 Mar 1996, Philip A. Luther wrote:
 
> To: WPA Subscribers
> Date: 14-Mar-96
> Subject: Virus alert
> POTENTIAL PROBLEMS FROM THE NET!!!
                               [text edited out]
------------------------------------------------------------------------
=========================================================================
Date:         Thu, 14 Mar 1996 10:34:20 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <WPA-L%96031409384172@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Mar 14, 96 09:38:38 am
 
I'm encouraged by the interest this thread has aroused, though I agree
that it is all too easy to mix this issue up with lots of others, such as
TA abuse, reductionist university committees, hyper-theory, and original
sin.  How's about a couple of samples?
        One outcome (among many) for comp 1:  Students will be able to
include an accurate summary of written or graphic material in their writing.
        A second for comp 1:  Students will demonstrate that they are
aware of the difference between asserting ideas and demonstrating ideas
in their writing.
        One outcome (among many) for comp 2:  Students will be able to
use source material as evidence for (not substitutes for) their own
ideas, and will demonstrate that they know how to relate quoted material
to what they have to say.
 
        This is first-draft writing, so it obviously needs work.  But I
would bet that these are in fact goals in most comp 1 and comp 2
classes.  They in no way force curriculum or mandate texts or stimulate
axe murders.  More creative objectives than these have already been
posted here, along the same lines. I still think we could come up with a
useful list.  --Ed White
=========================================================================
Date:         Thu, 14 Mar 1996 13:30:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: program outcome statements
 
>        One outcome (among many) for comp 1:  Students will be able to
>include an accurate summary of written or graphic material in their writing.
 
 
Ed -
 
There's a lot of slop in this outcome, depending on the complexity of the
materials for example.  Is that a good thing, allowing WPAs to reach general
agreement but still allowing local programs to adapt outcome statements to
the local situation?  Or is that an unintended result of what you described
as first draft writing?  How tightly circumscribed should outcomes be, if
we're talking about them across campuses?
 
Joan Hawthorne
=========================================================================
Date:         Thu, 14 Mar 1996 16:13:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      WPA breakfast
 
Is it still possible to reserve a places at the WPA breakfast at CCCC?
I've of course misplaced all info about the breakfast but would be grateful
to hear the whens & how much's, if it is still possible to attend.
 
Lowell Frye
Hampden-Sydney College
lowellf@tiger.hsc.edu
=========================================================================
Date:         Thu, 14 Mar 1996 15:32:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603141930.NAA72272@badlands.NoDak.edu> from "Joan Hawthorne"
              at Mar 14, 96 01:30:05 pm
 
Joan, I think the goals have to be stated in such a way that different
places can implement them in their own ways.  David spoke of the problem
of reading data, in high-tech Arizona; some schools would use George Will
(grr...); others Foucault.  But maybe everybody could agree that being
able to write accurately about someone else's material is an essential
skill for comp 1.  --Ed White
=========================================================================
Date:         Thu, 14 Mar 1996 18:07:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: program outcome statements
 
On this thread, Gordon Grant wrote:
 
"I'm worried that all this talk about the complications of
outcomes...simply opens up the likelihood that outsiders...will win larger
debates about how to judge writing skills.
 
I really like Liz H-L's...idea that we need thick descriptions of what counts as
good writing.  But can these desriptions adopt the rhetoric of objectives as
much as possible? Can they be in numbered, declarative statements that suggest
measurement? Is that possible or is this a hopeless attempt to fuse
behavioral/empirical approaches with discursive/hermeneutic ones?"
 
Grant's comment, and others on this thread, are uncannily close to a
another, similar topic under constant discussion at MU: assessment (broadly
conceived).  Continually we take up similar questions, like "how do we
faculty explain to governing and policy-making boards that we DO assessment
all the time, but that it's not easily reducible and is context-dependent?"
and "how can we make their language/approaches mesh with our
language/approaches?"
 
If we composition folks could answer the dilemma on this thread, we'd be
close to answering the assessment folks' similar dilemma.  I'd like to take
some constructive suggestions back to the assessment committee so we can
get beyond the circular conversations (but we seem to keep having them in
comp, too).
 
Marty Townsend
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             writmat@showme.missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
 
University of Missouri
Columbia, MO  65211
=========================================================================
Date:         Thu, 14 Mar 1996 18:28:20 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@GONZO.CC.WWU.EDU>
Subject:      Re: Fwd: Virus alert
In-Reply-To:  <Pine.PMDF.3.91.960314113515.231708B-100000@TITAN.SFASU.EDU>
 
On Thu, 14 Mar 1996, Glenn Blalock wrote:
 
> I imagine others will respond, too, but this "alert" has been circulating
> for more than a year, on and off, on various lists.  As I've learned,
> this warning is a hoax.
>
        Ditto. Absolute hoax.
=========================================================================
Date:         Thu, 14 Mar 1996 22:26:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603142332.PAA06024@wiley.csusb.edu>
 
On Thu, 14 Mar 1996, Edward White wrote:
 
> of reading data, in high-tech Arizona; some schools would use George Will
> (grr...); others Foucault.  But maybe everybody could agree that being
> able to write accurately about someone else's material is an essential
> skill for comp 1.  --Ed White
 
I would just add, Ed, to write accurately in response to the needs of
kinds of rhetorical situations.  I would buy that as an objective--but I
can just see all the old precise assignments coming up, taking up maybe a
third of a course and taking all the joy out of writing.
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 14 Mar 1996 21:33:08 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/14/96 17:10
 
About the only reason that I think assessment is a good idea is that it makes
us think about what we are trying to do in our classes: call that writing goal
statements if you want. I'm finding faculty pretty resistant. NCA requires us
to have a student outcomes assessment program for accreditation, and we have
asked every department to develop something appropriate. A lot of departments,
predictably, have opted for portfolios of some sort. But, as far as I can
tell, only one has listed the criteria according to which the portfolio will
be evaluated, even though all plan to evaluate them somehow. No one seems to
want to go through the pain of figuring out what it is that students are
supposed to be learning. I think its is really important for us in composition
to think this through. I think most of us know that a one-semester composition
course tends not to have a huge effect on any student's writing performance,
unless that student is already on the cusp of a great leap forward.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 14 Mar 1996 22:00:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/14/96 21:30
 
Let's continue to focus on Ed's suggestion that an essential skill for comp 1
is the ability to write accurately about someone else's material. Now, I worry
about this because the "material" makes a great deal of difference in whether
a student can do this or not. Writing coherently and accurately about Foucault
is a lot harder than writing coherently and accurately about my rather
concrete data. Irv is concerned that this goal is arhetorical, and it is true
that adapting coherent and accurate discourse to audience adds a complicating
dimension to the basic task. The very nature of the task is altered as we move
along various dimensions: from concrete to abstract, familiar to unfamiliar
subjects, experience to external data, informal to formal contexts and
audiences, narrower to broader sociocultural awareness, etc. Is there any way
that we can capture all of this in our goals? Is it enough just to propose
tasks? Ed's choice of tasks is a good one since we all know that students need
to be able to do this. Someone want to come at it from another angle?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Mar 1996 09:23:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Re: program outcome statements
 
I've been on break--almost over--but have been following this thread with
interest.  While we don't have an outcome statement and would probably not
be happy to develop one, one of our frequently stated goals is that the fy
writing course should help enable students to do the kind of writing they
themselves want/feel the need to do in the course of their academic and
professional careers.  Phrasing things this way, while the lawyers will
consider it unconstitutionally vague, has the advantage of giving students
some voice in defining how writing works (or doesn't) for them now, and how
they envision it working for them in the future.  We consequently pay a lot
of attention to how writing has functioned for them in the past (in
concrete terms, many instructors have their classes do literacy
autobiographies) and explore how they have come to view writing/reading in
the present.   This isn't much help to those who see surface correctness as
a prerequisite for paying attention to global issues of structure and
argumentation.   But as a hopelessly romantic and fuzzy-thinking oldtimer I
see surface correctness as one of the things that can be added late in the
composing processes.
 
If you want to argue that I have this luxury because my university is
selective in its admissions, I also agree with Mary Soliday, who sometimes
writes on this list, that so-called basic writers do better when they are
encouraged to deal with real writing rather than worry about surface
correctness.
 
Dennis
---
 
Dennis Baron                                       debaron@uiuc.edu
Department of English                     office: 217-333-2392
University of Illinois                           fax:  217-333-4321
608 S. Wright Street                         home: 217-384-1683
Urbana, IL 61801
=========================================================================
Date:         Fri, 15 Mar 1996 09:23:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Re: WPA breakfast
 
Ditto.
 
Dennis
--
 
>Is it still possible to reserve a places at the WPA breakfast at CCCC?
>I've of course misplaced all info about the breakfast but would be grateful
>to hear the whens & how much's, if it is still possible to attend.
>
>Lowell Frye
>Hampden-Sydney College
>lowellf@tiger.hsc.edu
 
Dennis Baron                                       debaron@uiuc.edu
Department of English                     office: 217-333-2392
University of Illinois                           fax:  217-333-4321
608 S. Wright Street                         home: 217-384-1683
Urbana, IL 61801
=========================================================================
Date:         Fri, 15 Mar 1996 14:51:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      Re: program outcome statements
 
The question of program outcomes must be specific to the institution:  what
is aimed at in one program (dependent as it is on the nature of the
students enrolled) may well not be appropriate in another program.
Hampden-Sydney is a small liberal arts college with the institutional goal
of producing, as our first president declared in the late 1770s, "good men
and good citizens."  (Since Hampden-Sydney remains an all-male school, that
phrasing may not be as offensive as it could seem.)  And so the goal of our
writing program is to produce students who can write with sufficient skill
and insight and precision to allow them to take part in public discourse.
I know, I know:  these formulations are vague, and I don't know that I
could entirely clarify them if I took a long time and tried your patience
endlessly.  Nonetheless, there is an institutional clarity about what
constitutes good writing here, and so the program works coherently, if
idiosyncratically, and enjoys solid institutional support.
 
My point:  national standards are not desirable because goals and standards
have to be appropriate to the students to whom they are being applied.
Footnote here to Ed White and others.
 
Lowell Frye
Hampden-Sydney College
lowellf@tiger.hsc.edu
 
 
>Let's continue to focus on Ed's suggestion that an essential skill for comp 1
>is the ability to write accurately about someone else's material. Now, I worry
>about this because the "material" makes a great deal of difference in whether
>a student can do this or not. Writing coherently and accurately about Foucault
>is a lot harder than writing coherently and accurately about my rather
>concrete data. Irv is concerned that this goal is arhetorical, and it is true
>that adapting coherent and accurate discourse to audience adds a complicating
>dimension to the basic task. The very nature of the task is altered as we move
>along various dimensions: from concrete to abstract, familiar to unfamiliar
>subjects, experience to external data, informal to formal contexts and
>audiences, narrower to broader sociocultural awareness, etc. Is there any way
>that we can capture all of this in our goals? Is it enough just to propose
>tasks? Ed's choice of tasks is a good one since we all know that students need
>to be able to do this. Someone want to come at it from another angle?
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Mar 1996 14:23:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Joan's statement extends more broadly, I think, than the specific
suggestions Ed made.  There will have to be a lot of slop in any of these
outcomes, if they are to extend from campus to campus.
 
>There's a lot of slop in this outcome, depending on the complexity of the
>materials for example.  Is that a good thing, allowing WPAs to reach general
>agreement but still allowing local programs to adapt outcome statements to
>the local situation?  Or is that an unintended result of what you described
>as first draft writing?  How tightly circumscribed should outcomes be, if
>we're talking about them across campuses?
 
I'd argue that they can't be very tightly circumscribed.  I've contended
before that the definition of "basic writer" is necessarily local.  I've
also argued that good assessment, like all politics, is local.  So must all
outcomes be local.
 
Let me offer one contrast, based on my own experience with a variety of
first-year composition settings.  One small open-admissions university has
a two-semester FY Comp sequence that ends with argumentation.  One large,
selective-admissions university has a "basic writing" course that BEGINS
with argumentation.  How will any national set of outcomes encompass both
these contexts?  Is the open-admissions university supposed to "speed up"
its offerings to keep pace with the selective institutions?  Or will the
standards address a "bottom line" that the selective institutions' students
have already crossed?
 
The only way I can see of setting broad expectations about outcomes is by
saying that we'll all pursue the same outcomes, but we'll recognize that
students in different places will need different amounts of time to
accomplish those outcomes.  But that "solution" brings at least two serious
problems with it.
 
First, some institutions are already running afoul of legislatures and
administrators that won't pay for work that's not "college level"--whatever
that means.  Adopting an outcomes-based model implies that we'll also
supply students with whatever writing experiences they need in order to
achieve those outcomes.  I don't see great hope for using the model to
change the way the legislators or administrators think, so the
open-admissions school will have real trouble with the expectations about
outcomes.
 
Second, if the outcomes are set at some sort of mid-line, then the
selective institutions will largely ignore them, since students at such
institutions are already beyond the mid-line sorts of outcome.  These
students are already in the top 10%, and having the sort of outcomes
statement that the open-admissions university can realistically expect to
achieve will mean setting them too low for the selective institution.  The
outcomes statement would be irrelevant, but writing wouldn't be.  The
selective insitution might well experience resistance to maintaining any
sort of writing requirement, since the national standards for such would be
moot for all or most of that institution's students.
 
Can we change the parameters to the extent that these problems no longer
matter?  I'd like to hope we can, but I don't actually see how we can.  If
we can't, then how can we address national targets for outcomes that
acknowledge those parameters?  CAN we?
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Fri, 15 Mar 1996 12:47:34 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/15/96 11:46
 
Lowell's concern, I think, is encompassed by Irv concern for rhetorical
context. Good citizens still need to be able to write accurately about someone
else's material, e.g. to restate someone's argument, to cite data to support a
position, etc. So it seems pretty clear that our goal statements have to
include some rhetorical dimensions. Carry on.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 15 Mar 1996 16:55:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Bill Condon <bcondon@UMICH.EDU>
In-Reply-To:  <199603151918.OAA24191@yog.rs.itd.umich.edu>
 
On Fri, 15 Mar 1996, Bill Condon wrote:
 
> ...some institutions are already running afoul of legislatures and
> administrators that won't pay for work that's not "college
> level"--whatever that means.  Adopting an outcomes-based model implies
> that we'll also supply students with whatever writing experiences they
> need in order to achieve those outcomes....
----------------------------------------------------------------------------
 
        This is a very real problem, and some of the ways we have
concocted to get around it boggle the mind.  At our college, we have what
is called 'developmental composition,' but in truth, our developmental
comp. is really regular first year comp. with two credits of basic skills
tacked on (yes, our students pay for five credits; it works well with
adults who have been away from the academy for a while and mainstreams
from ESL--less well with traditional students who have poor backgrounds in
composition).  Its inception came about because some of our supporting
employers and agencies (the ones who reimburse students for coursework
taken) let it be known that they weren't paying for remedial work though
many have since changed their minds as our products improved.
 
        Fallout from our strange brew comes to the surface is some odd
ways.  For instance, some our our faculty had agreed to sit on the
editorial advisory board for a 'developmental' writing text prior to its
publication.  When the book came in, we realized it was really for Basic
Writing and Grammar which we teach as a no-credit, pass/fail stepping-
stone to freshman writing; it was was unusable in our 'developmental'
EN101A course.
 
        The University of Maryland at College Park (the closest transfer
university to our community college) has already been banned by our
legislature from teaching anything that sounds remotely basic skillish;
therefore, that burden has been placed on us.  Thus, to avoid all the
aforementioned financially-based unpleasantness (and stay in business), we
have become very imaginative with course-titling and syllabus construc-
tion.
 
    m   m      c c     g g g   Chet Pryor, Professor & Testing Coordinator
  m   m   m  c     c  g     g   Department of English
  m   m   m  c        g          Montgomery College, Germantown Campus
  m   m   m  c        g   ggg     20200 Observation Drive
  m   m   m  c     c  g     g      Germantown, Maryland 20876, USA
  m   m   m    c c     g g g        Voice(301)353-7765 FAX(301)353-7752
----------------------------------------------------------------------------
=========================================================================
Date:         Fri, 15 Mar 1996 17:10:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA breakfast
X-cc:         Sheryl Fontaine <sheryl_fontaine@qmail.fullerton.edu>,
              sfontaine@fullerton.edu
In-Reply-To:  <v02130503ad6f2c2fa9d0@[128.174.23.52]>
 
Ah, the breakfast.
 
The breakfast will be held at 7:00-8:30 a.m.in the Hyatt (I don't have
the room, but we'll post signs).
 
Cost is $12.00 for faculty;    $6 for graduate students
 
Although WPA will lose money on these prices, we do not want to charge
you more than this, so your friendly WPA Treasurer will pay the difference.
 
Breakfast this year features real food (but get there early), a short
presentation in honor of our 20th anniversary (featuring Tim Donovan),
and posters hosted by last year's research winners.  This year's research
award winners will be announced.
 
Otherwise, we hope everyone enjoys getting together.
 
If you plan to attend, please email Sheryl Fontaine (see above).
 
 
One last note:  The WPA Executive Committee invites all WPA members to
come to an open meeting on Wednesday, March 27th from 8:00-9:00 p.m. in
the Crystal Room of the Hyatt--to voice concerns, praise, suggestions,
advice, administrative insights, etc.  WE HOPE YOU WILL COME TO THE OPEN
MEETING AND LET US KNOW WHAT THE COUNCIL CAN DO TO BEST HELP YOU AND THE
PROFESSION.
 
Thanks.  See you at the breakfast.
 
 
 
On Fri, 15 Mar 1996, Dennis Baron wrote:
 
> Ditto.
>
> Dennis
> --
>
> >Is it still possible to reserve a places at the WPA breakfast at CCCC?
> >I've of course misplaced all info about the breakfast but would be grateful
> >to hear the whens & how much's, if it is still possible to attend.
> >
> >Lowell Frye
> >Hampden-Sydney College
> >lowellf@tiger.hsc.edu
>
> Dennis Baron                                       debaron@uiuc.edu
> Department of English                     office: 217-333-2392
> University of Illinois                           fax:  217-333-4321
> 608 S. Wright Street                         home: 217-384-1683
> Urbana, IL 61801
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Fri, 15 Mar 1996 16:11:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603151918.OAA24191@yog.rs.itd.umich.edu> from "Bill Condon"
              at Mar 15, 96 02:23:15 pm
 
I think we need to distinguish what is local from what is not.  IF we
could agree, to stay with my example of a day or two ago, that comp 1
asks (and should ask) students to include an accurate summary of outside
material in their writing, the local campus or individual teachers would
decide on the appropriate outside material AND the appropriate level of
performance; no "national standards" are necessarily involved.  But if we
think that this admittedly limited example is one thing we should all be
doing somewhow in comp 1, we would have some professional agreement on
some aspects of how to go about our business.  We look mighty odd to
outsiders with no such agreements.  --Ed White
=========================================================================
Date:         Fri, 15 Mar 1996 19:03:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603151918.OAA24191@yog.rs.itd.umich.edu>
 
I am generally on Bill's side in the outcomes statement:  I do wonder how
one could match outcomes in my open admissions university to Harvard's.
 
Still . . . if the WPA group could agree and document outcomes or purposes
of firstyear writing programs, I can see how such a statement (like the
ncte statement on grading [was it ncte?]) could be a powerful political
tool--assuming, of course, that everyone agreed with me.
 
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 15 Mar 1996 19:10:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603160011.QAA25370@wiley.csusb.edu>
 
I think Ed made a very good case for constructing national outcomes with
local selection.  With my previous reservation about instruction in
precise writing, I'm all for it.
 
I would like to add:  students should be able to interview and integrate
the results of those interviews into their texts to support statements or
proposals.  It would be nice if they could also go out and do some
firsthand research to support their positions.  As a matter of fact, I
think the ability to embed firsthand research into their texts comes
before their abilities to embed secondary research [what others have said
about what others have said].
 
I have other objectives:
 
Learning how to use writing as a mode of exploring ideas.
 
Encouraging a positive attitude toward their own writing [embedded within
this objective is the firm belief that just about everyone can write quite
decently in rhetorical situations that match their social realities].
 
Learning about the sociology of conventions.
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 16 Mar 1996 09:05:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.3.05.9603151934.D18740-b100000@cwis.unomaha.edu> from "Irv
              Peckham" at Mar 15, 96 07:10:34 pm
 
If I can persuade Irv, it MUST be a good idea.  Is there anyone on the
list who is willing to start putting together the casual statements of
goals that have emerged here into something that could become a real list
we could refine?  Liz, you said you were on a campus committee doing the
same thing; maybe you or someone in the same rocking boat could take on
the task?  Maybe down the road we could ask Doug to print a draft of what
we have in WPA for fuller comment by the community.  --Ed White
=========================================================================
Date:         Sat, 16 Mar 1996 09:38:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603142332.PAA06024@wiley.csusb.edu>
 
I have been ease-dropping on this discussion re setting standards with
interest because I previously worked with a team from our local school
district in designing Language Arts Standards K-10.  It is a fascinating
project, not because the standards we came up with are so
innovative--they are not to anyone familiar with work in comp for the
last 25 years--it is that what we (all the particiapting teachers)
discovered was how out of alignment we have become among ourselves in
this "business" we call Language Arts.
 
I think we are truly in a paradigm shift, but not in terms of
process-product, but in terms of moving away from students creating the
ideal English Department text (unity, coherence, concise style, thesis
statement and adequate, organized supporting paragraphs) and toward a
dynamic view of writing reflecting its protean nature as it appears in a
variety of contexts that cannot be determined from the outset.  We want
students to be able to construct texts that can satisfy readers in these
multiple contexts.  Flexibility and adaptation are key words for the new
writers we are struggling to produce.  Portfolios reflect this shift
because they attempt to assess diversity in context.  So our descriptions
of proficient writers, our standards, must cut across genre descriptions
or modes of writing.  we might focus on what writers can do as
demonstrated in the texts they produce under a variety of conditions for
different readers, and they must be able to tell us why they wrote them
they way they did so that we know that the students are conscious of the
rhetoric(s) and the attendant strategies they are employing.
 
Mark Wiley
CSULB
=========================================================================
Date:         Sat, 16 Mar 1996 09:53:22 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <WPA-L%96031422001143@ASUVM.INRE.ASU.EDU>
 
The history of assessment reflects the problem we are struggling with
here: The more we specify what we can measure about writing the more
we seem to reduce its complexity.  So we are never in agreement about
what are assessment instruments measure.
 
Whatever we say about outcomes, and I think we need to say something
definitive and be much more aggressive about getting our views out to the
public, they must reflect complexity and variability  of writing because
teachers will teach to the standards (if they are accepted), and we will
get what we ask for.
 
Mark Wiley
CSULB
=========================================================================
Date:         Sat, 16 Mar 1996 10:17:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.3.05.9603151948.B18740-a100000@cwis.unomaha.edu>
 
Shouldn't standards/outcomes be viewed as guides to instruction, guides
that are adjusted to and judged in context?  Like Platonic ideas, they
are not meant to exist anywhere in a given instance; rather we always
must rely on "good enough" judgments.
 
Mark Wiley
CSULB
=========================================================================
Date:         Sat, 16 Mar 1996 10:22:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603161705.JAA05166@wiley.csusb.edu>
 
On Sat, 16 Mar 1996, Edward White wrote:
 
> If I can persuade Irv, it MUST be a good idea.  Is there anyone on the
> list who is willing to start putting together the casual statements of
> goals that have emerged here into something that could become a real list
> we could refine?  Liz, you said you were on a campus committee doing the
> same thing; maybe you or someone in the same rocking boat could take on
> the task?  Maybe down the road we could ask Doug to print a draft of what
> we have in WPA for fuller comment by the community.  --Ed White
>
Ed,
        Several of us in the CSU system are already talking about writing
standards.  There is a statewide committee set up now reviewing the 1982
standards.  We also have our own listserve called CALCOMP through which
several of us are duplicating in many ways the same conversations going
on here.
 
Mark Wiley
CSULB
=========================================================================
Date:         Sat, 16 Mar 1996 16:38:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: FOR YOUR INFORMATION from Nils Hasselmo (fwd)
 
>>Date:         Fri, 15 Mar 1996 14:54:46 -0500
>>Reply-To:     CONSORTIUM OF ART AND ARCHITECTURAL HISTORIANS
>><CAAH@PUCC.BITNET>
>>Sender:       CONSORTIUM OF ART AND ARCHITECTURAL HISTORIANS
>><CAAH@PUCC.BITNET>
>>From:         Joel Eisinger <eisingj@CAA.MRS.UMN.EDU>
>>Subject:      FOR YOUR INFORMATION from Nils Hasselmo (fwd)
>>Comments: To: caah@pucc.princeton.edu
>>To:           Multiple recipients of list CAAH <CAAH@PUCC.BITNET>
>>
>>------------ Forwarded Message begins here ------------
>>From: "Nils Hasselmo" <hasselmo@mailbox.mail.umn.edu>
>>Date: Fri, 15 Mar 96 14:28:54
>>To: in%"umn-fac@vm1.spcs.umn.edu"  "multiple recipients of list umn-fac"
>>Cc:
>>Subject: FOR YOUR INFORMATION from Nils Hasselmo
>>
>>[This letter was sent to the following on Friday, March 15.]
>>
>>
>>March 15, 1996
>>
>>PLEASE DISTRIBUTE
>>
>>TO:             AAU Presidents, Academic Vice Presidents, Provosts,
>>                Academic Deans, and Chairs of Faculties
>>
>>                NASULGC Presidents, Academic Vice Presidents, Provosts,
>>                Academic Deans, and Chairs of Faculties
>>
>>                Editor, The Washington Post
>>
>>FROM:   Nils Hasselmo, President, University of Minnesota
>>                Carl Adams, Chair, Faculty Consultative Committee, U of M
>>
>>Subject:        Tenure Review at the University of Minnesota
>>
>>A great deal of misinformation about the University of MinnesotaUs review
>>of its
>>tenure code and practices has been distributed on the internet in recent days.
>>As President of the University of Minnesota, and as Chair of the Faculty
>>Consultative Committee -- our faculty's top elected post, we want to briefly
>>set the record straight.
>>
>>On December 12, 1995, the University of Minnesota's Board of Regents adopted a
>>resolution formally requesting that the faculty and administration review the
>>tenure code.  Shortly thereafter, a tenure review process was begun:  a
>>process
>>that is both faculty-led and governed by the Faculty Senate's constitutional
>>procedures.
>>
>>The tenure review we are undertaking is motivated by two goals which the
>>faculty
>>and administration both wish to achieve.  First, the University of Minnesota
>>will have iron-clad protection of academic freedom.  This point must be
>>underscored:  tenure and academic freedom will always be a protected and
>>prized
>>value of the University of Minnesota.
>>
>>Second, the tenure code will be changed in ways that will improve its:
>>
>>1.      Clarity: by more fully explicating its purposes;
>>
>>2.      Flexibility: by recognizing the different employment rights,
>>roles, and
>>responsibilities attached to different types of appointments; and by
>>introducing
>>more unit-specific flexibilities, such as, variable periods of probationary
>>appointments;
>>
>>3.      Faculty and Administrative Accountability: by installing systematic
>>post-tenure review processes; and
>>
>>4.      Efficiency: by both formalizing and streamlining Judicial Committee
>>proceedings, and revising rules relevant to removal-for-cause actions.
>>
>>These four criteria are key to achieving the University of MinnesotaUs
>>vision as
>>stated in our University 2000 strategic plan.  As such, these same
>>criteria are
>>also driving our overall review of human resources policies and, in par
>>ticular,
>>those that apply as well to our non-faculty professional, civil service,
>>student-employee staffs.
>>
>>Since the original misinformation was widely circulated by internet, we
>>ask you
>>to circulate this letter as widely as possible.  Thank you for your assistance
>>in this matter.
>>
>>NH:kb
>>
>>
>>
>>Nils Hasselmo
>>President
>>hasselmo@mailbox.mail.umn.edu
>>
>>------------ Forwarded Message ends here ------------
>>
>>Joel Eisinger
>>Associate Prof., Art History
>>University of Minnesota, Morris
>>eisingj@caa.mrs.umn.edu
>>
>
>------------------------------------------------------------------------------
>Wendy Wassyng Roworth                   Office Tel/Voice Mail: 401-874-2773
>Art Department                          Office Fax:   401-874-2729
>University of Rhode Island              Home Tel/Fax: 401-351-6448
>105 Upper College Road, Suite 1
>Kingston, RI 02881-0820                 E-mail: wroworth@uriacc.uri.edu
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
=========================================================================
Date:         Sat, 16 Mar 1996 16:19:55 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CAS.UNOMAHA.EDU>
Organization: COLLEGE OF ARTS AND SCIENCES
Subject:      Re: program outcome statements
 
Mark:
I would just want to make sure that we are involved _only_ in
constructing outcomes (objectives?  goals? ) and not standards.
 
If we're still talking about outcomes, I wonder whether we couldn't
address outcomes withing three contexts:
 
1.  Helping students succeed in the academic environment;
2. Helping students succeed in extra-academic environments;
3. Helping students learn about writing in general:  what it is;
    how people do it.
 
In constructing coherent outcomes (I really prefer goals), I think we
should at the outset keep our eyes on our audiences as well as on our
purposes (practicing what some of us at least preach).
----
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 16 Mar 1996 17:32:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Repeal the Telecommunications Decency Act
X-To:         president@whitehouse.gov, "eileen e. schell" <eeschell@vt.edu>,
              wpa exec comm -- BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>,
              Theresa Enos <rhetrev@ccit.arizona.edu>,
              Sheryl Fontaine <sheryl_fontaine@qmail.fullerton.edu>,
              Diana George <dgeorge@MTU.EDU>,
              "hansenk@jkhbhrc.byu.edu" <HANSENK@jkhbhrc.byu.edu>,
              Doug Hesse <ddhesse@rs6000.cmp.ilstu.edu>,
              David Jolliffe <djolliff@condor.depaul.edu>,
              Ben McClelland <wgbwm@sunset.backbone.olemiss.edu>,
              Judy Ann Pearce <jpearce@umd5.umd.edu>,
              jeff sommers <JDSOMMERS@miavx3.mid.muohio.edu>,
              Gail Stygall <stygall@u.washington.edu>,
              Patricia A Sullivan <pas1@christa.unh.edu>,
              "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>,
              Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>,
              "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         harriet malinowitz <Hmalinow@aol.com>,
              "Victor J. Vitanza" <SOPHIST@UTARLG.UTA.EDU>
In-Reply-To:  <960315193210_352426145@emout04.mail.aol.com>
 
I hope we will circulate this petition to everyone we can.  The so-called
Telecommunications Decency Act is an affront to anyone who cares about
trying to retain some marginal ability to engage in free and active
discussion, whether about abortion, gender issues, the politics of
writing instruction--you name it.
 
On Fri, 15 Mar 1996 Hmalinow@aol.com wrote:
 
> Dear Friends,
>
> I received this mailing on the internet from other friends-please read and
> respond as you wish.
>
> >>> ---------- Forwarded message ----------
> >>>
> >>> Please sign... and forward
> >>>
> >>>      As many of you may know on February 1, 1996, both houses of congress
>
> >>> passed a telecommunications bill that, among other things, has made it
> >>> illegal to discuss abortion anywhere on the internet.  This includes
> >>> newsgroups, web pages, ftp sites, gopher sites and e-mails of any kind.
> On
> >>> Thursday, February 8, President Clinton signed the bill into law.  The
> law
> >>> has gone into effect as of midnight, February 9.  This makes this e-mail
> >>> illegal and punishable by jail time or heavy fines.  The federal
> >>> government is abusing its power and its citizenry in gross violation of
> >>> the Constitution.
> >>>
> >>>      This e-mail can be used as a form of civil disobedience.  Please
> sign
> >>> your name on the list below, and forward it to as many people as
> possible.
> >>> You can also change the signature on your e-mail (if you use Eudora or a
> >>> similar program) to have some mention of the law and your opposition to
> >>> it.  Once you send this e-mail, you will have resisted the government's
> >>> attempt to curtail your freedom of speech.
> >>>
> >>> If every fifteenth person sends a copy of this e-mail to President
> Clinton
> >>> at <president@whitehouse.gov>, maybe we can get something done about
> this.
> >>>
> >>>                    ---------------------------------
> >>>
> >>>      I object to the U.S. government's prohibition of any discussion of
> >>> abortion on the internet.
> >>>
> >>> 1. Elizabeth Katz, student, Vassar College.
> >>> 2. Julienne Silverman, Vassar College
> >>> 3. Joanna Kalb, Cornell University
> >>> 4. Lucinda Schutzman, Shoreham-Wading River High School
> >>> 5. Kate Murnane, Virginia Polytechnic Institute and State University
> >>> 6. John Evans, Virginia Polytechnic Institute and State University
> >>> 7. Alexandra Hartman, University of Virginia
> >>> 8. Sherry Edwards, Christopher Newport University
> >>> 9. Moin Hussaini, Johns Hopkins University
> >>> 10. Thomas Jones, Johns Hopkins University
> >>> 11. Steven Donnally, Johns Hopkins University
> >>> 12. Susanna Henighan, Oberlin College
> >>> 13. Rachel Henighan, Swarthmore College
> >>> 14. Katie Klingensmith, Swarthmore College
> >>> 15. Gypsyamber Berg-Cross, Swarthmore College
> >>> 16. Ana Pedraza, Swarthmore College
> >>> 17. Aurora Pedraza, Oberlin College
> >>> 18. Hilda Canes, Oberlin College
> >>> 19. Anna E. Hiller, Oberlin College
> >>> 20. Stacy H. Westbrook, Reed College
> >>> 21. David Fogarty, Portland OR
> >>> 22. David Sklar, Indiana University
> >>> 24. Julianna H. Sikes, nazareth college, Rochester, NY
> >>> 25. Jodi Sperber, Jamaica Plain, MA
> >>> 26. Cory Sarah-Morse, Cambridge, MA
> >>> 27. Sarah Church Cambridge, MA
> >>> 28. Deborah Deemer, University of Northern Iowa
> >>> 29. Theo Dawson, University of California at Berkeley
> >>> 30. Cheryl Armon, Ed.D., Antioch University Los Angeles
> >>> 31. Eloise Klein Healy, Antioch University Los Angeles
> >>> 32. Gerry Gomez Pearlberg, Writer/Editor
> >>> 33. Esther Newton, College at Purchase, SUNY
> >>> 34. Gayle Rubin, University of California, Santa Cruz
> >>> 35. Donna Haraway, University of California at Santa Cruz
> >>> 36. William Beauchamp,  Southern Methodist University,  Dallas
> >>> 37. Dennis Foster, Southern Methodist University, Dallas
> >>> 38. Marilynn Johnson, Boston College
> >>> 39. Nancy Marie Robertson, New York University
> >>> 40  James Goodman, Harvard University
> >>> 41. Ellen Herman, Harvard University
> >>> 42. Leila J. Rupp, Ohio State University
> >>> 43. Caryn Neumann, Ohio State University
> >>> 44. Rebecca Rahimi, University of South Florida, Tampa
> >>> 45. Marilyn Myerson, University of South Florida, Tampa
> >>> 46. Carolyn Ellis, University of South Florida, Tampa
> >>> 47. Karen Fox, Syracuse University, Syracuse
> >>> 48. Lesley Pease, Syracuse University, Syracuse, NY
> >>> 49. Charlie Russo, Syracuse University, Syracuse, NY
> >>> 50. David Louis Jensen, Syracuse University, Syracuse, NY
> >>> 51. Eric v. d. Luft, SUNY Health Science Center, Syracuse, NY
> >>  52.  Heidi M. Ravven, Hamilton College, Clinton, NY
> >   53. Maria Luisa "Papusa" Molina, Hamilton College, Clinton, NY>
>     54. Melanie Kaye/Kantrowitz, Hamilton College, Clinton, NY
>     55.  Framji Minwalla, New York, NY
>     56. Harriet Malinowitz, Long Island University, Brooklyn, NY
      57.  Charles Schuster, University of Wisconsin-Milwaukee
> >>> Oppose the telecommuncations bill - preserve freedom of expression on the
>
> >>> internet.
> >
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Sat, 16 Mar 1996 19:43:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Repeal the Telecommunications Decency Act
 
I await anyone to show me where the act in question bars or could reasonably
be interpreted to bar discussion of abortion, etc.
 
There are many good reasons to want it repealed, and vagueness  is one of
them.  Possible overbreadth is another, and impossibility of effectiveness
another and openness to abuse and to be used as a tool for vendattas are
others.
 
But absurd constructions of a law do not help the cause any.  The actual
language reads pretty much like the place it was borrowed from broadcast
regulation.  It seems to me that I have seen and heard about abortion and
many other such topics on TV with some frequency and regularity.  The current
act essentially applies that standard to the internet.  I think it is
wrong-headed to do so.  But one should read the act and understand something
about it before forwarding absurd, alarmist postings.
 
When I first read the quoted tripe, I emailed the author - and he was alarmed
by some posting by some other group who was alarmed by some report they had
read - or some similar suspect trail of hearsay and nonsense.
 
Read the act.  Read the broadcast regulation act.  Act to overturn the act -
please - but do so using credible arguments.  The "abortion discussion ban"
argument will be laughed out of court, Congress, and the FCC.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"A scoundrel who is false to the covenant destroys a whole country. . . .
 Never break a covenant, whether you make it with a false person or a just
person of good conscience.  The covenant holds for both, the false and the
just."  Zarathustra, from a hymn to Mithra.
=========================================================================
Date:         Sun, 17 Mar 1996 11:40:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
I think if our preamble leaves local faculty to define the terms, we might
be onto something--trust Ed White to find a way!
 
>If I can persuade Irv, it MUST be a good idea.  Is there anyone on the
>list who is willing to start putting together the casual statements of
>goals that have emerged here into something that could become a real list
>we could refine?  Liz, you said you were on a campus committee doing the
>same thing; maybe you or someone in the same rocking boat could take on
>the task?  Maybe down the road we could ask Doug to print a draft of what
>we have in WPA for fuller comment by the community.  --Ed White
 
I'd like to help with this, and I'll begin by suggesting that we have to
think of outcomes from FY Comp, not from Comp I and Comp II AND Comp III.
Some of us have only one semester, and some have three quarters' worth of
FY Comp.  So we have to think in terms of what students beginning college
need to be able to do by the end of the first year, however they acquire
it.
 
I'll also put in a plug for my own sacred triumvirate:  Analysis, Inquiry,
Argumentation.  I've argued before that these are "college" genres, that
they define, broadly, the difference between high school and college work
in writing.  So they need to be central to FY Comp, both for the
distinction they create AND because they represent survival skills for
college writing.
Bill
=========================================================================
Date:         Sun, 17 Mar 1996 09:07:08 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <1E7E2CC2983@cas.unomaha.edu>
 
On Sat, 16 Mar 1996, Irv Peckham wrote:
 
> Mark:
> I would just want to make sure that we are involved _only_ in
> constructing outcomes (objectives?  goals? ) and not standards.
>
> If we're still talking about outcomes, I wonder whether we couldn't
> address outcomes withing three contexts:
>
> 1.  Helping students succeed in the academic environment;
> 2. Helping students succeed in extra-academic environments;
> 3. Helping students learn about writing in general:  what it is;
>     how people do it.
>
> In constructing coherent outcomes (I really prefer goals), I think we
> should at the outset keep our eyes on our audiences as well as on our
> purposes (practicing what some of us at least preach).
> ----
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
Irv,
        All of us participating in these discussions are seeking input
from anyone willing to offer any.  Perhaps we can organize a roundtable
on the subject for next year's 4Cs.  Interested anyone?
 
I like your goals.  The problem is satisfying the assessment people
in the short term.  They want to see improvement in a semester.
 
I understand  (I think) why you prefer goals.  In practice it seems
though that standards become outcomes in the way they are articulated.
For example, many read, By grade 10 students will be able to ....
 
Mark Wiley
CSULB
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Date:         Sun, 17 Mar 1996 13:26:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.NXT.3.91.960317090250.1190G-100000@jaeger.csulb.edu>; from
              "Mark Wiley" at Mar 17, 96 9:07 am
 
>         All of us participating in these discussions are seeking input
> from anyone willing to offer any.  Perhaps we can organize a roundtable
> on the subject for next year's 4Cs.  Interested anyone?
 
Mark,
Holding a roundtable on program outcomes may be a good move.  I
wonder, however, if a workshop may allow more coverage of material.  I
know as a coordinator of developmenta writing instruction at a 2-year
school, for example, I could pick up a lot from a roundtable, but I
could pick up and offer discussion of more information in an extended
time period.
 
A workshop may allow more discussions on such questions as
 
(a) Why should first year comp (and developmental comp) folks go for
program outcomes?
(b) How can WPAs and others shape program outcomes when there is no or
little choice about having them?
(c) What are appropriate program outcomes?  And how the heck did/do
people decide that?
(d) What role do/should/can "others" play in determining the program
outcomes of service composition courses--either lst year or the
"remedial" developmental stuff (which most interests me 'cause that's
what I coordinate)?
(e) What are various political positions of endorsing program
outcomes?
(f) What are some model "outcomes" and how were they constructed?
(g) How could program outcomes draw on, intersect, reflect, etc., the
new NCTE National Guidelines in Language Arts Education, if they
should connect with those in any way?
 
and lots more that folks on this list have already considered.
Kim
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
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Date:         Sun, 17 Mar 1996 13:53:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.NXT.3.91.960317090250.1190G-100000@jaeger.csulb.edu>
 
On Sun, 17 Mar 1996, Mark Wiley wrote:
 
>         All of us participating in these discussions are seeking input
> from anyone willing to offer any.  Perhaps we can organize a roundtable
> on the subject for next year's 4Cs.  Interested anyone?
----------------------------------------------------------------------------
                Yes, I am.      Anyone else?
 
 
    m   m      c c     g g g   Chet Pryor, Professor & Testing Coordinator
  m   m   m  c     c  g     g   Department of English
  m   m   m  c        g          Montgomery College, Germantown Campus
  m   m   m  c        g   ggg     20200 Observation Drive
  m   m   m  c     c  g     g      Germantown, Maryland 20876, USA
  m   m   m    c c     g g g        Voice(301)353-7765 FAX(301)353-7752
----------------------------------------------------------------------------
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Date:         Sun, 17 Mar 1996 14:54:09 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alice M Gillam <agillam@CSD.UWM.EDU>
Subject:      Re: Repeal the Telecommunications Decency Act
In-Reply-To:  <Pine.OSF.3.91.960316172644.474E-100000@alpha1.csd.uwm.edu>
 
On Sat, 16 Mar 1996, Charles I Schuster wrote:
 
> I hope we will circulate this petition to everyone we can.  The so-called
> Telecommunications Decency Act is an affront to anyone who cares about
> trying to retain some marginal ability to engage in free and active
> discussion, whether about abortion, gender issues, the politics of
> writing instruction--you name it.
>
> On Fri, 15 Mar 1996 Hmalinow@aol.com wrote:
>
> > Dear Friends,
> >
> > I received this mailing on the internet from other friends-please read and
> > respond as you wish.
> >
> > >>> ---------- Forwarded message ----------
> > >>>
> > >>> Please sign... and forward
> > >>>
> > >>>      As many of you may know on February 1, 1996, both houses of congress
> >
> > >>> passed a telecommunications bill that, among other things, has made it
> > >>> illegal to discuss abortion anywhere on the internet.  This includes
> > >>> newsgroups, web pages, ftp sites, gopher sites and e-mails of any kind.
> > On
> > >>> Thursday, February 8, President Clinton signed the bill into law.  The
> > law
> > >>> has gone into effect as of midnight, February 9.  This makes this e-mail
> > >>> illegal and punishable by jail time or heavy fines.  The federal
> > >>> government is abusing its power and its citizenry in gross violation of
> > >>> the Constitution.
> > >>>
> > >>>      This e-mail can be used as a form of civil disobedience.  Please
> > sign
> > >>> your name on the list below, and forward it to as many people as
> > possible.
> > >>> You can also change the signature on your e-mail (if you use Eudora or a
> > >>> similar program) to have some mention of the law and your opposition to
> > >>> it.  Once you send this e-mail, you will have resisted the government's
> > >>> attempt to curtail your freedom of speech.
> > >>>
> > >>> If every fifteenth person sends a copy of this e-mail to President
> > Clinton
> > >>> at <president@whitehouse.gov>, maybe we can get something done about
> > this.
> > >>>
> > >>>                    ---------------------------------
> > >>>
> > >>>      I object to the U.S. government's prohibition of any discussion of
> > >>> abortion on the internet.
> > >>>
> > >>> 1. Elizabeth Katz, student, Vassar College.
> > >>> 2. Julienne Silverman, Vassar College
> > >>> 3. Joanna Kalb, Cornell University
> > >>> 4. Lucinda Schutzman, Shoreham-Wading River High School
> > >>> 5. Kate Murnane, Virginia Polytechnic Institute and State University
> > >>> 6. John Evans, Virginia Polytechnic Institute and State University
> > >>> 7. Alexandra Hartman, University of Virginia
> > >>> 8. Sherry Edwards, Christopher Newport University
> > >>> 9. Moin Hussaini, Johns Hopkins University
> > >>> 10. Thomas Jones, Johns Hopkins University
> > >>> 11. Steven Donnally, Johns Hopkins University
> > >>> 12. Susanna Henighan, Oberlin College
> > >>> 13. Rachel Henighan, Swarthmore College
> > >>> 14. Katie Klingensmith, Swarthmore College
> > >>> 15. Gypsyamber Berg-Cross, Swarthmore College
> > >>> 16. Ana Pedraza, Swarthmore College
> > >>> 17. Aurora Pedraza, Oberlin College
> > >>> 18. Hilda Canes, Oberlin College
> > >>> 19. Anna E. Hiller, Oberlin College
> > >>> 20. Stacy H. Westbrook, Reed College
> > >>> 21. David Fogarty, Portland OR
> > >>> 22. David Sklar, Indiana University
> > >>> 24. Julianna H. Sikes, nazareth college, Rochester, NY
> > >>> 25. Jodi Sperber, Jamaica Plain, MA
> > >>> 26. Cory Sarah-Morse, Cambridge, MA
> > >>> 27. Sarah Church Cambridge, MA
> > >>> 28. Deborah Deemer, University of Northern Iowa
> > >>> 29. Theo Dawson, University of California at Berkeley
> > >>> 30. Cheryl Armon, Ed.D., Antioch University Los Angeles
> > >>> 31. Eloise Klein Healy, Antioch University Los Angeles
> > >>> 32. Gerry Gomez Pearlberg, Writer/Editor
> > >>> 33. Esther Newton, College at Purchase, SUNY
> > >>> 34. Gayle Rubin, University of California, Santa Cruz
> > >>> 35. Donna Haraway, University of California at Santa Cruz
> > >>> 36. William Beauchamp,  Southern Methodist University,  Dallas
> > >>> 37. Dennis Foster, Southern Methodist University, Dallas
> > >>> 38. Marilynn Johnson, Boston College
> > >>> 39. Nancy Marie Robertson, New York University
> > >>> 40  James Goodman, Harvard University
> > >>> 41. Ellen Herman, Harvard University
> > >>> 42. Leila J. Rupp, Ohio State University
> > >>> 43. Caryn Neumann, Ohio State University
> > >>> 44. Rebecca Rahimi, University of South Florida, Tampa
> > >>> 45. Marilyn Myerson, University of South Florida, Tampa
> > >>> 46. Carolyn Ellis, University of South Florida, Tampa
> > >>> 47. Karen Fox, Syracuse University, Syracuse
> > >>> 48. Lesley Pease, Syracuse University, Syracuse, NY
> > >>> 49. Charlie Russo, Syracuse University, Syracuse, NY
> > >>> 50. David Louis Jensen, Syracuse University, Syracuse, NY
> > >>> 51. Eric v. d. Luft, SUNY Health Science Center, Syracuse, NY
> > >>  52.  Heidi M. Ravven, Hamilton College, Clinton, NY
> > >   53. Maria Luisa "Papusa" Molina, Hamilton College, Clinton, NY>
> >     54. Melanie Kaye/Kantrowitz, Hamilton College, Clinton, NY
> >     55.  Framji Minwalla, New York, NY
> >     56. Harriet Malinowitz, Long Island University, Brooklyn, NY
>       57.  Charles Schuster, University of Wisconsin-Milwaukee
> > >>> 58.  Alice Gillam, University of Wisconsin-Milwaukee
Oppose the telecommuncations bill - preserve freedom of expression on the
> >
> > >>> internet.
> > >
> >
>
> Charles I. Schuster
> Department of English
> U. Wisconsin-Milwaukee
> Milwaukee, WI  53201
> 414-229-5293
>
> "Question and answer are not logical relations . . . If an answer does
> not give rise to a new question from itself, it falls out of the dialogue"
>                                                 M. M. Bakhtin
>
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Date:         Sun, 17 Mar 1996 14:54:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      outcomes: what we want
In-Reply-To:  <Pine.NXT.3.91.960316101849.1058J-100000@jaeger.csulb.edu>
 
I have been following this thread with interest: there seems to be
agreement that the development of a statement of
expectations/goals/outcomes for core writing courses would be a valid and
almost unavoidable role for WPA (WPA-L?)
 
I wish I could be fully involved, but as I've mentioned, I'm moving to
Hong Kong in the fall and will take on other thorny problems!  I have only
the rest of this semester to complete the structures to be followed at my
own institution.  Therefore I can't volunteer to take part in  a session
at CCCC97 nor in a long-term research project.
 
However, I want to pull together a few of the current strands and make a
couple of points.  The main point, I think, is that we should resist
among ourselves the instinct to bring this down to specifics and to
differences and especially to narrow definitions of what an "outcome"
is.  There will be plenty of people on the outside to do those things; we
should discover, take and hold the high ground.
 
There better be some things that all writing teachers at college level
hope for for their students; there better be some ways that we think we
can tell when our hopes are beginning to be fulfilled.  If not, how can
we say we have a *profession* let alone a *discipline*?!  The fact that
writers at some schools are taken from a different part of the ability
range than at another is uninteresting theoretically; practically, it is
the kind of problem WPA exists to solve.
 
Let's start by thinking about what we mean by an outcome: can we call it
a result?  or, if 'result" resonates too much of "test results" let's
call it a consequence (with its humanistic, ethical flavor).  The things
we hope for for our students are the consequences we want our teaching to
have (remembering that our teaching is actually only a small piece of all
the influences that converge to create the consequence).  Now, we all
agree that we don't just hope that our students become better at argument
(or inquiry, or putting other people's words into their own form).  We
hope for effects on a larger scale; in fact, we design for those
effects/consequences.  These things too are part of our intended
outcomes.  We need to write them into our statement of goals for writing
courses--not least because we may get more agreement about them than
about actual kinds of writing or standrads of writing:
        students will become more confident in thier own writing ability
        studnets will become more conscious of the difficulties involved
in writing, and therefore more sympathetic to other people who are
struggling with writing
        students will learn to reflect on their own writing and see its
strengths, weaknesses and potentials
        students will learn a meta-language and a process for talking
about student texts, so that they are better able to discuss their own
writing plans and purposes, and to offer feedback to other writers about
the extent to which their writng plans and purposes have succeeded in
reaching them as readers
        students improve their texts through self- and peer-evaluation
using crtical faculties they are refining throughout their writing courses
        students see themsleves as using writing as an effective tool for
purposes of their own--for creative expression, for debate over key
philosophical ideas, for scientific or humanistic discovery, for
communicating powerful experiences and ideas to others
        students' writing reflects complexity of purposes, audiences,
genres, ideas...
        students will find writing courses comfortable places for the
exchange of ideas, for the discovery of ideas of their own, for
responding to the ideas of others; respect from teacher and classmates
makes the writng classroom and its context safe for students
        students will be clear at all times about the expectations (of
texts, assignments, other tasks, grading criteria, deadlines, etc) that
are being applied to them in the writng classroom
 
This is off the top of the head, but I hope it conveys a flavor of the
breadth I would personally like us to have in considering what the
outcomes from writing courses should be.
 
As we move into the (thornier?) arena of criteria and standards, I want
to remnd everyone that these are not the same.  criteria=what we want,
what is important to us--for Bill at Michigan, it's argumentation; for Ed
at a state school not in the top 10% (I think) it's learning to use
others' words (NB Only for purpose of discussion--I know his program
doesn't focus on that); for some of my Grad students teaching at CCs it's
using personal narrative as a vehicle for learning how ideas and meanings
are created from print on the page.  National STANDARDS would be a
nonsense; like national standardized tests.  But national VALUES could
work:
making meaning outside the self through personal narrative-->making
your own meaning out of someone else's words-->making an argument about
important issues of the day
are all on a continuum; to be able to argue ethically and meaningfully
you need to have mastered the story of your own life, and you need to be
able to respect and draw upon the ideas and words of others; these are
not different paths, the moral and intellectual lives and limits of the
people we teach in the different contexts do not differ: they are ready
to be taught different things, is all, they are poised to benefit from
different material, different methods, different discoveries.
 
I think that once we begin to think about the values that we hold, we'll
see that we can place them all into a context together; we can put words
to them that fit their role/place in the overall picture, and when we in
our own local contexts come to need to address those values, we can take
the national "thick description" and find within it, some things that are
easy for our open admissions/CC/first level ESL comp students to bite
into and be satisfied; other things that are more complex, take longer,
lead further beyond personal experience--whatever, and so on, and on.
 
As a for instance, we could begin with a group breaking apart
argumentation (remember when we did this at Michigan, Bill? do you still
have that stuff?) and finding within it some components that result from
learning in other areas/earlier cycles, some pieces that can be seeded
into analysis, or drawn from methods of inquiry, so that we have no great
Divide, only different stages and different emphases.
 
Another element to be remembered is CONTEXT.  Here thick description
becomes important.  I often get in conflict with Lit colleagues here who
say, how do those Comp students get As and Bs when they can't write?
They define "writing" as composing an impromptu essay on an arcane topic
with no spelling erros, comma splices, run-ons, etc.  Our world and their
world are not the same.  When we say a person can "write," we may mean
that, but more likely we mean something like, "can do X if given a sensi
ble amount of time, the ability to reshape the topic into one that meets
her/his own life reality, opportunities to revise, perhaps oppotrunities
to visit a Writng Center, defnietely time to talk with and read with
peers.  We can differentiate degrees of any outcome also be how much
support the writer has had with the activity.
 
Just a start: there's a great deal we can do.  This is the group to do
it, too.
 
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
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Date:         Sun, 17 Mar 1996 15:08:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603171826.NAA00336@mace.cc.purdue.edu> from "Kim Ballard" at
              Mar 17, 96 01:26:40 pm
 
Kim, I like your procedure and your questions.  If you'd like to organize
a session at CCCC97, I'll be happy to be on it, or chair it, or whatever.
                                                --Ed White
=========================================================================
Date:         Sun, 17 Mar 1996 20:15:56 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603172308.PAA20328@wiley.csusb.edu>; from "Edward White" at
              Mar 17, 96 3:08 pm
 
'Edward White' writes in an earlier message
>
> Kim, I like your procedure and your questions.  If you'd like to organize
> a session at CCCC97, I'll be happy to be on it, or chair it, or whatever.
>                                                 --Ed White
 
Ed,
Thanks for liking my questions (she said in her best Sally Field's
imitation).  I'd be happy to work with you and others who've been
chatting about this topic, and I don't want to grab anyone else's idea.
 
Mark Wiley made the original suggestion about a CCCC, so let's first
ask, Mark, about his thoughts.  Mark, what are they at the moment?
Is a roundtable a better format for you and what you had in
mind?  Did any of questions I suggested bump up against your thoughts?
Would a workshop be something you, Ed or others would find more
comprehensive than a roundtable?
 
I often find roundtables work well when specific issues are being
debated. I'm not sure the issues to be debated have yet been decided
in this situation.  But I can be real wrong, also . . . Kim
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
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Date:         Sun, 17 Mar 1996 20:00:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <01I0Q7NS9MUQ8Y7ZQA@cnsvax.albany.edu> from "Steve North,
              SUNY Albany" at Feb 2, 96 06:19:40 am
 
Steve, many thanks for your note of praise for the WPA book.  As you know
that became my personal project, so I am ready to take full credit for
the book's virtues.  Its flaws I blame on the others.  I do appreciate
your taking the time to say good things.  --Ed
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Date:         Sun, 17 Mar 1996 20:11:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Men
In-Reply-To:  <Pine.OSF.3.91a.951220125805.32518B-100000@hopper.unh.edu> from
              "Robert J Connors" at Dec 20, 95 01:10:29 pm
 
Bob, I thought your CE article was just terrific: original and
interesting content, smooth and literate style.  Now what's left?  Should
I take on the topic, Teaching Writing as an Old Fart?  --Ed
=========================================================================
Date:         Mon, 18 Mar 1996 09:44:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: program outcome statements
 
I've been reading the discussion on what are the outcomes for freshman comp
with great interest, as I've been meeting with my full-time writing
instructors for almost 9 months now trying to give more shape to a very
amorphous writing program I took charge of in the Fall.  I've found that
even well-seasoned writing teachers get very fuzzy when I ask questions
like "On what basis do you decide what your writing assignments will be?"
or "On what basis do you select texts for your comp class?"  Etc. Etc.
There is not a well-articulated rationale for pedagogy, and very little
concrete assessment of whether course goals are achieved.
 
 So my point: having clearly stated outcome goals is excellent--that's a
place to start--but as Ed White has pointed out, it quickly leads to issues
of assessment.  Also, I'd be interested in our seeing how outcome
statements map onto underlying philosophies/values/theories of composing.
I see a big gap between theory and pedagogy in our field.  Does anyone else
see it this way?
 
 And by the way, I think a half-day workshop at 4cs next year would be a
good way to carry on this discussion.
 
 
Anne Beaufort, American University
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Date:         Mon, 18 Mar 1996 09:40:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Can we still get a session time at this summer's WPA conference?  A
session-length working meeting on this topic would be a great way to pull
together electronic discussions we could have between now and then.
Bill
 
>'Edward White' writes in an earlier message
>>
>> Kim, I like your procedure and your questions.  If you'd like to organize
>> a session at CCCC97, I'll be happy to be on it, or chair it, or whatever.
>>                                                 --Ed White
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
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Date:         Mon, 18 Mar 1996 10:09:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Anne Beaufort <beaufor@AMERICAN.EDU>
In-Reply-To:  <v01530506ad73258f6039@[147.9.55.62]>
 
On Mon, 18 Mar 1996, Anne Beaufort wrote:
 
> ...I see a big gap between theory and pedagogy in our field.  Does anyone
> else see it this way...And by the way, I think a half-day workshop at 4cs
> next year would be a good way to carry on this discussion....
----------------------------------------------------------------------------
Anne,
        Your phrasing infers a full day rather than a half day.  However,
a half day will work if we can iron out some ambiguous language before the
workshop.
 
    m   m      c c     g g g   Chet Pryor, Professor & Testing Coordinator
  m   m   m  c     c  g     g   Department of English
  m   m   m  c        g          Montgomery College, Germantown Campus
  m   m   m  c        g   ggg     20200 Observation Drive
  m   m   m  c     c  g     g      Germantown, Maryland 20876, USA
  m   m   m    c c     g g g        Voice(301)353-7765 FAX(301)353-7752
----------------------------------------------------------------------------
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Date:         Mon, 18 Mar 1996 08:16:23 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/18/96 07:17
 
Anne's comments remind us that we have to be careful, as we talk about results
we would like to see in comp classes, not to get too abstract. Teaching a
writing class is a really concrete operation involving real assignment and all
kinds of pedagogical choices. We probably need to come up with all sorts of
goals, but I think all of us are more eager to discuss inputs and theory than
we are to discuss student performance, and that is what the people who pay our
salaries are concerned about. If they don't call THE tune, they at least call
A tune.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Date:         Mon, 18 Mar 1996 07:56:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603180115.UAA09420@mace.cc.purdue.edu>
 
Yes, Kim, I am in favor of putting something together for next year's CCCC.
Do you want to work together on it?  Chet Pryor is interested and so is
Ed White.  I am not committed to any specific format at this point.  We
could actually try for both a workshop and a Roundtable.
 
Will you be in Milwaukee next week?  Perhaps we could meet and set this
project up.  Anyone else out there who will be at 4Cs next week who
would like to get together and plan something?
 
BTW, Kim,  like Ed White, I loved your questions.  We could use them to
begin framing some of the issues.
 
Mark Wiley
CSULB
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Date:         Mon, 18 Mar 1996 10:52:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Reading Fees
 
A colleague of mine has been asked to read a dissertation for someone
and is wondering what to charge.  Has anyone done this?  Would you be
willing to tell me what you received?  Reply off list unless it's
something you feel the list should discuss.
 
Regards;
 
Kelly Fisher Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216.823.3153
lowekf@muc.edu
"Jesus!  Where will it end?  How low do you have to stoop in this
country to be president?"  Dr. Hunter S. Thompson.
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Date:         Mon, 18 Mar 1996 11:57:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <WPA-L%96031808162510@ASUVM.INRE.ASU.EDU>
 
I'd vote for a full day workshop at next year's 4Cs (and a session at the
WPA conference would be a good way to do preliminary work for it).  One
question I'd add to Kim's excellent list would be "How could (or should)
we work with program goals once they are established?"  As someone (David
Schwalm?) said recently, the value of program goals is that they get us
to think about what we do and why we do it; what we do and why we do it
is always in flux as we respond to changing student needs, even changing
students as the economy goes up and down, admissions standards go up and
down, our profession changes, etc.  Goals are meaningless if they are
ignored once established.  To be good for the program they need to be
integrated with faculty development, curriculum development, and, yes,
assessment (although trying to talk about all those areas simultaneously
can get confusing).    Susanmarie
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
=========================================================================
Date:         Mon, 18 Mar 1996 12:26:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
I'll be there and would love to participate.
Bill
 
>We
>could actually try for both a workshop and a Roundtable.
>
>Will you be in Milwaukee next week?  Perhaps we could meet and set this
>project up.  Anyone else out there who will be at 4Cs next week who
>would like to get together and plan something?
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Mon, 18 Mar 1996 10:55:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.NXT.3.91.960317090250.1190G-100000@jaeger.csulb.edu> from
              "Mark Wiley" at Mar 17, 96 09:07:08 am
 
Unless someone has a better plan, howzabout those interested in a
1997 session
meeting on Saturday for late lunch to plan.  I am in a session (on
responding
to student writing, should be a good one: O 27) that ends at 1:45; the
room is listed as MECCA Convention Center/East Meeting Room 10, 2nd
Floor.  I won't be at the WPA meeting this summer; no travel budget left,
alas.  We could gather at that room at 1:45 to go somewhere to talk.
                                                --Ed White
=========================================================================
Date:         Mon, 18 Mar 1996 14:26:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
In-Reply-To:  <199603181855.KAA09333@wiley.csusb.edu>
 
On Mon, 18 Mar 1996, Edward White wrote:
 
> ...I won't be at the WPA meeting this summer; no travel budget left, alas.
> We could gather at that room at 1:45 to go somewhere to talk....
----------------------------------------------------------------------------
Ed,
        I spent my travel funds for the fiscal year last summer attending
the conferences on Case Studies in Teaching & Reflective Practices in
Teaching (University of British Columbia), Faculty Development in Teaching
& Learning (Berkeley), and the NCTE Conference on Writing (Colgate
University).  I'm out of commission, travelwise, until the start of the
next fiscal year, unless something's within motoring range (and my
rustbucket's got 160,000 & change on the odometer, so I won't be going
too far from suburban DC).
 
        Where is the summer WPA?  If I can get there on an interstate
within 6-8 hours, I might give that a try; thus, that might be a
possibility for me.
 
    m   m      c c     g g g   Chet Pryor, Professor & Testing Coordinator
  m   m   m  c     c  g     g   Department of English
  m   m   m  c        g          Montgomery College, Germantown Campus
  m   m   m  c        g   ggg     20200 Observation Drive
  m   m   m  c     c  g     g      Germantown, Maryland 20876, USA
  m   m   m    c c     g g g        Voice(301)353-7765 FAX(301)353-7752
----------------------------------------------------------------------------
=========================================================================
Date:         Mon, 18 Mar 1996 16:14:38 -1900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roni Keane <keane@UNIX.ASB.COM>
Subject:      Re: program outcome statements
 
>Will you be in Milwaukee next week?  Perhaps we could meet and set this
>project up.  Anyone else out there who will be at 4Cs next week who
>would like to get together and plan something?
>
I will be in Milwaukee -- count me in! Like Ann Beaufort, I, too, am trying
to get our writing program to be less fuzzy with regard to goals/outcomes
or whatever we wind up calling it. And like Liz Hamp-lyons and I'm sure a
whole host of others, I have a whole dept. of tenured Lit faculty whose
approval I need for every step of the way. An official statement from some
body outside of me would be a plus.
 
Roni
 
>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>>
Veronica M. Keane, PhD
Director of the Writing Program       Email:  keane@unix.asb.com (preferred)
St. Peter's College                   keane_v@spcvxa.spc.edu
2641 Kennedy Blvd.
Jersey City, NJ 07306                 Phone:  (201) 413-7225
<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<<
<
=========================================================================
Date:         Mon, 18 Mar 1996 13:43:47 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Apostrophes
X-To:         legalwriting directors <dircon95@law.uark.edu>
 
The March 10th NY Times magazine had an article about our favorite
punctuation mark, entitled "Don't be so Possessive!"
Seems that the Federal Government has a U.S. Board on Geographic Names.  It receives approximately
30 applications a year for permission to use apostrophes in place names.
However, it takes a dim view of this.  According to the article, the
"first genitive [the board] has bestowed in 32 years is Carlos Elmer's
Joshua View
(a vista in Arizona from which the photographer Carlos Elmer photographed
Joshua trees."
 
Harpers Ferry and Jamestown used to have apostrophes, but the board took
them away.
 
"The Board has developed a philosophy that geographic names in the United
States should not show ownership of a feature," says the board's
secretary.  Apaprently British maps have many apostrophes and they are
considered unsightly.
 
A few places with legal apostrophes:
Martha's Vineyard
Ike's Point (New Jersey)
John E.'s Pond (Rhode Island)
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Mon, 18 Mar 1996 17:11:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Matthew Parfitt <parfitt@ACS.BU.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603171637.LAA24375@yog.rs.itd.umich.edu>
 
In response to Ed White's question:
>Is there anyone on the
>list who is willing to start putting together the casual statements of
>goals that have emerged here into something that could become a real list
>we could refine?
 
In the Rhetoric division at Boston U's College of General Studies, we've
just finished drafting a statement about our course that *implies*
particular outcomes, while being concerned with goals and methods both.
It's about 3 pages single-spaced, and it's in late draft form.  I'd have
to check with others before posting it, but I'd be happy to do that if
folks are interested.
-- Matt Parfitt (Rhetoric, College of General Studies)
=========================================================================
Date:         Mon, 18 Mar 1996 16:20:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.3.89.9603181156.C15897-0100000@indyunix.iupui.edu>
 
I'm for the all day workshop. I wonder whether part of it couldn't include
the broader concern with outcomes & standards (like the new standards
project).  There would be more than enough materials & concerns to occupy
us for a day.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 18 Mar 1996 16:31:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      wpa summer conference deadline
In-Reply-To:  <199603181434.JAA18747@yog.rs.itd.umich.edu>
 
Bill,
        I'm glad you asked.
 
        The deadline for paper and session proposals is March 31st.  If
you want to propose something for the WPA SUMMER CONFERENCE, August 1-4,
at lovely Miami of Ohio, please send me a written proposal, an email
message, a smoke signale, a laser beam--anything I can download, file,
and evaluate.
 
        Given the interest in inputs and outcomes, I think creating one or more
sessions on this subject at the summer conference makes tremendous
sense.  And we are the people to do it.
 
        FYI--have any of you been following in the NY TIMES the reception
of the NCTE Standards Document.  Gives a person pause.  The lesson I see
there is never try to create something by committee, at least by large
committee. I think meaningful position statements come from someone who
does a lot of listening, has a vision, then creates a document that
others feel gives shape to their views.  No easy task.
 
 
 
On Mon, 18 Mar 1996, Bill Condon wrote:
 
> Can we still get a session time at this summer's WPA conference?  A
> session-length working meeting on this topic would be a great way to pull
> together electronic discussions we could have between now and then.
> Bill
>
> >'Edward White' writes in an earlier message
> >>
> >> Kim, I like your procedure and your questions.  If you'd like to organize
> >> a session at CCCC97, I'll be happy to be on it, or chair it, or whatever.
> >>                                                 --Ed White
>
>
> Bill Condon, Director                        Phone:  313-764-9961
> English Composition Board                    e-mail:  bcondon@umich.edu
> 1111 Angell Hall                             FAX:  313-764-2772
> University of Michigan 48109
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 18 Mar 1996 19:07:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@CENTER.COLGATE.EDU>
Subject:      NY Times and the Standards Document
 
Chuck, I was pretty stunned by the media coverage, at least in the *Times*.
Very hostile.  I'm not sure that the answer is not to do anything by
committee;  but it certainly is to have a charismatic individual who can
interpret documents *for* the media!  The current running underneath the
story I read was a Cultural Literacy current--i.e., those dratted English
teachers won't take responsibility for Good Old Standards, and Wot Not.
Or was that just the undercurrent to *my* reading of the news item?
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
Voice (315) 824-7315;  FAX (315) 824-7045
bhoward@center.colgate.edu
=========================================================================
Date:         Mon, 18 Mar 1996 17:13:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chris Rideout <rideout@SEATTLEU.EDU>
Subject:      Re: Apostrophes
X-To:         dircon95@law.uark.edu
X-cc:         legalwriting directors <dircon95@law.uark.edu>
In-Reply-To:  <Pine.PCN.3.91.960318133842.4817A-100000@[206.216.154.107]>
 
Maureen--
 
        I assume that, before the board took away its apostrophe,
Jamestown was James'stown and not James'town?
 
 
Chris Rideout
rideout@seattleu.edu
=========================================================================
Date:         Mon, 18 Mar 1996 19:21:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <v01520d01ad74441a6450@[165.254.128.15]>
 
I can't be in either Milwaukee (tied up in Chicago) or wherever WPA is
the first week of August (tied up in Finland) but I would like to
partiicpate over e-mail before that and to be connected to developments
after that.  I think this will be a significant development.
 
Liz
 
 
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Tue, 19 Mar 1996 02:40:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Behavioral Objectives vs. Outcomes Statements
 
        I wanted to judge the differences between outcomes statements and
behavioral objectives, so I dug up an old syllabus from the days of
mandatory behavioral objectives (vintage 1979).  What *we* considered
behavioral objectives then for first year composition may amuse you.  By
the way, this excerpt is taken from a departmental English 101 syllabus
used at Dundalk Community College (whose writing center I helped operate
from 1979 to 1981):
 
After completing freshman year composition, a student should:
 
 1.Understand what constitutes an effective communication.
 
 2.Understand what factors block or diminish the effectiveness
   of a communication.
 
 3.Understand what techniques and approaches you can use in communicating
   effectively through writing.
 
 4.Use the techniques and approaches for communicating to express
   your ideas and emotions honestly, clearly, coherently, and effectively.
 
 5.Use a systematic prewriting and revision sequence to formulate
   a communication.
 
 6.Use effective personal proofreading techniques for eliminating
   errors.
 
 7.Understand and appreciate intellectual freedom
 
 8.Evaluate what others are communicating, determine their degree
   of success, and, when appropriate, suggest ways of improving the
   communication.
 
 9.Be confident in your ability to affect the knowledge and attitudes
   of others through your writing.
 
10.Recognize, respect, and appreciate good written communication
   whether composed by you personally or others.
 
11.Have an enlarged vocabulary and develop strategies for continuing
   to enlarge it.
 
12.Use a dictionary and other learning resources with confidence
   and accuracy.
 
13.Define and recognize logical fallacies when the occur and avoid
   their unconscious use in your own communication.
 
14.Analyze contemporary problems and use the techniques and approaches
   for communicating suggested solutions to these problems.
 
15.Continue to strive to improve your ability to communicate.
 
16.Recognize the need for and techniques of effective communication
   as they function in the social, economic, and political processes
   of our society.
 
17.Employ standard punctuation, grammar, and usage.
 
18.Write for a specific audience in a voice appropriate for that
   audience with a specific purpose in mind.
 
19.Be comfortable in using imagination when communicating.
 
20.Use words precisely and economically.
 
21.Continue to evolve a personal style.
 
22.Be able to write a compelling paper that convinces and persuades
   its audience.  The paper must be written in a voice and style
   appropriate to its specified audience and purpose.
 
23.Be able to complete compositions in the following categories:
 
        A. a transcribed dialogue
        B. an exterior monologue
        C. an interior monologue
        D. a description
        E. a narrative of personal experience
        F. a generalization or opinion essay
        G. a process analysis theme
        H. a comparison/contrast theme
        I. a definition theme
        J. a cause/effect theme
        K. an argumentative theme
 
        As a person who taught high school for seventeen years and chaired
a high school English department, I would swear that these were things
done at the secondary level.  But as Steve Jamar has reminded me, we are
not concerned so much with what is taught.  That's probably being done
very well.  But what students should be learning is a different beam of
light.
 
//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\/
    m m m m m  ccccccc  ggggggg \ Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g         \ Department of English
    m   m   m  c        g   ggg     \ Montgomery College, Germantown Campus
    m   m   m  c        g     g       \ 20200 Observation Drive
    m   m   m  ccccccc  ggggggg         \ Germantown, Maryland 20876, USA
http://www.clark.net/pub/mc50/mchrome.htm \ (301) 353-7765  FAX(301)353-7752
\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\
=========================================================================
Date:         Tue, 19 Mar 1996 02:48:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.SOL.3.91.960318141103.12569C-100000@DGS>
 
Charles,
        The brochure for the 1996 WPA summer workshop/conference arrived
here in today's mail.  That was perfect timing.
 
//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\/
    m m m m m  ccccccc  ggggggg \ Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g         \ Department of English
    m   m   m  c        g   ggg     \ Montgomery College, Germantown Campus
    m   m   m  c        g     g       \ 20200 Observation Drive
    m   m   m  ccccccc  ggggggg         \ Germantown, Maryland 20876, USA
http://www.clark.net/pub/mc50/mchrome.htm \ (301) 353-7765  FAX(301)353-7752
\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\
=========================================================================
Date:         Tue, 19 Mar 1996 03:00:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.SOL.3.91.960318141103.12569C-100000@DGS>
 
        A call for program proposals vis a vis the 1996 4Cs arrived in
today's mail.  I noticed that its mailing deadline is April 19th.  That
means that one of our number must do the proposal in the next 30 days.
Two questions surface.  First, have we decided on proposing a roundtable
or a workshop?  Second, which one of us is responsible for submitting the
proposal (I'm just asking)?
 
//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\/
    m m m m m  ccccccc  ggggggg \ Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g         \ Department of English
    m   m   m  c        g   ggg     \ Montgomery College, Germantown Campus
    m   m   m  c        g     g       \ 20200 Observation Drive
    m   m   m  ccccccc  ggggggg         \ Germantown, Maryland 20876, USA
http://www.clark.net/pub/mc50/mchrome.htm \ (301) 353-7765  FAX(301)353-7752
\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\
=========================================================================
Date:         Tue, 19 Mar 1996 03:46:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
 
      ------------------------------------------------------------
      |      The following is a correction of an earlier post.   |
      ------------------------------------------------------------
        A call for program proposals vis a vis the *1997* 4Cs arrived in
Monday's mail.  I noticed that its mailing deadline is April 19th.  That
means that one of our number must do the proposal in the next 30 days.
Two questions surface.  First, have we decided on proposing a roundtable
or a workshop?  Second, which one of us is responsible for submitting the
proposal?
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
  m m m m m  ccccccc  ggggggg   \ Chet Pryor, Professor & Testing Coordinator
  m   m   m  c        g           \ Department of English
  m   m   m  c        g   ggg       \ Montgomery College, Germantown Campus
  m   m   m  c        g     g         \ 20200 Observation Drive
  m   m   m  ccccccc  ggggggg           \ Germantown, Maryland 20876, USA
                                          \ (301) 353-7765  FAX(301)353-7752
 http://www.clark.net/pub/mc50/mchrome.htm  \\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Tue, 19 Mar 1996 05:33:56 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.SOL.3.91.960319033637.10858B-100000@DGS>; from "Chet" at
              Mar 19, 96 3:46 am
 
Hi Folks,
Some funky things are happening to my email. For ex., the
question I sent to the list this weekend has never appeared in my
mailbox and nor have any other posts (just one to WPA) I've sent,
though I get responses to them.
 
Could somebody please send me a copy of the questions I proposed?
 
I'd like to meet with others at CCCC on Sat. I like the idea of a
workshop to give people time for discussion, but I think the workshop
needs to have activities.  Are we thinking along the lines of
discussion groups, of having folks develop/compare/discuss program
outcomes?  Are we thinking of folks walking away from the workshop
with knowledge of how program outcomes could/should work at their
schools? May influence the field? Needs to influence the field? Or are
we thinking of a workshop that could be the beginning of . . . (a) a
collection of various program outcomes; (b) a possible set of program
outcomes for common types of schools; (c) some sorta WPA/NCTE
statement?
 
I find myself wondering who others are thinking of as the
workshop audience.  I think I'm wanting a workshop in which I
can participate, but the workshop planner in me wants some purposeful
activities as well and right now I'm thinking DISCUSSION, which may
satisfy me, though I find that "activity" a bit vague.
 
As for someone writing and submitting the proposal, any of you would
probably be more qualified to do so than I am. And that's find. Right
now, though, I don't want to answer who should do what quite yet. I
think I'd prefer to discuss workshop purpose and to bring my rambling
message to a close (some kind of flu kept me home and dehydrated
yesterday).
 
Later. Kim
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 19 Mar 1996 07:44:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Re: program outcome statements
 
Matt:  I, for one, would be very interested in seeing BU's statement on
first-year composition.
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
=========================================================================
Date:         Tue, 19 Mar 1996 09:22:58 EST5EDT4,M4.1.0,M10.5.0
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KARL SCHNAPP <kschnapp@TOPCAT.BRIDGEW.EDU>
Subject:      Re: program outcome statements
X-cc:         kschnapp@bridgew.edu
 
To Ed White or whoever is promoting a meeting on Saturday....
 
Please count me among those who would will be there
to discuss the possibilities of a "program outcomes"
roundtable or workshop.
 
        Karl Schnapp
        Bridgewater State College
        kschnapp@braidgew.edu
=========================================================================
Date:         Tue, 19 Mar 1996 09:31:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
I agree with Mark (I think it was Mark, anyway), who suggested an all-day
pre-conference workshop, with an emphasis on work, and a roundtable.  I'd
like to see the workshop develop a statement to present in the roundtable
for discussion.  What do others think?
 
Actually, I'm suggesting the following schedule:
 
1.  Meeting at CCCC to discuss proposal for '97 workshop and roundtable.
 
2.  Session at WPA conference to begin discussing outcomes and to begin
planning for CCCC workshop
 
3.  Pre-Convention all-day Workshop at CCCC '97, geared to produce a draft,
or at least the material for some visionary, like the one Chuck suggested,
to produce a draft statement.
 
4.  Roundtable in which the draft statement would serve as the focus for
discussion.
 
5.  Out of all this, appointment of a committee, operating under the aegis
of WPA, to develop the outcomes statement.
 
>        A call for program proposals vis a vis the 1996 4Cs arrived in
>today's mail.  I noticed that its mailing deadline is April 19th.  That
>means that one of our number must do the proposal in the next 30 days.
>Two questions surface.  First, have we decided on proposing a roundtable
>or a workshop?  Second, which one of us is responsible for submitting the
>proposal (I'm just asking)?
 
I'll be happy to propose the WPA session and the CCCC workshop and
sessions, based on what we've discussed so far and the meeting at this
year's CCCC, unless someone else has a real handle on this and would rather
do it.
 
What do all of you think of this schedule?  Who's in for which bits?
Cheerio,
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Tue, 19 Mar 1996 10:44:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: program outcome statements
 
I like the proposal Bill's suggested for a workplan on program outcome
statements.  I can participate in the planning session at 4Cs in Milwaukee.
When and where?
=========================================================================
Date:         Tue, 19 Mar 1996 09:49:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         DBERNSTE@WPGATE.GMU.EDU
Subject:      Apostrophes -Reply
X-To:         mja@cwsl.edu, dircon95@law.uark.edu
 
Hmmm.  I wonder where the U.S. government gets the constitutional
authority to censor local names?  And please, don't say the commerce
clause.
 
David Bernstein
 
dbernste@wpgate.gmu.edu
=========================================================================
Date:         Tue, 19 Mar 1996 09:25:17 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: NY Times and the Standards Document
 
I just got copies of the NY Times stories yesterday.  Of course I was on
break last week and the Times wasn't delivered, so I foolishly relied on
the internet version, which didn't carry the editorial or the op ed piece.
There was also a call from NCTE on my voicemail at the office about the
situation--don't know why they didn't try me at home--, but now they're off
at the spring conference in Boston.  Anyway I'm just starting to get up to
speed on the whole deal. Did any other papers carry stories? I'm going to
try to get something in the Chicago Tribune.  NCTE is encouraging regional
spokespersons to contact their local media, so I'll pass that word along.
There is a summary of the standards document in the College English that
just arrived, and NCTE is selling the longer version (but may send it to
you free if you offer to write your local newspaper).
 
Dennis
-
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 19 Mar 1996 10:33:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Bill Condon <bcondon@UMICH.EDU>
In-Reply-To:  <199603191430.JAA15734@yog.rs.itd.umich.edu>
 
On Tue, 19 Mar 1996, Bill Condon wrote:
 
> I'll be happy to propose the WPA session and the CCCC workshop and
> sessions, based on what we've discussed so far and the meeting at this
> year's CCCC, unless someone else has a real handle on this and would
> rather do it. What do all of you think of this schedule?  Who's in for
> which bits?
-----------------------------------------------------------------------------
Bill,
        Congratulations!  The job is yours.  I'm out of fy travel money
and won't be in Milwaukee.  I trust all who will attend; you'll do the
right thing.  Your scenario for '97 sounds realistic and reachable.  The
summer conference is within driving distance for my antediluvian Dodge, so
I will be there.  Let's keep talking for now--and also after 4Cs'96.  BTW,
4Cs'97 is a new fy for me, so I'm planning now for Phoenix and will be
happy to serve in any needed slot there (plus I brew great coffee).
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
  m m m m m  ccccccc  ggggggg   \ Chet Pryor, Professor & Testing Coordinator
  m   m   m  c        g           \ Department of English
  m   m   m  c        g   ggg       \ Montgomery College, Germantown Campus
  m   m   m  c        g     g         \ 20200 Observation Drive
  m   m   m  ccccccc  ggggggg           \ Germantown, Maryland 20876, USA
                                          \ (301) 353-7765  FAX(301)353-7752
 http://www.clark.net/pub/mc50/mchrome.htm  \\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Tue, 19 Mar 1996 09:44:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Born Republican (fwd)
X-To:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Here's a late-breaking scientific insight that you might want to know.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
 
 
 
 BORN REPUBLICAN by Daniel Mendelsohn.
 
     ------------------------------------------------------------------
 
     The startling discovery that affiliation with the Republican party
     is genetically determined was announced by scientists in the current
     issue of the journal Nurture.  Reports of the gene that codes for
     political conservatism, discovered after a long study of quintuplets
     in Orange County, Calif., has sent shock waves through the medical,
     political, and golfing communities.
 
     Psychologists and psychoanalysts have long believed that Republicans'
     unnatural and frequently unconstitutional tendencies result from
     unhealthy family life -- a remarkably high percentage of Republicans
     had authoritative, domineering fathers and emotionally distant mothers
     who didn't teach them how to be kind and gentle. But biologists  have
     long suspected that conservatism is inherited. "After all," said one
     author of the Nurture article, "It's quite common for a Republican to
     have a brother or a sister who is a Republican."
 
     The finding has been greeted with relief by parents and friends of
     Republicans, who have tended to blame themselves for the political
     views of otherwise lovable people -- their children, friends, and
     unindicted co-conspirators.
 
     One mother, a longtime Democrat, clasped her hands in ecstasy on
     hearing of the findings. "I just knew it was genetic," she said,
     seated beside her two sons, both avowed Republicans. "I just knew
     that nobody would actually choose that life style!" When asked what
     the Republican life style was, she said, "Well, you can just tell
     from watching TV, like at the convention in Houston: the loud outfits,
     the flaming xenophobia, the flamboyant demagogy -- you know."
 
     Both sons said they had suspected their Republicanism from an early
     age but did not confirm it until they were in college, when they
     became convinced it wasn't just a phase they were going through.
 
     Despite the near-certainty of the medical community of Republicanism's
     genetic origins, troubling issues remain. The Nurture article offered
     no response to the suggestion that the startlingly high incidence of
     Republicanism among siblings could result from the fact that they
     share not only genes but also psychological and emotional attitudes,
     being the products of the same parents and family dynamics.
 
     And it remains to be explained why so many avowed Democrats are known
     to vote Republican occasionally--or at least to fantasize about doing
     so. Polls show that three out of five Democrats admit to having had a
     Republican experience. In well-adjusted people, however, this
     experimentation rarely outlasts adolescence.
 
     Surprisingly, some Republican activists hail the findings as a step
     forward rather than as an invitation to more conservophobia. They
     argue that since Republicans didn't "choose" their unwholesome life
     style any more than someone "chooses" to have a ski-jump nose, they
     shouldn't be denied civil rights to which normal people are entitled.
 
     Other Republicans, recalling 19th-century scientific studies that
     "proved" the mental inferiority of blacks, find the frenzied search
     for the biological cause of Republicanism pointless, if not downright
     sinister.
 
     But for most real Americans, the discovery opens a window on a
     brighter tomorrow. In a few years, gene therapy could eradicate
     Republicanism altogether.
 
     If conservatism is not the result of sheer orneriness (as many
     suspect) but is something Republicans can't help and probably don't
     even like, there's no reasons why we shouldn't tolerate Republicans in
     the military or even high elected office--provided they don't flaunt
     their political beliefs.
=========================================================================
Date:         Tue, 19 Mar 1996 07:52:11 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603181721.MAA08721@yog.rs.itd.umich.edu>
 
Okay, Bill.  I'll start taking names of those interested and see what we
can come up with.
 
Mark
=========================================================================
Date:         Tue, 19 Mar 1996 11:10:35 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.NXT.3.91.960319075131.1035C-100000@jaeger.csulb.edu>; from
              "Mark Wiley" at Mar 19, 96 7:52 am
 
'Mark Wiley' writes in an earlier message
>
> Okay, Bill.  I'll start taking names of those interested and see what we
> can come up with.
 
All the discussion on this topic seems swell to me so far.  Thanks
Bill for being willing to propose the workshop, to Mark for taking
names, and to those willing to work on things. I'd like to join in
also, and have said as much, but I haven't
seen any of the posts I've offered on the list.  While my posts not
making it to the list may not be a bad thing, I'm concerned that
something funky is happening to my mail.  Could someone please (a)
let me know if I'm getting through and (b) send me a copy of the
questions I proposed over the weekend?  I've not seen those on the
list yet either, though folks have replied to it.
 
And excuse my post if it seems choppy. I've got some kinda nasty
yuck which came to me after eating in a new Mexican restaurant late
Sunday. I'll try to be at the CCCC meeting. Let's NOT have it in a
Mexican restaurant (if any exist in Milwaulkee). Ooooo. Got to go. Kim
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 19 Mar 1996 10:20:35 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: NY Times and the Standards Document
X-To:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@cwsl.edu>
 
Here's the relevant info--I've gathered the articles here and can fax them
to you if you prefer.
 
On Mar 12 the Times ran a news story "Issuing Standards for Teaching English"
 by Mary B. W. Tabor.  It was accompanied by a box summarizing the stds and
headed "New Guidelines Offered for Curriculum in English."
 
Then on Mar 14 the Times editorialized against the stds in "How Not to
Write English."
 
Most recently, yesterday (3/18) there was an op-ed piece by Richard Klein,
"Text and Subtext," against the stds document, together with 2 letters, one
pro, one con.  More letters have been written and may still appear.
 
Dennis.
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 19 Mar 1996 10:32:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191430.JAA15734@yog.rs.itd.umich.edu>
 
Let me say that I will find times, meeting rooms, and do anything else
the membership wants at the 1996 summer conference (at the Miami of Ohio
campus, Aug. 1-4) to contribute to the program outcome effort.
 
For now, I will hold at least one session time and room open, probably on
Friday, for all interested parties.  What I need next is someone who
would like to chair that session--or a group of WPAs who would like to do
a round table.  If what you want to do instead is simply a private
planning session, I can arrange that as well.
 
I'll follow the plans on the listserv, of course, and try to come to the
cccc session here in Milwaukee, although my days are pretty packed.
 
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 19 Mar 1996 09:14:07 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.SOL.3.91.960319025015.4807C-100000@DGS>
 
Chet,
        It seems the deadline for 4Cs proposls gets shorter each year.
I would be happy to organize it, and would welcome anyone's help/input
on the format and issues and design.
 
Mark Wiley
 
 
On Tue, 19 Mar 1996, Chet wrote:
 
>         A call for program proposals vis a vis the 1996 4Cs arrived in
> today's mail.  I noticed that its mailing deadline is April 19th.  That
> means that one of our number must do the proposal in the next 30 days.
> Two questions surface.  First, have we decided on proposing a roundtable
> or a workshop?  Second, which one of us is responsible for submitting the
> proposal (I'm just asking)?
>
> //\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\/
>     m m m m m  ccccccc  ggggggg \ Chet Pryor, Professor & Testing Coordinator
>     m   m   m  c        g         \ Department of English
>     m   m   m  c        g   ggg     \ Montgomery College, Germantown Campus
>     m   m   m  c        g     g       \ 20200 Observation Drive
>     m   m   m  ccccccc  ggggggg         \ Germantown, Maryland 20876, USA
> http://www.clark.net/pub/mc50/mchrome.htm \ (301) 353-7765  FAX(301)353-7752
> \\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\\//\
>
=========================================================================
Date:         Tue, 19 Mar 1996 09:20:42 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.SOL.3.91.960319033637.10858B-100000@DGS>
 
Chet,
 
        I replied to your other post and said that I would be happy to
work on a '97 proposal.  It sounds like the majority favor a workshop at
this point.  Am I right on this everyone?
 
I would welcome input on how to design such a workshop.
 
Mark Wiley
CSULB
=========================================================================
Date:         Tue, 19 Mar 1996 12:23:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: NY Times and the Standards Document
 
So far, the postings here indicate an implicit support for the standards
document.  I wonder if that's the case?  I have not seen the summary in CE,
but will read it as soon as my copy arrives.  But I remember being rather
displeased with earlier versions.  So before I fire off a letter to my
editor, I'll need to decide whether this final version actually supports
educational values and ideals and outcomes that I hold dear.
 
Anyone have any thoughts on this?
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Tue, 19 Mar 1996 12:01:08 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WSWEIGAR <wsweigar@IUSMAIL.IUS.INDIANA.EDU>
Subject:      Re: program outcome statements
 
          I'd like to join in such a discussion.  Ed White's plan
          sounds good.
 
 
=========================
Bill Sweigart, Co-coordinator of Writing
Division of Humanities
Indiana University Southeast
4201 Grant Line Road
New Albany, IN  47150
(812) 941-2652
FAX: (812) 941-2529
wsweigar@iusmail.ius.indiana.edu
=========================================================================
Date:         Tue, 19 Mar 1996 09:30:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191033.FAA25490@mace.cc.purdue.edu>
 
Kim,
        Yes,I agree.  We need to have a purpose.  It seems that most of
the discussion so far accepts the need for outcomes.  So perhaps the
first part of our workshop would focus on the purposes for outcomes and
how they can be used and abused.  We can then focus in the second part on
various proposed standards/outocmes from the national, state and local levels
and ask respondents for feedback.  We migh tthen engage in some outcome
setting of our own.
 
Just some tentative thoughts...
 
Mark Wiley
CSULB
=========================================================================
Date:         Tue, 19 Mar 1996 09:34:32 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191430.JAA15734@yog.rs.itd.umich.edu>
 
Bill,
 
        I sent an earlier post expressing my willingness to help design
the workshop.  So count me in.  I guess we need to elect a leader to
organize all of these activities.
 
BTW, I am leaving Saturday afternoon at 4:00 from Milwaukee, so I doubt I
can make Ed White's proposed meeting at 1:45.  Could we and others plan
an earlier time to meet and then see what Ed White's meeting produced?
 
Mark Wiley
CSULB
=========================================================================
Date:         Tue, 19 Mar 1996 09:38:04 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191610.LAA05056@mace.cc.purdue.edu>
 
Kim,
Yes, you are getting through!
Mark
 
 
On Tue, 19 Mar 1996, Kim Ballard wrote:
 
> 'Mark Wiley' writes in an earlier message
> >
> > Okay, Bill.  I'll start taking names of those interested and see what we
> > can come up with.
>
> All the discussion on this topic seems swell to me so far.  Thanks
> Bill for being willing to propose the workshop, to Mark for taking
> names, and to those willing to work on things. I'd like to join in
> also, and have said as much, but I haven't
> seen any of the posts I've offered on the list.  While my posts not
> making it to the list may not be a bad thing, I'm concerned that
> something funky is happening to my mail.  Could someone please (a)
> let me know if I'm getting through and (b) send me a copy of the
> questions I proposed over the weekend?  I've not seen those on the
> list yet either, though folks have replied to it.
>
> And excuse my post if it seems choppy. I've got some kinda nasty
> yuck which came to me after eating in a new Mexican restaurant late
> Sunday. I'll try to be at the CCCC meeting. Let's NOT have it in a
> Mexican restaurant (if any exist in Milwaulkee). Ooooo. Got to go. Kim
>
> --
> Kim Ballard
> Purdue University
> ballardk@mace.cc.purdue.edu
>
=========================================================================
Date:         Tue, 19 Mar 1996 13:09:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmen Schmersahl <schmersa@MSMARY.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <9602198272.AA827267213@IUSMAIL.IUS.Indiana.Edu>
 
I'd like to join in this discussion too.
 
 
 
 
Carmen B. Schmersahl
Department of Rhetoric and Writing
Mount Saint Mary's College
Emmitsburg, Maryland 21727
301-447-5367
schmersa@msmary.edu
=========================================================================
Date:         Tue, 19 Mar 1996 12:19:42 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: NY Times and the Standards Document
 
I've only read the summaries so far, haven't got my own copy of the full
document or read the CE article yet.  The summary is no big deal, vague,
punches a few predictable tickets, written in NCTE bureaucratic style, and
probably should get the Doublespeak award, but it's not at all the
monstrous pc  vacuity that the journalistic critics are making it out to
be.  The critics won't pop for anything that isn't back to basics, kill and
drill, rah rah standard English, and error hunting.  They want recommended
titles, top-down curriculum, and an end to immigration.   Probably they
favor net censorship as well.  Anyway, it's a discussion we should all look
into as we ponder drafting outcome/mission statements for fy writing
courses.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 19 Mar 1996 12:45:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/96 Milwaukee Notes&News!
X-To:         PreText Conversations <pretext@MIAMIU.ACS.MUOHIO.EDU>,
              Alliance for Computers and Writing <acw-l@ttu.edu>,
              Writing Centers list <wcenter@ttu.edu>,
              Canadian Association Study of Language & Literature <casll@unb.ca>
X-cc:         Lester Faigley <faigley@uts.cc.utexas.edu>,
              Cindy Selfe <cyselfe@mtu.edu>,
              Jacqueline Jones-Royster <jroyster@magnus.acs.ohio-state.edu>,
              Nell Ann Pickett <PickettHCC@aol.com>,
              Lillian Bridwell-Bowles <lilbrid@maroon.tc.umn.edu>
 
                                            CCCC/96 Online |
                          http://www.missouri.edu/~cccc96/ |
                  Online Resources for the CCCC Convention |
                  -----------------------------------------*
 
In a week or so, many of us will be entering the exotic and wondrous
land of Milwaukee. To help folks find their way around this unfamiliar
world, we've created a new section in the CCCC/96 Online web pages:
Milwaukee Notes&News.
 
    http://www.missouri.edu/~cccc96/milwnotes.html
 
There you will find information about
 
--> transportation from the airport (soon to include a photo of local
    chair Paula Gillespie's preferred method)
--> hotel availability
--> a first-rate restaurant guide composed and compiled by Charles
    Schuster & a gang of astute reviewers
--> a guide to the local night life
--> and, perhaps most importantly, HOW TO GET ON THE NET during the
    convention!!
 
There's more, and there are HyperNews forums set up so Milwaukee vet'rans
can add more information and stories of adventure and so Milwaukee
novices can ask questions.
 
-------------------------
CCCC/97 CFP available!
 
For anyone who didn't receive a copy of the call for proposals for CCCC
97 in the mail, we have a version available on the web (no online
submissions yet, but feel free to print the form & send it via snailmail):
 
   http://www.uta.edu/english/cgb/CCCC/97cfp/97cfp.html
 
 
-------------------------
 
Thanks to everyone who has contributed texts and comments to CCCC/96
Online so far. We've got some interesting stuff there and I've gotten
notes from several people who won't be able to go to Milwaukee & are
making good use of the stuff available online.
 
We're hoping to get more texts, more conversation! If you're working on a
paper or outlining a presentation or dusting off an abstract, please send
it along & share it with the rest of the community.
 
Ideally, texts should be submitted by pasting them into the form at
 
   http://www.missouri.edu/~cccc96/CCCform.html
 
but we're glad to get them at cccc96@showme.missouri.edu or via snailmail
to 231 Arts & Science, University of Missouri, Columbia MO 65211, too!
 
--Eric Crump
  & the CCCC Online Web Team:
  Marcy Bauman, Carol Bonard, Collin Brooke, Derrick Kyle,
  & Bryan Roesslet
=========================================================================
Date:         Tue, 19 Mar 1996 14:23:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
I'll be in a committee meeting Saturday afternoon, so I'd prefer Mark's
alternative, too.  Besides, if we meet in two installments, and if a couple
of people attend both, than we'll get some continuity and involve more
folks.
 
>Bill,
>
>        I sent an earlier post expressing my willingness to help design
>the workshop.  So count me in.  I guess we need to elect a leader to
>organize all of these activities.
 
When can we have the "alternate" meeting?  I'll suggest, based on my own
availability:
 
Saturday breakfast
Friday evening--after 4:30, maybe drinks and/or dinner?
Thursday after 1:00
 
Mark, if you  and I can hook up, we can rough something out for the
Workshop and CCCC roundtable.  Chuck has promised to save a session at WPA
for a roundtable/working session, so we need to recruit someone to chair
that.
 
On our way!
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Tue, 19 Mar 1996 13:30:29 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CAS.UNOMAHA.EDU>
Organization: COLLEGE OF ARTS AND SCIENCES
Subject:      Re: program outcome statements
 
>
> I'll be happy to propose the WPA session and the CCCC workshop and
> sessions, based on what we've discussed so far and the meeting at this
> year's CCCC, unless someone else has a real handle on this and would rather
> do it.
>
> What do all of you think of this schedule?  Who's in for which bits?
> Cheerio,
> Bill
>
 
I'm in for the workship, Bill.  Is the first meeting going to be
after the session Ed suggested?
 
Irv
>
> Bill Condon, Director                        Phone:  313-764-9961
> English Composition Board                    e-mail:  bcondon@umich.edu
> 1111 Angell Hall                             FAX:  313-764-2772
> University of Michigan 48109
>
>
----
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 19 Mar 1996 13:33:24 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CAS.UNOMAHA.EDU>
Organization: COLLEGE OF ARTS AND SCIENCES
Subject:      Re: Behavioral Objectives vs. Outcomes Statements
 
Chet:
Where was the 80 % stuff in that list of behavior objectives?
Irv
----
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 19 Mar 1996 11:55:00 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191430.JAA15734@yog.rs.itd.umich.edu> from "Bill Condon"
              at Mar 19, 96 09:31:25 am
 
Bill Condon, I would be delighted to have you spearhead (figurehead? what
is the right metaphor?) the WPA and CCCC97 manifestations of this thread.
You can count on me to be part of things, except for WPA, unless your
private foundation has travel funds for me. --Ed White
=========================================================================
Date:         Tue, 19 Mar 1996 12:21:56 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191610.LAA05056@mace.cc.purdue.edu> from "Kim Ballard" at
              Mar 19, 96 11:10:35 am
 
Kim, you should know that there are only three states in which it is
permitted to eat Mexican food: California (south of Bakersfield),
Arizona, and Texas.  Try it anywhere else and you deserve what you get.
On meeting at Milwaukee, I have suggested getting together at the end of
the session I'm in on Saturday, O.27, in that room, at least to meet; we
should then go someplace not Mexican to talk.  Nobody has suggested a
better plan for meeting, so I guess, by default, that is what people are
expecting to do.  --Ed White
=========================================================================
Date:         Tue, 19 Mar 1996 12:24:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: NY Times and the Standards Document
In-Reply-To:  <199603191619.AA28924@ux1.cso.uiuc.edu> from "debaron@UIUC.EDU"
              at Mar 19, 96 10:20:35 am
 
Dennis, thanks for the update on the Times and the (sigh) issue.  I would
very much appreciate your posting further updates and comments on this
list; I look to you for leadership on an issue which I find only you make
interesting.  --Ed White
=========================================================================
Date:         Tue, 19 Mar 1996 15:42:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191922.OAA04603@yog.rs.itd.umich.edu>
 
Perhaps a Friday breakfast meeting for those of us who can't make the
Saturday afternoon meeting?
 
Another way to look at the first part of the workshop is to consider the
ways we can make outcomes grow out of the work we already do (which makes
them more likely to be useful to teachers) rather than having them be
externally imposed (even if the current impetus towards outcomes is
motivated by state legislatures and boards of higher education...).
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
=========================================================================
Date:         Tue, 19 Mar 1996 13:41:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/19/96 13:17
 
One can also eat Mexican food in New Mexico, but not too far north of Las
Cruces.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 19 Mar 1996 13:50:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: request for addresses
 
Excuse me for asking in this way, but does anyone have e-mail
addresses for Duncan Carter, Sally Barr-Ebest, and Lauren Sewell?
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Tue, 19 Mar 1996 15:59:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Behavioral Objectives vs. Outcomes Statements
In-Reply-To:  <22D243E69C6@cas.unomaha.edu>
 
On Tue, 19 Mar 1996, Irv Peckham wrote:
 
> Chet: Where was the 80 % stuff in that list of behavior objectives?
-----------------------------------------------------------------------------
Irv,
        From the same 1979 vintage behavioral objectives, centered English
101 syllabus, you're talking about the *specific* objectives such as:
 
    "For the grade of 'C':
                  ...
        Attend 80% of the classes.
                  ...
        Complete at least 80% of the unannounced quizzes over the
        assigned reading with an overall average of 80%.
                  ...
        Given a list of realistic, situational topics, select two, from
        the list and create one original situation from your own
        experience. Submit the selections to your instructor.  The
        instructor will discuss your choices with you and may suggest
        revisions.  Once the selection has been approved by the
        instructor, he will set a date for responding to one of the three
        situations.  On the date specified, you will have two hours to
        respond in writing to the situation using only a dictionary, a
        thesaurus, and brief notes.  To be acceptable, the composition
        must be written in class, attempted on the time scheduled,
        completed in the times allotted, and after reading the composition
        the instructor must be able to answer 'yes' to specified questions
        on the appropriate evaluation guide...." etc. etc. etc.
 
And this document goes on for 9 pages.  For the sake of nostalgia, I would be
happy to photocopy it for you (actually for anyone who wished it) and mail
it out.  Are you ready to read the 'sins' of the '70s?
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
  m m m m m  ccccccc  ggggggg   \ Chet Pryor, Professor & Testing Coordinator
  m   m   m  c        g           \ Department of English
  m   m   m  c        g   ggg       \ Montgomery College, Germantown Campus
  m   m   m  c        g     g         \ 20200 Observation Drive
  m   m   m  ccccccc  ggggggg           \ Germantown, Maryland 20876, USA
                                          \ (301) 353-7765  FAX(301)353-7752
 http://www.clark.net/pub/mc50/mchrome.htm  \\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Tue, 19 Mar 1996 13:14:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Behavioral Objectives vs. Outcomes Statements
In-Reply-To:  <Pine.SOL.3.91.960319152844.24546A-100000@DGS> from "Chet" at Mar
              19, 96 03:59:47 pm
 
I will never forget Gene Soules (from Sonoma State) behavioral objectives
for teaching Macbeth (honest!):  after reading Macbeth, 80% of the
students, 80% of the time, will not kill a king.  --Ed White
=========================================================================
Date:         Tue, 19 Mar 1996 21:42:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Re: Behavioral Objectives vs. Outcomes Statements
 
Ed, thanks for making my day with the behavioral objectives for teaching
Macbeth!  Pray tell--what would they be, then, for "Hamlet"?
 
Joel Nydahl
=========================================================================
Date:         Tue, 19 Mar 1996 21:46:37 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191922.OAA04603@yog.rs.itd.umich.edu>; from "Bill Condon"
              at Mar 19, 96 2:23 pm
 
'Bill Condon' writes in an earlier message
 
> Mark, if you  and I can hook up, we can rough something out for the
> Workshop and CCCC roundtable.  Chuck has promised to save a session at WPA
> for a roundtable/working session, so we need to recruit someone to chair
> that.
 
Bill and others,
I could chair the WPA session if that's needed. I think I'll be able
to make the Sat meeting Ed's suggested, but I also like
Susanmarie's breakfast idea. Can anyone name a place to meet for
breakfast, or should we post something on a bulletin board at the
exhibition hall?
 
BTW, in Lafayette, IN, until this year it's been such a treat to find
a new restaurant that anyone will go to any kind of place.  Folks here
even eat at Red Lobster.
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 19 Mar 1996 23:56:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Mark Wiley <mwiley@CSULB.EDU>
In-Reply-To:  <Pine.NXT.3.91.960319084847.1784B-100000@gull.csulb.edu>
 
On Tue, 19 Mar 1996, Mark Wiley wrote:
 
> Chet, It seems the deadline for 4Cs proposls gets shorter each year. I
> would be happy to organize it, and would welcome anyone's help/input on
> the format and issues and design.
--------------------------------------------------------------------------
Mark,
        It looks as though you, Kim Ballard, Bill Condon, and Ed White are
all submitting proposals.  It might be best for all of you to meet next
week, to adjust language, and to submit one proposal with each of your
names affixed.  Perhaps I am oversimplifying.  I won't be at 4Cs'96, so
I'll wait for news of what transpires.
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
  m m m m m  ccccccc  ggggggg   \ Chet Pryor, Professor & Testing Coordinator
  m   m   m  c        g           \ Department of English
  m   m   m  c        g   ggg       \ Montgomery College, Germantown Campus
  m   m   m  c        g     g         \ 20200 Observation Drive
  m   m   m  ccccccc  ggggggg           \ Germantown, Maryland 20876, USA
                                          \ (301)353-7765  FAX(301)353-7752
 http://www.clark.net/pub/mc50/mchrome.htm  \\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Wed, 20 Mar 1996 06:47:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603191922.OAA04603@yog.rs.itd.umich.edu>
 
Bill,
 
        Getting together to put something together sounds good.  Friday
after 4:30 or Saturday morning look fine so far for me.
 
Mark Wiley
<mwiley@csulb.edu>
=========================================================================
Date:         Wed, 20 Mar 1996 06:58:33 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.SOL.3.91.960319234606.29203B-100000@DGS>
 
Chet,
 
        I think the four of us can keep in contact and coordinate our efforts.
Sorry you won't be in Milwaukee.
 
Mark
=========================================================================
Date:         Wed, 20 Mar 1996 10:23:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Meeting about outcome statements
 
Here's a plan:
 
Ed will hold one meeting, on Saturday, after his session ends.  Folks will
rendezvous at the session room at 1:45.
 
Those who can't make the Saturday meeting will have a discussion
immediately following the WPA breakfast.  I'll try to scout us out a place
to sit and/or gather for that.  It would help if some folks who attend this
meeting would also attend Ed's, just to have some continuity and
cross-fertilization.  Will anyone who can be at both meetings volunteer to
take notes and post a summary to this list the week after CCCC?
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Wed, 20 Mar 1996 11:15:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Mark Wiley <mwiley@CSULB.EDU>
In-Reply-To:  <Pine.NXT.3.91.960320065749.749F-100000@skua.csulb.edu>
 
On Wed, 20 Mar 1996, Mark Wiley wrote:
 
> Chet, I think the four of us can keep in contact and coordinate our
> efforts.  Sorry you won't be in Milwaukee.
_____________________________________________________________________________
Mark,
        I'll be fairly busy here with academic appeals, but in any case,
the only airline that flies nonstop from Washington to Milwaukee is
Midwest Express, and people tell me scary things about them.  Because of
that (and not having any travel money which is also a factor), I'm just as
happy waiting until '97.  If anyone attends with a laptop, or there is a
modem setup for conveners, perhaps someone can jot down a few lines about
discussion direction on the outcomes issue for the list.  That way we'll
all have some sense of connectedness.
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchrome.htm     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Wed, 20 Mar 1996 11:22:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
 
 in the Chicago Tribune on Sunday, March 17.  Maybe
you know someone who would be interested.
 
Director of Writing Across the Curriculum Program
 
City Colleges of Chicago is seeking an experienced individual to coordinate
the daily operation of the Truman College WAC Center.  This position will be
responsible for a wide variety of duties including but not limited to
assisting students, recruiting, hiring, training and supervising tutors,
resolving service/maintenance related issues, developing operational
procedures and preparing all center reports..  The position will also assist
faculty members with incorporating the WAC program into their instruction.  A
Master's Degree in English, with an emphasis in composition, plus 3-5 years
experience in a computer based WAC program in a post-secondary institution
are required.  Must have excellent computer skills (Macintosh preferred).
 Experience as a writing center director is a definite plus.  Salary
commensurate with experience.  Please forward cover letter and resume to: Dr.
Jane M. Browne, Dean of Instruction, Harry S. Truman College, 1145 W. Wilson
Ave., Chicago, IL  60640.  Chicago residency is required within six months.*
 EOE/AA/M/F/D/V.
 
*I think this means that you would become a city employee, which carries a
residency requirement.  --KE
=========================================================================
Date:         Wed, 20 Mar 1996 11:29:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Mark,
Great!  Let's meet at 4:30 Friday, then--where?  I'll be at the Hotel
Wisconsin until 4:15 or so.  Where will you be coming from?
Bill
 
>Bill,
>
>        Getting together to put something together sounds good.  Friday
>after 4:30 or Saturday morning look fine so far for me.
>
>Mark Wiley
><mwiley@csulb.edu>
=========================================================================
Date:         Wed, 20 Mar 1996 08:34:18 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Behavioral Objectives vs. Outcomes Statements
In-Reply-To:  <960319214214.20c08a5b@commnet.edu> from "NK_NYDAHL@COMMNET.EDU"
              at Mar 19, 96 09:42:14 pm
 
Joel, you pose a tough one; we need at least a dozen committees to work
this one out.  For starters, 80% of the students, 80% of the time, would
not kill a king at prayer.  --Ed White
>
> Ed, thanks for making my day with the behavioral objectives for teaching
> Macbeth!  Pray tell--what would they be, then, for "Hamlet"?
>
> Joel Nydahl
>
=========================================================================
Date:         Wed, 20 Mar 1996 11:48:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: NY Times and the Standards Document
 
Dennis--
 
There was something in the Chicago Tribune about the standards document.  I
remember reading it and wincing, although I don't think it was op/ed.  I'm
not sure when it ran--maybe early last week?
 
Karin Evans
Purdue University
(Oak Park, IL, outpost)
=========================================================================
Date:         Wed, 20 Mar 1996 08:58:33 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603201628.LAA01180@yog.rs.itd.umich.edu> from "Bill Condon"
              at Mar 20, 96 11:29:45 am
 
I liked you first suggestion, Bill, for a quick meeting right after the
WPA breakfast, at least to plan when else we might meet.  I'll look for
you at the breakfast and stand next to you at the end of it; those
interested could gather around and we could plan times to talk. --Ed White
=========================================================================
Date:         Wed, 20 Mar 1996 09:00:46 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steven Johansen <tvj@LCLARK.EDU>
Subject:      Re: Apostrophes
X-To:         dircon95@law.uark.edu
X-cc:         legalwriting directors <dircon95@law.uark.edu>
In-Reply-To:  <Pine.PCN.3.91.960318133842.4817A-100000@[206.216.154.107]>
 
Chris,
 
As long as we're on the subject, in my last class, we debated how to
punctuate posession for "the Corps," (as in the Corps of Engineers).  My
version of Strunk and White says for singular nouns ending in "s" simply
add 's (Corps's).  The GPO Style Manual (1984 ed.) says just add the
apostrophe (Corps').  I prefer Strunk and White over anything that came
out of D.C. during the Reagan adminstration, but now I'm wondering, is
"Corps" a singular noun?  Do I remember a different rule for
foreign words (and is Corps a foreign word)?
 
Ignorantly Yours,
 
Steve Johansen
Northwestern School of Law
Lewis and Clark College
 
P.S.  Your list of place name omitted Coeur d'Alene, Idaho--which used to
bill itself as the only city in America with an apostrophe!
=========================================================================
Date:         Wed, 20 Mar 1996 11:09:46 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Behavioral Objectives vs. Outcomes Statements
 
I always use Hamlet as an example when student's say that a primary
response to literature is identifying with the character.  So, I ask, the
play has been so popular over the centuries because so many people have
faced the problem of whether or not to kill their uncle?
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 20 Mar 1996 15:17:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chris Rideout <rideout@SEATTLEU.EDU>
Subject:      Re: Apostrophes
X-To:         dircon95@law.uark.edu
X-cc:         dircon95@law.uark.edu
In-Reply-To:  <Pine.OSF.3.91.960320084427.26092A-100000@sun.lclark.edu>
 
Steve,
 
I think that Sue's response puts the issue of "corps'" to rest (is it now
a corpse?).
The stylebooks do indeed offer varying and sometimes conflicting advice
about the punctuation of possessive singular nouns.  I prefer the Chicago
Manual of Style, which offers the general advice of adding an apostrophe
and an s.  The authors qualify this general advice, however, by allowing
for the use of an apostrophe only when dictated by "tradition and
euphony."
I like the idea of allowing for exceptions on the basis of euphony,
because adding "'s" to some words simply jars the ear. This guideline, of
course, raises the issue of "euphonious to whom?" but that is a path
better not taken. Good luck.
 
 
Chris Rideout
rideout@seattleu.edu
 
On Wed, 20 Mar 1996, Steven Johansen wrote:
 
> Chris,
>
> As long as we're on the subject, in my last class, we debated how to
> punctuate posession for "the Corps," (as in the Corps of Engineers).  My
> version of Strunk and White says for singular nouns ending in "s" simply
> add 's (Corps's).  The GPO Style Manual (1984 ed.) says just add the
> apostrophe (Corps').  I prefer Strunk and White over anything that came
> out of D.C. during the Reagan adminstration, but now I'm wondering, is
> "Corps" a singular noun?  Do I remember a different rule for
> foreign words (and is Corps a foreign word)?
>
> Ignorantly Yours,
>
> Steve Johansen
> Northwestern School of Law
> Lewis and Clark College
>
> P.S.  Your list of place name omitted Coeur d'Alene, Idaho--which used to
> bill itself as the only city in America with an apostrophe!
>
=========================================================================
Date:         Wed, 20 Mar 1996 18:34:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      sharing room?
 
Anyone interested in sharing a room at Logan for the C&W
conference?   I have one booked.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 20 Mar 1996 21:14:26 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      consultant evaluator
 
I need to talk with Ben McClelland off list about our need for an evaluator.  I
f you are out there please send me your e-mail address and/or phone #.
Richard Batteiger
Director of Composition
Oklahoma State University
(405) 744-6234 (office, voicemail, I'll call you back)
405 624-2992 (home) 5 - 10 pm CST
batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Wed, 20 Mar 1996 21:18:41 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      program outcomes
 
I have been following this conversation with interest, and I would like to be a
 part of the workshop, even though I will not be at CCCC.  I am especially inte
rested in taking a specific perspective on this question that forces us to look
 at assessment and the politics of such standards/outcomes.  Outcomes imply ass
essment, and it is possible to neutralize even the most even-handed outcomes th
rough an inept (perhaps intentionally so) assessment procedure.  At the same ti
me, I am concerned about who is setting outcomes/standards/objectives for whom,
 particularly when we see (as Allan Hansen does in Testing Testing) that studen
ts are always politically one-down in these situations.  And how will those sta
ndards/outcomes apply to students who are from diverse ethnic and linguistic ba
ckgrounds, students who have grown up in poverty, etc.?  Are we once again priv
ileging the power elite and their language, preferred discourse, etc?  Finally,
 are we proposing outcomes that, like standardized tests, correlate mostly with
 SES?  If you are interested in this perspective being included in the workshop
please let me know and keep me posted.  I will try to attend WPA.
Richard Batteiger
Oklahoma STate University (batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Wed, 20 Mar 1996 21:29:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: consultant evaluator
X-cc:         Ben McClelland <wgbwm@sunset.backbone.olemiss.edu>
In-Reply-To:  <WPA-L%96032020165874@ASUVM.INRE.ASU.EDU>
 
Rick (and all other interested parties),
 
        Ben's email is above.  He is not, I believe, a member of this list.
 
        One other matter:  Ben has scheduled the WPA Consultant Evaluator
meeting for Saturday March 30th, 12:30-3:00.  That means all of us who
are attending will not be available to attend the Outcomes meeting that
Bill, Chet, and others on this list are planning.  Sorry I won't be able to
sit in, but Ben got to me first.
 
 
On Wed, 20 Mar 1996, richard batteiger wrote:
 
> I need to talk with Ben McClelland off list about our need for an evaluator.  I
> f you are out there please send me your e-mail address and/or phone #.
> Richard Batteiger
> Director of Composition
> Oklahoma State University
> (405) 744-6234 (office, voicemail, I'll call you back)
> 405 624-2992 (home) 5 - 10 pm CST
> batteig@vm1.ucc.okstate.edu
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Thu, 21 Mar 1996 08:12:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Composition instructruction beyond frosh year
 
Some law schools have gone to three or four or even six semesters of legal
writing, reasoning, and research in recognition of several facts.  First,
writing is what lawyers do.  Second, one year is not enough.  Even if it is
enough to be taught the basics, it is not enough to learn them.
 Reinforcement and deepening those skills in a coordinated fashion in the
second year is extremely effective at cementing the knowledge.  Third, we
want our students to do better in moot court competitions.  Fourth, we're
Avis, so we try harder and make sure our students can compete with those from
top 20 schools.
 
Do any undergrad programs extend to three semesters?  It seems a well
structured program in the sophomore year could do wonders to reinforce what
was taught in the frosh year.  It strikes me as curious that  in post
bachelors professional school we feel the need for three semesters for
students who should have learned a lot about writing in college but that one
semester or two is deemed enough for high school grads.
 
I suppose an argument could be made that WAC is an attempt to respond to this
concern.  E.g., one year of  "basic" composition and rhetoric then a semester
in an upper level course in a particular discipline once the student chooses
a major.  This would make sense, but how many departments require a
"historical writing" or "biological writing" course, etc.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"A scoundrel who is false to the covenant destroys a whole country. . . .
 Never break a covenant, whether you make it with a false person or a just
person of good conscience.  The covenant holds for both, the false and the
just."  Zarathustra, from a hymn to Mithra.
=========================================================================
Date:         Thu, 21 Mar 1996 08:08:16 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Sands <sands@POLARIS.UMPI.MAINE.EDU>
Organization: University of Maine at PI
Subject:      Re: Program Outcomes
 
I've agreed to at least attempt taking notes on my laptop at
the meeting Ed White is convening on Saturday ... but I'm a firm
believer in building in redundancy. So I'd like to suggest that
someone also commit to taking notes at the Friday session and that we
share information about the meetings; better is to have more than one
notetaker at both ...
 
At any rate, it appears that something has to come out of the meeting
quite rapidly in order to meet the 19 April deadline for submission.
Do we have a consensus on who is going to take responsibility for
filling out the form and chairing the workshop ...
 
I've kept all the messages to the list on outcomes, and gotten the
March archive just in case I missed any. I will try to arrive at the
Saturday meeting with a one-page summary of what's transpired as of
TUESDAY, 26 March 1996 ...
 
 
Peter Sands
University of Maine at Presque Isle
181 Main Street
Presque Isle, ME 04769
(207) 768-9459
sands@polaris.umpi.maine.edu
http://maine.maine.edu/~psands
=========================================================================
Date:         Thu, 21 Mar 1996 06:24:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
X-To:         Chet <cpryor@DGS.dgsys.com>
In-Reply-To:  <Pine.SOL.3.91.960320104240.7120A-100000@DGS>
 
Chet,
 
        I understand about the lack of funds for travel.  We'll keep you
posted.  I am sure those attending CCCC will debrief upon returning.
 
Mark Wiley
=========================================================================
Date:         Thu, 21 Mar 1996 06:32:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603201628.LAA01180@yog.rs.itd.umich.edu>
 
Bill,
        I will be at the hotel headquarters.  So I would be close by your
hotel.  I got stuck in the Park East Hotel which is about 8 blocks away,
so I will spend most of my time at the Hyatt.  Do you wanna meet there or at
your hotel?  You call it.
 
Mark
mwiley@csulb.edu
 
On Wed, 20 Mar 1996, Bill Condon wrote:
 
> Mark,
> Great!  Let's meet at 4:30 Friday, then--where?  I'll be at the Hotel
> Wisconsin until 4:15 or so.  Where will you be coming from?
> Bill
>
> >Bill,
> >
> >        Getting together to put something together sounds good.  Friday
> >after 4:30 or Saturday morning look fine so far for me.
> >
> >Mark Wiley
> ><mwiley@csulb.edu>
>
=========================================================================
Date:         Thu, 21 Mar 1996 10:05:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.NXT.3.91.960321062646.603C-100000@jaeger.csulb.edu>
 
The planning for the not-on-Saturday meeting in Milwaukee is getting
confusing--so far there have been suggestions for meeting on Friday
morning, Friday afternoon, and immediately following the WPA breakfast on
Thursday, all of which have met with one or two messages of approval.
Can we arbitrarily agree that the Friday 4:15 time is the offical
not-Saturday time?  How about meeting in the lobby of the Hyatt at that time?
 
On another matter, today's letter in the NY Times regarding the NCTE
standards takes
the council to task for writing in professional language (the standards
should be accessible to all), and wonders why we can't all agree that the
standards should simply be all the rules in Strunk and White, as that
book appears on the desk of good communicators everywhere.
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
=========================================================================
Date:         Thu, 21 Mar 1996 07:07:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: Program Outcomes
In-Reply-To:  <2AE64DB5648@polaris.umpi.maine.edu>
 
Peter,
 
        I would be happy to work on the application procedure.  I think
Bill Condon and I will meet on Friday afternoon.  Once we settle on a
place, we can post it for others.
 
 
Mark Wiley
CSULB
mwiley@csulb.edu
=========================================================================
Date:         Thu, 21 Mar 1996 10:44:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Let's just meet at the Hyatt, then, Mark.  In front of the hotel
registration desk?
 
Have we met?  What do you look like?  I'm tall (6'6"), bald, and bearded,
but I don't wear white carnations.
Bill
 
>Bill,
>        I will be at the hotel headquarters.  So I would be close by your
>hotel.  I got stuck in the Park East Hotel which is about 8 blocks away,
>so I will spend most of my time at the Hyatt.  Do you wanna meet there or at
>your hotel?  You call it.
=========================================================================
Date:         Thu, 21 Mar 1996 09:45:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         linda adler kassner <kassn001@MAROON.TC.UMN.EDU>
Subject:      program outcome statements/meeting
 
I'm behind on this conversation (have _not_ been keeping up with my
digests....), but coming from a program with some pretty strong directives for
instructors, I'd also be interested in participating in a pre-conf. workshop
next year about this.  Last spring, about fifteen of our writing instructors
(faculty, teaching specialists, grad. t.a.s) sat down and reexamined/refined the
directives, talked about the literature on which they're based and how relevant
it (still) was, whether we were addressing our concerns based on it in the right
ways.  We're also in the midst of a "program study" (this phrase is the one
we're using after downscaling it from "assessment") to see how well our
instructors meet the directives we designed, so we can address
potentially-treacherous assessment questions first hand.  I have to leave the
conference by Saturday morning, but will look for Ed et al after the WPA
breakfast.
 
 
Linda Adler-Kassner
General College
University of Minnesota
140 Appleby Hall, Mpls. 55455
(612)625-6383-phone (612) 626-7848-fax
=========================================================================
Date:         Thu, 21 Mar 1996 08:57:01 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/21/96 08:03
 
Susan Marie's entry points out a problem we academic types have all the time.
The ways in which we talk to each other are puzzling to the general public and
often open to cheap shot ridicule. When we do things like national standards,
it's almost as if we have to do one version to satisfy the knowledge and
politics of the inside group and a different version that is accessible to the
outside group. It's a problem of "cross-cultural" communication that we have
not managed to address. To be honest, it's not easy to explain in
understandable ways why only people who already know how to write can make
good use of Strunk and White. Nevertheless, as we think about outcomes for
composition programs or university education, it would probably be a good idea
to try to figure out what it is that non-academic see as good writing and then
try to figure out the implications of that. Here are some alternative
formulations of the highest level lay criterion for good writing: 1) good
writing is writing that is not bad writing; 2) bad writing is writing that
draws attention to ITSELF in negative ways; 3) good writing its writing that
either seems transparent to the reader or draws attention to ITSELF in good
ways. And lay people, regardless of their own writing skills, want college
graduates to be good writers.
 
I'd like to offer a position for the sake of controversy. The range of
outcomes and goals proposed for writing in this discussion so far are all over
the park: attitude, social justice, social power, economic advantage, cultural
sensitivity, process, competence, performance, critical thinking, etc. They
sound more like the outcomes of liberal education--which makes a certain kind
of sense when you consider the place of rhetorical in classical education. But
they also give us an unmanageable agenda. When I think about educational goal
setting, I am always heartened by the generation of trash novel readers
produced by the puritans who taught the faithful to read so that they could
read the bible (the catholics were smarter than that). That is, I think we can
set very focused and limited goals for writing instruction, and we can count
of the perversity of human nature to take care of the rest. For example, what
if we set as a target for writing courses in academic settings that students
should be able to write transparent prose in some carefully defined arena of
discourse at a carefully defined level of complexity? Or something like this
that concentrates on performance. The political agendas that tend to mess
thesethings up are more often our agendas than the students' agendas anyway.
In the position I'm taking here, I'm trying to behave like a sensible lay
person.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 21 Mar 1996 07:57:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <Pine.3.89.9603211036.G78194-0100000@indyunix.iupui.edu>
 
Susanmarie,
 
        The lobby of the Hyatt on Friday at 4:15 is fine with me.
 
Mark Wiley
=========================================================================
Date:         Thu, 21 Mar 1996 08:04:56 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603211543.KAA14468@yog.rs.itd.umich.edu>
 
Bill,
 
        I just replied to Susanmarie that we could meet in the lobby of
the Hyatt at 4:15.  Is the lobby anywhere near the hotel resgistration desk?
what do ya think: deak or lobby?
 
I have seen you before, Bill, in Phoenix about 2 years ago at an NCTE
conference on portfolios.  You are not hard to spot.  On a good day, I am
just about 6' 1".  But, heck, I'll wear my name tag.
 
Mark Wiley
=========================================================================
Date:         Thu, 21 Mar 1996 10:03:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: Composition instructruction beyond frosh year
 
>Do any undergrad programs extend to three semesters?...I suppose an
>argument could be made that WAC is an attempt to respond to this
>concern....This would make sense, but how many departments require a
>"historical writing" or "biological writing" course, etc.
 
>Steven D. Jamar
 
Steve,
 
The University of Missouri requires:
        one semester of first-year comp (through the English Dept),then
        one "writing intensive" course anywhere in the University curriculum, &
        one "writing intensive" course at the upper division in the major.
 
The "in the major" courses aren't necessarily "historical writing" or "bio
writing" and so on, though they could be.  Each discipline, each department
determines what its goals are for their majors, and the Campus Writing
Program works with them to integrate writing (20 pages minimum) into as
many "WI" courses as they wish to offer.
 
Courses proposals are submitted to the Campus Writing Board (with syllabus,
writing assignments, etc) by the faculty member teaching it; courses are
reviewed and approved (if they meet Program guidelines), often with
helpful, friendly, non-intrusive suggestions for improvement by the more
experienced Board members.
 
Marty Townsend
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             writmat@showme.missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
=========================================================================
Date:         Thu, 21 Mar 1996 08:17:56 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <WPA-L%96032108570446@ASUVM.INRE.ASU.EDU>
 
David's response concerning composition/rhetoric's two very different
audiences is an important one.  It is not just that we have an
insider/outsider conflict with the public, but often with our colleagues
in other disciplines who often seek clear and simple answers to problems
they see in their students' writing.  They certainly do not want a
discourse on the cultural politics of language and identity, and they
find it frustrating to learn that within comp/rhet there is no consensus
on what to do in the classroom and on what "good" writing should look
like.  For the "outsiders" is it apparent; for the insiders we relish our
differences.
 
So one question --rhetorical, although not a "rhetorical question"-- is,
"Who is our audience our these outcomes?"
 
Mark Wiley
=========================================================================
Date:         Thu, 21 Mar 1996 09:21:45 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/21/96 09:04
 
I look just like Bill, except that I am 5'7", have a full head of hair, and
wear glasses.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 21 Mar 1996 09:26:54 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: program outcome statements
In-Reply-To:  note of 03/21/96 09:17
 
Mark has nailed the fundamental difference between faculty and administrators.
I usually have an angel on one shoulder and a devil on the other. The angel
relishes differences and constantly reminds me that the resoultion of a
complex problem is the death of the discussion. The devil says, "find an
80-90% solution and get on to the next thing." I like to read my own posts,
just to see who's talking at any given time. We are. . .
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 21 Mar 1996 11:46:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Good.  General meeting, 4:15, Hyatt lobby.  Susanmarie rules!
 
I love consensus.
Bill
 
>Bill,
>
>        I just replied to Susanmarie that we could meet in the lobby of
>the Hyatt at 4:15.  Is the lobby anywhere near the hotel resgistration desk?
>what do ya think: deak or lobby?
>
>I have seen you before, Bill, in Phoenix about 2 years ago at an NCTE
>conference on portfolios.  You are not hard to spot.  On a good day, I am
>just about 6' 1".  But, heck, I'll wear my name tag.
>
>Mark Wiley
=========================================================================
Date:         Thu, 21 Mar 1996 10:16:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <Geoffrey.Chase@NAU.EDU>
Subject:      Re: program outcome statements
 
I have been following most of the discussion about program outcome
statements with great interest and would like to throw in a question which
may be somewhat tangential. What about evaluating instruction? This is
something we take pretty seriously here, and in doing this evaluation, we
have come up with some data that has been very helpful as we try to explain
what we do in the comp classroom to the rest of the university community.
In order to do this, we have developed an evaluation form distinctly
different from the "standard" form used in our college or in other colleges
at NAU. But, we have also created difficulties for computer services who
must tally our results and give us back the data that we need. In talking
with the folks in computer services, I began to realize the stress we place
them under and, with them, I have wondered if there are commercial programs
available for evaluating courses, instructors, etc. Does any one on this
list have information about such programs? How do you collect and use data
from course evaluation forms?
 
Though I won't be at CCCC this year--WPA is a maybe, but not a
probability--I look forward to hearing more about this thread as it
develops over time.
 
Geoff Chase
 
Geoff Chase
Director of English Composition
Northern Arizona University
GWC@NAUVAX.UCC.NAU.EDU
=========================================================================
Date:         Thu, 21 Mar 1996 09:20:07 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603211645.LAA25010@yog.rs.itd.umich.edu>
 
Bill,
 
        I just sent a message off-line to you.  A request for 4:30, same
place and same day.  How about we start arriving at 4:15 and wait till 4:30
for the arrival to stop?
 
Mark
=========================================================================
Date:         Thu, 21 Mar 1996 09:45:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: consultant evaluator
In-Reply-To:  <WPA-L%96032020165874@ASUVM.INRE.ASU.EDU> from "richard
              batteiger" at Mar 20, 96 09:14:26 pm
 
To Richard and anyone else looking for Ben McClelland's email address, it
is wgbwm@sunset.backbone.olemiss.edu.  He replaced me as coordinator of
the WPA Consultant/Evaluator service a couple of years ago.  --Ed White
=========================================================================
Date:         Thu, 21 Mar 1996 09:48:48 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Milwaukee
In-Reply-To:  <Pine.OSF.3.91.960320212610.6209B-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Mar 20, 96 09:29:07 pm
 
Come to think of it, what IS the best way from the airport to the hotel
in Milwaukee?  --Ed White
=========================================================================
Date:         Thu, 21 Mar 1996 12:22:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Milwaukee
In-Reply-To:  <199603211748.JAA18984@wiley.csusb.edu>
 
On Thu, 21 Mar 1996, Edward White wrote:
> Come to think of it, what IS the best way from the airport to the hotel
> in Milwaukee?  --Ed White>
 
From CCCC/96 Online:
http://www.missouri.edu/~cccc96/milwnotes.html
--Eric
 
---------------------
Ground Transportation
 
Courtesy of Local Chair Paula Gillespie
 
I don't have detailed info about ground transportation, but
I know that there is a city bus that goes downtown, and the
hotels have limos. A taxi costs about $15.00, I think. I just
called the Hyatt, and they tell me there is a two-toned
brown limousine called Limousine Services that goes to the
Hyatt. I just called *them*, and found that they run every
20 minutes and service all the downtown hotels. One way
fare is $7.50.
 
Don't rush out of the Milwaukee airport too quickly. Or get
there early to get your flight out. It's one of the few airports
where you can put off your souvenir shopping until the
last minute. And there's good food: a Usinger's sausage
place where you can get the best bratwurst in the area, for
example. And a place where you can get Tums afterwards.
There's a used bookstore, Renaissance, which has a large
branch downtown, but a nice little selection of books right
there for your flight. Our art museum has a branch of its
store there, with unique and interesting gifts for children.
There's a store that sells Harley regalia, jackets, belts,
T-shirts, and leather things with fringes and studs.
=========================================================================
Date:         Thu, 21 Mar 1996 13:43:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Geoff,
 
Any way you can share this form with the rest of us?  Could you post it, in
some form or other, to the list?
Thanks,
Bill
 
>In order to do this, we have developed an evaluation form distinctly
>different from the "standard" form used in our college or in other colleges
>at NAU.
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Thu, 21 Mar 1996 13:43:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
Sounds solid.  A plan.  I love technology.  We can be all over the lot and
still end up in one place (Hyatt lobby) at one time (almost).
Bill
 
>Bill,
>
>        I just sent a message off-line to you.  A request for 4:30, same
>place and same day.  How about we start arriving at 4:15 and wait till 4:30
>for the arrival to stop?
>
>Mark
=========================================================================
Date:         Thu, 21 Mar 1996 13:44:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Milwaukee
 
Ed's question can be asnwered on your friendly CCCC Online website:
 
http://www.missouri.edu/~cccc96/
 
Eric Crump and crew at U of Missouri have done an incredible job with CCCC
Online, so there's more than one reason to check it out.
 
>Come to think of it, what IS the best way from the airport to the hotel
>in Milwaukee?  --Ed White
 
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Thu, 21 Mar 1996 11:47:00 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Milwaukee
In-Reply-To:  note of 03/21/96 11:42
 
A Harley store at the airport? Oh yes. There is a god. By the way, don't miss
session A2. VAAAARRRROOOOOOOOOMMMMMMM!
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 21 Mar 1996 12:57:13 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: Apostrophes
In-Reply-To:  note of 03/20/96 17:12
 
I must have missed the original post on this subject.  For years, Ive
hoped the apostrophe would come up in serious academic debate.  Couldnt
we English teachers of the world just agree to do away with them?  Especially
when used to mark possession they seem useless.  Think of all the red inked
its/it's's we could forget about.  Would it take an act of NCTE to do it?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 21 Mar 1996 13:35:44 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Apostrophes
In-Reply-To:  note of 03/21/96 13:06
 
I believe we have already had a rather lengthy discussion of the apostrophe,
although maybe that was focused ONLY on its use to signal omitted letters 'n'
stuff. I can only attribute the interest in such discussions, as well as the
sudden increase in traffic on this list, to the fact that we are supposed to
be working on our 4C's papers and are displacing our energies to other
professional activities.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 21 Mar 1996 13:50:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kris Hansen <HANSENK@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: Apostrophes
 
David,
 
I think that should be "working on our 4 Cs papers."  No apostrophe
in Cs.
 
I like Allenes suggestion that we seriously discuss dropping
apostrophes.  Should we have a debate on it at next years Cs?
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Thu, 21 Mar 1996 15:56:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: Apostrophes
 
I'm with Allene.  Let's have an act of NCTE to do away with the apostrophe
for possession.  But why stop there?  Let's include those other "most
common errors" and, thus, save a lot of red ink.  How about one new
spelling for all three forms of there, they're, their.  Thair is no reason
why context can't dictate meaning. My colleagues might reach for thair
handbooks, but to me thair fuddy-duddies.
(Well, David is right. I am taking a break from my 4 Cs draft.)
Linda Shamoon
 
 
>I must have missed the original post on this subject.  For years, Ive
>hoped the apostrophe would come up in serious academic debate.  Couldnt
>we English teachers of the world just agree to do away with them?  Especially
>when used to mark possession they seem useless.  Think of all the red inked
>its/it's's we could forget about.  Would it take an act of NCTE to do it?
>
>Allene Cooper, Writing Program Director
>Boise State University
>Boise, ID 83706
>(208) 385-3426
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
=========================================================================
Date:         Thu, 21 Mar 1996 14:08:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Apostrophes
In-Reply-To:  <C19DFF7B86@jkhbhrc.byu.edu> from "Kris Hansen" at Mar 21,
              96 01:50:56 pm
 
What, drop apostrophes, Kristine?  Sounds like a Commie plot to me.
Imagine what the NY Times would do with that one!  My view of apostrophes
is, Would that they would go away, O Lord!  --Ed White
=========================================================================
Date:         Fri, 22 Mar 1996 00:53:59 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: program outcome statements
 
I'm interested in the outcomes issue and workshops, roundtables, etc.
 
I can't do a Wednesday workshop even as a participant, since that's when the
CCCC Exec Committee meets.
 
I'll come to the meeting Ed White proposed (late lunch Saturday? Right?)
 
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Fri, 22 Mar 1996 01:02:23 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: NY Times and the Standards Document
 
Bill, et al.  About the new standards document.  I doubt that any of us on
the list have seen the final/final version.  I saw the one that was supposed
to be final back in November.  They had planned to release it at NCTE, but
then didn't.  It got rewritten once after that, and I was sent a copy.
 
From my point of view, most of the standards are innocuous enough that we
can pretty much live with them.  (I still have trouble getting used to the
idea that there are now six language arts instead of four.)  I looked at the
summary in CE, and it's so pared down as to be of little use to anyone.
 
But from the perspective of a traditional and conservative public, these
standards will not sell.  (I made that point in a critique to the
committee.)  From the point of view of someone who is serious about
assessing outcomes, they are mostly too vague to be of much help.
 
In the versions I have seen, there was also some material about both
multicultural awareness and ESL that could upset some public folk.
 
And of course, this is an academic document put together by committee, so
it's easy enough to pull out a quotation or two and make it look obscure.
 
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Thu, 21 Mar 1996 21:05:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Program Outcomes
X-To:         Peter Sands <sands@POLARIS.UMPI.MAINE.EDU>
In-Reply-To:  <2AE64DB5648@polaris.umpi.maine.edu>
 
On Thu, 21 Mar 1996, Peter Sands wrote:
 
> I've agreed to at least attempt taking notes on my laptop at the meeting
> Ed White is convening on Saturday...I've kept all the messages to the list
> on outcomes, and gotten the March archive just in case I missed any. I
> will try to arrive at the Saturday meeting with a one-page summary of
> what's transpired as of TUESDAY, 26 March 1996....
-----------------------------------------------------------------------------
        Your are a good man, Peter Sands, and may you be rewarded for
your diligence.
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchrome.htm     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Thu, 21 Mar 1996 21:24:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: program outcome statements
X-To:         Mark Wiley <mwiley@csulb.edu>
In-Reply-To:  <Pine.NXT.3.91.960321062328.603B-100000@jaeger.csulb.edu>
 
On Thu, 21 Mar 1996, Mark Wiley wrote:
 
> Chet, I understand about the lack of funds for travel.  We'll keep you
> posted.  I am sure those attending CCCC will debrief upon returning.
-----------------------------------------------------------------------------
Mark,
        This thing is really picking up steam.  What used to be just an
outcomes statement program is rapidly becoming a movement, and judging
from the way we are picking up interest, we may soon have enough
supporters to form a third party and run Strunk and White for president
(and vice president). ;-)
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchrome.htm     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Thu, 21 Mar 1996 21:04:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Milwaukee
In-Reply-To:  <199603211748.JAA18984@wiley.csusb.edu>
 
Ed,
        To get from the airport to downtown Milwaukee most efficiently, native
Milwaukeeans recommend either dog sled or ATV.  Some  suggest that you
cross-country ski your way to the nearest pub and then hitch a ride
on a Miller beer truck.
 
        As always, I'm glad that I can be helpful to the list.
 
 
 
On Thu, 21 Mar 1996, Edward White wrote:
 
> Come to think of it, what IS the best way from the airport to the hotel
> in Milwaukee?  --Ed White
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Fri, 22 Mar 1996 02:08:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Montgomery College URL typo
X-To:         Teaching in the Community Colleges
              <TCC-L@UHCCVM.UHCC.HAWAII.EDU>,
              RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>,
              Records of Early English Drama
              <REED-L%UTORONTO.BITNET@UBVM.CC.BUFFALO.EDU>,
              NCTE International <ncte-intl@itc.org>,
              MEGABYTE UNIVERSITY <MBU-L@unicorn.acs.ttu.edu>,
              "Forum on Teaching & Learning in Higher Ed." <STLHE-L@UNB.CA>,
              CSPALM conference <CSPALM-L@PSUVM.PSU.EDU>,
              CBW-L <CBW-L@VM1.SPCS.UMN.EDU>,
              AFROAM-L <AFROAM-L%HARVARDA.BITNET@PSUVM.PSU.EDU>,
              AFAM-L <AFAM-L@MIZZOU1.MISSOURI.EDU>
 
-----------------------------------------------------------------------------
        There appears to have been a typo in my signature file for the
Montgomery College home page URL.  I have corrected the typo, but if
anyone continues to experiences difficulty reaching our home page, please
let me know.
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchome.html     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Fri, 22 Mar 1996 05:23:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Composition instructruction beyond frosh year
In-Reply-To:  <960321081241_451416389@mail02.mail.aol.com>
 
On Thu, 21 Mar 1996, Steve Jamar wrote:
 
> Do any undergrad programs extend to three semesters?  It seems a well
> structured program in the sophomore year could do wonders to reinforce what
> was taught in the frosh year.  It strikes me as curious that  in post
> bachelors professional school we feel the need for three semesters for
> students who should have learned a lot about writing in college but that one
> semester or two is deemed enough for high school grads.
 
The New York Institute of Technology requires 9 hours of writing and
12 hours total of English.  However, the gutting of the comp faculty
there over the years has returned the second semester course (comp 2
on books) into an intro to lit course.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Americans owe it to me"                        -- Bob "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Fri, 22 Mar 1996 08:45:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cindy Selfe <cyselfe@MTU.EDU>
Subject:      Research Active Faculty
 
WPA Colleagues--
 
Cindy Selfe, here, with a request for you all.
 
Our department is currently trying to come to an understanding of what it
means to be a "research-active" faculty member with the attendant reduced
teaching load that such a role suggests.  The purpose of this exercise--as
you might guess--is to work with the Dean and the Provost to assure that
faculty who *are* active scholars and researchers get a reduced teaching
load appropriate to their profile.
 
So--could any of you folks describe for me what a typical profile for a
research-active scholar at your institution might look like?   We're
wondering about such things as numbers of publications, kinds of
publications (books? articles? edited collections?  refereed vs.
non-refereed? invited?), quality of publications, rate of publications
(over one year period?  a three year period?), editorships, professional
leadership activities, etc.
 
It would also help if you could characterize the teaching load that
generally accompanies such a profile.
 
Finally, do any of y'all have any written departmental guidelines that you
provide department members about such a topic?
 
In advance, I thank you for any help that you can provide in this busy
time right before the CCCCs--hope to see many of you in Milwaukee!
 
Cindy
 
 
  Cynthia L. Selfe
  Humanities Department
  Michigan Technological University
  1400 Townsend Dr.
  Houghton, MI  49931
 
    Internet:  cyselfe@mtu.edu
    Telephone: (906) 487-2447
    Fax:       906/487-3559
=========================================================================
Date:         Fri, 22 Mar 1996 08:38:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: program outcome statements
In-Reply-To:  <199603201658.IAA23114@wiley.csusb.edu>
 
I'll bring a laptop to the wpa breakfast & take notes at both meetings--if
someone else hasn't already volunteered.
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 22 Mar 1996 09:04:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         DALKON@SBCCMAIL.BITNET
Subject:      Request for Information
 
               State University of New York at Stony Brook
                       Stony Brook, NY 11794-5350
 
                                            Doris Alkon
                                            English
                                            516 632-7390
                                            22-Mar-1996 08:56am EST
FROM:  DALKON
TO:    Remote Addressee                     ( _consortium-l@mtu.edu )
TO:    Remote Addressee                     ( _wpa-L@asuacad.bitnet )
 
Subject: Request for Information
 
The Stony Brook English Department is trying to gather some comparative
information about enrollment caps (or average enrollments, if they are not the
same) and related subjects in other institutions' basic Freshman writing course,
 
our EGC 101.
 
Could you please tell us: 1)  the average enrollment or enrollment cap in your
equivalent course
 
2) approximately how many sections of it your offer each semester
 
3) if you use graduate student TAs to teach this course, what their teaching
load is per year
 
4) how many semesters of writing courses are required of undergraduates at your
institution.
 
Thank you very much for sharing this information.
 
As my account appears to be disabled today, I am using the Writing Program
account. Please send your responses to:
FZAK@sunysb.edu or FZAK@sbccmail.bitnet.
 
Thank you very much.
=========================================================================
Date:         Fri, 22 Mar 1996 10:17:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Apostrophes
 
David and I not only LOOK alike, we think alike.  ;-)
 
>I can only attribute the interest in such discussions, as well as the
>sudden increase in traffic on this list, to the fact that we are supposed to
>be working on our 4C's papers and are displacing our energies to other
>professional activities.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
 
In our rush to get away from the apostrophe as punctuation, then, we have
become involved in the rhetorical form of the apostrophe, a digression, a
turning away, in this case, not from an audience but from a looming duty.
Thus, I despair of getting rid of the apostrophe, since we seem to drift
from one form of it to the other.
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Fri, 22 Mar 1996 10:17:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: program outcome statements
 
This ticket'd run well in Chicago, since they're both dead.  I understand
the dead constitute a large voting block in the Windy City.  ;-)
 
>we may soon have enough
>supporters to form a third party and run Strunk and White for president
>(and vice president). ;-)
 
Bill
=========================================================================
Date:         Fri, 22 Mar 1996 11:20:14 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Apostrophes
X-To:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
 
I understand that there is an association for the abolition of the
apostrophy in England, although I do not have its address.
Personally, I am rather fond of the apostrophe; it's so cute.
 
Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Fri, 22 Mar 1996 09:22:07 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Milwaukee
In-Reply-To:  <Pine.OSF.3.91.960321205837.5830B-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Mar 21, 96 09:04:16 pm
 
Thanks Chuck for the info.  I take it you will be there at the aiport to
meet me with your Humvee. --Ed
=========================================================================
Date:         Fri, 22 Mar 1996 13:14:12 EST5EDT4,M4.1.0,M10.5.0
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KARL SCHNAPP <kschnapp@TOPCAT.BRIDGEW.EDU>
Subject:      Re: program outcome statements
X-cc:         kschnapp@bridgew.edu
 
I will be there (Hyatt Desk, 4:15 pm), too.
 
And I look just like David, except that I am 6-1 and have less hair.
But I do wear glasses.
 
        Karl Schnapp
        Bridgewater State College
=========================================================================
Date:         Fri, 22 Mar 1996 12:30:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHASTITY WANAMAKER...ENG 310-001" <CLW9312@TNTECH.EDU>
Subject:      Daly-Miller WAS-Please Help!!
 
        Not long ago, I sent a message out that I needed help finding
information over writing anxiety for my THESIS.  I found lots of good
information and planned to do a survey using the Daly-Miller Writing
Apprehension Scale.  My Research teacher informed me that I would probably need
permission before attempting to do anything with the survey.  I have absolutely
no idea how to go about getting permission, and I need it soon!!!  If you have
any idea what I need to do to get permission to use the Daly-Miller survey,
please let me know as soon as possible
 
        Thank You-
 
        Chastity Wilson
=========================================================================
Date:         Fri, 22 Mar 1996 14:05:17 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: program outcome statements
X-To:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
 
> For example, what
> if we set as a target for writing courses in academic settings that students
> should be able to write transparent prose in some carefully defined arena of
> discourse at a carefully defined level of complexity?
 
As always, you make a lot of sense David.
 
Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Fri, 22 Mar 1996 11:51:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Crosswhite <jcross@OREGON.UOREGON.EDU>
Subject:      Uhpawstruhfeez
 
OK, apostrophes go. But thats not enough. capitals dont do any work either.
and silent leters shur arent helpful. neethur r unfonetik speleengz. eethur
we git seeureeus and tri too kleen up thu hol akt or wee maa az wel doo
nutheng.
 
                                        --j crawswit
                                          Yoonavursutee uv oreegun
=========================================================================
Date:         Fri, 22 Mar 1996 15:03:19 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Daly-Miller WAS-Please Help!!
In-Reply-To:  note of 03/22/96 11:51
 
Someone correct me if I am wrong, but I think Daley-Miller is in the public
domain now--probaly always has been.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 22 Mar 1996 23:48:10 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Composition instructruction beyond frosh year
 
I was interested in Marty's post about writing intensive classes.  As far as
I know we haven't said much about them on the list.  We don't have any such
designated courses at East Texas, although the suggestion has been made.
 
I know that at SUNY-Albany, they currently have no required composition
courses, but do have writing intensive requirements to graduate.  (Steve is
it two courses within the university?)  And Washington State requires two
writing intensive courses in the major, beyond FY comp, if I understand it
correctly.
 
Marty notes that to be called "writing intensive" the course must have at
least twenty pages of required writing, and that a central committee assists
professors from the disciplines in formulating tasks.
 
I'm interested in knowing: how common are WI courses?  Are they required in
the major, in general, in both?  What criteria does a course have to meet to
be called WI?  Is that monitored carefully?  How?  Have some schools scaled
back on composition requirements and substituted WI requirements?  And
finally, the big one--do WI courses "work"?   (Whatever that
means--especially in light of our general concern about specifying outcomes.)
 
(At ETSU, we claim that every General Studies course--approved by a
campus-wide committee, must contain "substantial amounts of writing."  As
far as I know we don't check to see that it is going on, and as some of our
gen ed courses have grown to including 75 students for one faculty member
with no assistants, we have tended to say that realistically not much
writing will go on in that course.)
 
And is there anything published in comp about writing-intensive classes??
(I'm not up on WAC literature, so please excuse what may be enormous ignorance.)
 
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Sat, 23 Mar 1996 00:19:39 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
 
I suspect that David may be correct about the Daly "Writing Apprehension
Survey" being in the public domain.  But if I were advising your
dissertation, I would want you to be sure, even of that fact.
 
So you might just write or phone John A. Daly.  As far as I know, he still
teaches at the University of Texas at Austin, in the Communication Department.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Fri, 22 Mar 1996 19:24:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia K Ferganchick-neufang <julia@U.ARIZONA.EDU>
Subject:      Re: Composition instructruction beyond frosh year
In-Reply-To:  <199603222348.XAA14036@etsuodt.etsu.edu>
 
Hello all, I'm a new member of the list, and as of August will be a new
WPA at Murray State.  Currently, I am working at the University of
Arizona and I wanted to comment on our writing intensive courses in
response to your conversation.
 
In our comp program, we require two semsters of first year composition.
In the junior year, every student takes an Upper-division Writing
Proficiency Exam, and then in the junior or senior students are required
to take a writing intensive course in their major.  So far as I know,
every department offers an upper-level writing intensive course.  But I
don't have any info about the contents or writing requirments of those
courses.
 
Apologies to those who detest apostrophies, I can't help m'self!
 
 
Julia Ferganchick-Neufang
University of Arizona
520/621-3553
=========================================================================
Date:         Fri, 22 Mar 1996 21:03:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
In-Reply-To:  <01I2N0L5E29UHSKWHL@tntech.edu>
 
Chastity:
Look up the authors--I forget Daly & Miller's first names.
But you can do a search.  Find out what university they are at
and call them and ask for permission.  They are very gracious &
will grant it, I am sure.  They did for a graduate student of mine.
Irv Peckham
 
 
On Fri, 22 Mar 1996, CHASTITY WANAMAKER...ENG 310-001 wrote:
 
>         Not long ago, I sent a message out that I needed help finding
> information over writing anxiety for my THESIS.  I found lots of good
> information and planned to do a survey using the Daly-Miller Writing
> Apprehension Scale.  My Research teacher informed me that I would probably need
> permission before attempting to do anything with the survey.  I have absolutely
> no idea how to go about getting permission, and I need it soon!!!  If you have
> any idea what I need to do to get permission to use the Daly-Miller survey,
> please let me know as soon as possible
>
>         Thank You-
>
>         Chastity Wilson
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 22 Mar 1996 11:22:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Seat of the pants
 
I find for me that writing is mostly a matter of the application of the seat
of the pants to the seat of the chair.  I also find that the single largest
"objective" determinant for quality of legal writing, both practical and
academic, is how soon students commit ideas in whatever form to paper so that
they can test them and work with them and revise them.
 
I was wondering whether those who teach on the undergraduate level have
similar impressions.
 
If so, does this affect course design in any way?
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"Everything I say is a lie."  The liar's paradox.
=========================================================================
Date:         Sat, 23 Mar 1996 01:09:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Request for Information
X-To:         Doris Alkon <FZAK@sunysb.edu>,
              DALKON%SBCCMAIL.BITNET@ubvm.cc.buffalo.edu
In-Reply-To:  <01I2MTQF241U99DSD1@SBCCMAIL.BITNET>
 
> On Fri, 22 Mar 1996 DALKON@SBCCMAIL.BITNET wrote:
>
> ...The Stony Brook English Department is trying to gather some comparative
> information about enrollment caps (or average enrollments, if they are
> not the same) and related subjects in other institutions' basic Freshman
> writing course, our EGC 101....
-----------------------------------------------------------------------------
Doris,
        A similar study was posted to the list by Kim Ballard last year.
I have the post as a file, but it is not an ascii file and will have to be
stripped.   I have some papers still to grade for a Saturday morning
class, so if this goes quickly I'll send the file out tonight.
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchome.html     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Fri, 22 Mar 1996 22:30:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Composition instructruction beyond frosh year
In-Reply-To:  <199603222348.XAA14036@etsuodt.etsu.edu> from "Dick Fulkerson" at
              Mar 22, 96 11:48:10 pm
 
Dick, to your question about writing intensive courses: see pp. 161-164
in my Teaching and Assessing Writing, 1994, for some skeptical
discussion.  Most of the time they are a snare and a delusion, but a few
campuses take enough precautions and put in enough resources to make them
work.  --Ed White
=========================================================================
Date:         Sat, 23 Mar 1996 01:38:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Freshman Year Class Numbers (fwd)
X-To:         Doris Alkon <FZAK@sunysb.edu>,
              DALKON%SBCCMAIL.BITNET@ubvm.cc.buffalo.edu
In-Reply-To:  <Pine.SOL.3.91.960323005558.3554A-100000@DGS>
 
Doris,
        Good luck.  I found the file I spoke of as an ascii file.  It is
Kim Ballard's survey of freshman year composition class sizes for 1994.  I
downloaded it from *another* list after the 1995 4Cs, but I think we can
overlook that.  You will find it attached several lines below my signature
file.
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchome.html     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
----------------------------[ATTACHED FILE]----------------------------------
 
Date: Sat, 18 Mar 1995 07:58:34 EST
From: Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Reply to: "Rhetoric, Language, Prof Writing"
     <PURTOPOI%PURCCVM.BITNET@uga.cc.uga.edu>
To: Multiple recipients of list PURTOPOI
     <PURTOPOI%PURCCVM.BITNET@uga.cc.uga.edu>
Subject: FY Comp Class Numbers (fwd)
 
Tharon Howard asked for published statistics on class sizes.  The
following information should have already been published in WPA, but I
have delayed getting the final figures into form for Doug Hesse, who
offered to publish stats about class size in a brief chart in WPA back
in Dec when others were wanting the stats for the reason Tharon's
colleague wants them (argue with dean-types). Now that someone has
expresed a need again, I really feel like a heel. My apologies for not
having this to Doug already.
 
After the 1995 CCCC I will--I promise--be sure the
figures are accurate, add some more, and finalize this unscientific
but telling group of numbers for WPA.
 
The message below was compiled the week before the 1994 CCCC. The
information was accurate at that time (except for Ball State, I
believe). A few changes may have occurred in a year.  I believe
Bemidji, whose class caps were 30-31 last year, used these
figures and other arguments to lower their numbers.  One person,
however, found that her school was lower than most.
 
ORIGINAL FIGURES FROM SPRING 1994
Background:
A few weeks ago I asked folks to email me the maximum numbers of
students their schools allowed in first-year comp classes.  I got over
30 responses, and I'll post thank-you's to all those who gave me
numbers.
 
For now, I've been having a number of problems getting this data
turned into an email-able file, so I'm going to be as brief as
possible.
 
How To Read and Add To This Table:
As you can imagine, different people call their first year comp
classes different things.  I tried to list 4 categories, based on the
information I received from people, and I included a "OTHER/NOTES"
category for needed details.
 
If I have misrepresented your school, I apologize, and wish you'd send
me corrections personally (unless WPA readers request differently). I
also would appreciate folks sending additional information to me
personally. If you can live with this arrangement of sending
corrections and additions to me personally, I'll post the update after
CCCC.
 
INSTITUTION     COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
Babson           20
 
Ball State       25          20          18                  Dev I & II = 18
 
Bemidji          30                                           Can go to 31
                                                              & 32 late
                                                              registration
Bridgewater
State Col.       24          24          20
 
Boise State
University       25                                           all comp classes
                                                                have 25
 
Brandeis        15 freshman
                writing
                seminars
 
Creighton U     23          23(?)
 
Connecticut     17 writ.                                     up recently
College         seminars                                     from 15
                 in lit &
                 culture
 
George
Mason           24                                          Down from high
                                                             of 27, 7 years
                                                             ago
 
Illinois
State U        23           18
 
Indiana
University/
Purdue U at
Indianapolis   25                                          27 can register;
                                                           commuter school
                                                           so number always
                                                            drops
 
Kapiolani
Community
College                                                   I wiped out data!
                                                           Sorry.
 
Longwood      22
College
 
Mesa          26                                          fy comp 26
Community
College
 
 
U 16 = max   [Sorry, Doris--my computer ate this line]
 
Norwalk       25
Community
College
 
Purdue U      *26       *26         18/19               *change fall
                                                          '94 to 27
 
Salem State    25                    15
College
 
Skidmore      15                     15         17       Writing Intensive
                                                          Courses 17
 
Trinty
College       15                                         max in all
                                                          courses 15
 
University
of Alabama    21        22          15         15       Poetry, fiction,
                                                         honors  15
 
UCLA          25                    15                  Basic Writing II
                                                           20
 
U of
Denver        *18/20                                   *spring 20
                                                          fall  18
 
U of
Kansas        21                                       fy comp 21
 
U of
Michigan      22                    16
 
U of
Missouri      20
 
U of Neb
at Omaha      16        20
 
U of
Richmond      18        18
 
U of South
Illinois      25
 
U of SW
Louisiana     28        28                               can go to 31
                                                          late registration
 
U of Tulsa    20        20        12
 
Western
Illinois
 U            22
 
LaCrosse      23        20                              students who need
                                                     more after lst course
----------------------------------------------------------------------------
Additonal Schools/Information
Jim McDonald at the University of Southwestern Louisiana also
recommended an excellent Eric Document
In 1989 Jim and some folks down there sent out surveys to all
the Louisiana colleges and universities and collected data on class
sizes, training, overall number of students a teacher could be
responsible for, number of part-timers, number of graduate student
instructors, number of professors, and more.  I did not include Jim's
numbers in this chart because they did not match up evenly with the
categories I developed.  Still, I found it very interesting reading.
 
 
Hope this table comes through intact.  My email and snailmail
addresses are below.
-----------
Kim Ballard
Dept of English
Purdue University
West Lafayette, IN 47907
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 23 Mar 1996 03:27:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Freshman Year Class Numbers (fwd)
 
Doris,
        Good luck.  I found the file I spoke of as an ascii file.  It is
Kim Ballard's survey of freshman year composition class sizes for 1994.  I
downloaded it from *another* list after the 1995 4Cs, but I think we can
overlook that.  You will find it attached several lines below my signature
file.
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchome.html     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
----------------------------[ATTACHED FILE]----------------------------------
 
Date: Sat, 18 Mar 1995 07:58:34 EST
From: Kim Ballard
Subject: FY Comp Class Numbers (fwd)
 
Tharon Howard asked for published statistics on class sizes.  The
following information should have already been published in WPA, but I
have delayed getting the final figures into form for Doug Hesse, who
offered to publish stats about class size in a brief chart in WPA back
in Dec when others were wanting the stats for the reason Tharon's
colleague wants them (argue with dean-types). Now that someone has
expresed a need again, I really feel like a heel. My apologies for not
having this to Doug already.
 
After the 1995 CCCC I will--I promise--be sure the
figures are accurate, add some more, and finalize this unscientific
but telling group of numbers for WPA.
 
The message below was compiled the week before the 1994 CCCC. The
information was accurate at that time (except for Ball State, I
believe). A few changes may have occurred in a year.  I believe
Bemidji, whose class caps were 30-31 last year, used these
figures and other arguments to lower their numbers.  One person,
however, found that her school was lower than most.
 
ORIGINAL FIGURES FROM SPRING 1994
Background:
A few weeks ago I asked folks to email me the maximum numbers of
students their schools allowed in first-year comp classes.  I got over
30 responses, and I'll post thank-you's to all those who gave me
numbers.
 
For now, I've been having a number of problems getting this data
turned into an email-able file, so I'm going to be as brief as
possible.
 
How To Read and Add To This Table:
As you can imagine, different people call their first year comp
classes different things.  I tried to list 4 categories, based on the
information I received from people, and I included a "OTHER/NOTES"
category for needed details.
 
If I have misrepresented your school, I apologize, and wish you'd send
me corrections personally (unless WPA readers request differently). I
also would appreciate folks sending additional information to me
personally. If you can live with this arrangement of sending
corrections and additions to me personally, I'll post the update after
CCCC.
 
INSTITUTION     COMP I     COMP II      DEVELOP   ADVANCED   OTHER/NOTES
 
Babson           20
 
Ball State       25          20          18                  Dev I & II = 18
 
Bemidji          30                                           Can go to 31
                                                              & 32 late
                                                              registration
Bridgewater
State Col.       24          24          20
 
Boise State
University       25                                           all comp classes
                                                                have 25
 
Brandeis        15 freshman
                writing
                seminars
 
Creighton U     23          23(?)
 
Connecticut     17 writ.                                     up recently
College         seminars                                     from 15
                 in lit &
                 culture
 
George
Mason           24                                          Down from high
                                                             of 27, 7 years
                                                             ago
 
Illinois
State U        23           18
 
Indiana
University/
Purdue U at
Indianapolis   25                                          27 can register;
                                                           commuter school
                                                           so number always
                                                            drops
 
Kapiolani
Community
College                                                   I wiped out data!
                                                           Sorry.
 
Longwood      22
College
 
Mesa          26                                          fy comp 26
Community
College
 
 
U 16 = max   [Sorry, Doris--my computer ate this line]
 
Norwalk       25
Community
College
 
Purdue U      *26       *26         18/19               *change fall
                                                          '94 to 27
 
Salem State    25                    15
College
 
Skidmore      15                     15         17       Writing Intensive
                                                          Courses 17
 
Trinty
College       15                                         max in all
                                                          courses 15
 
University
of Alabama    21        22          15         15       Poetry, fiction,
                                                         honors  15
 
UCLA          25                    15                  Basic Writing II
                                                           20
 
U of
Denver        *18/20                                   *spring 20
                                                          fall  18
 
U of
Kansas        21                                       fy comp 21
 
U of
Michigan      22                    16
 
U of
Missouri      20
 
U of Neb
at Omaha      16        20
 
U of
Richmond      18        18
 
U of South
Illinois      25
 
U of SW
Louisiana     28        28                               can go to 31
                                                          late registration
 
U of Tulsa    20        20        12
 
Western
Illinois
 U            22
 
LaCrosse      23        20                              students who need
                                                     more after lst course
----------------------------------------------------------------------------
Additonal Schools/Information
Jim McDonald at the University of Southwestern Louisiana also
recommended an excellent Eric Document
In 1989 Jim and some folks down there sent out surveys to all
the Louisiana colleges and universities and collected data on class
sizes, training, overall number of students a teacher could be
responsible for, number of part-timers, number of graduate student
instructors, number of professors, and more.  I did not include Jim's
numbers in this chart because they did not match up evenly with the
categories I developed.  Still, I found it very interesting reading.
 
 
Hope this table comes through intact.  My email and snailmail
addresses are below.
-----------
Kim Ballard
Dept of English
Purdue University
West Lafayette, IN 47907
ballardk@mace.cc.purdue.edu
 
 
---------------------------------------------------------------------------
=========================================================================
Date:         Sat, 23 Mar 1996 08:28:32 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Request for Information
In-Reply-To:  <Pine.SOL.3.91.960323005558.3554A-100000@DGS>; from "Chet" at Mar
              23, 96 1:09 am
 
Chet from Montgomery mentioned to Doris from Stonybrook that I had
posted a list of maximum student #s various schools set for their
writing courses, and he offered to get the post to Doris.
 
Thanks, Chet. I've forwarded the list to Doris.
 
She actually had more questions than my brief 1994 survey showed.
Maybe it's time to update that survey and to add Doris's questions?
Seems as though various folks are always looking for the info to argue
for lower class caps or other things.
 
If we keep the survey answers off-list (as we did last time), do folks
think we need to collect such info again and to place it on some Web
site?
 
Perhaps WPA is one list Eric Crump doesn't read (I doubt it though).
He seems a good "volunteer" to put such info on a Web site and to know
where it could belong.
 
Kim from Ivy Tech
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 23 Mar 1996 08:57:25 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      About those Comp Class #s . . .
In-Reply-To:  <Pine.SOL.3.91.960323032407.8312A-100000@DGS>; from "Chet" at Mar
              23, 96 3:27 am
 
Chet,
Ohhh. You sent the figures already.  Along with my unfulfilled
promises . . .the part *I* apparently cut from the e-copy I have in my
files.
 
Well . . . , how about folks ignoring the old promises and considering the
new suggestions I sent????? Those are
 
1. Is it time we do another off-list survey, maybe adding Doris's
questions?
 
2. Why not put such info on a Web site?
 
And, a new point,
 
How about *Chet*, Doris?, and anyone else who wants helping me with this
fairly non-time consuming task?????
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 23 Mar 1996 10:28:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
 
Chastity,
Some research teacher--tells you you need permission, but doesn't direct
you to the proper authorities?
 
Somewhere on your campus there will be an office that handles research on
human subjects.  Those folks will know what to do and where to start.  As
for permission to use the specific instrument (Daly-Miller) there should be
an address on the materials you probably already have.  At any rate, the
folks in your human subjects office should know something about who
publishes the test, and you can start by calling that number.
Good luck!
Bill
 
>        Not long ago, I sent a message out that I needed help finding
>information over writing anxiety for my THESIS.  I found lots of good
>information and planned to do a survey using the Daly-Miller Writing
>Apprehension Scale.  My Research teacher informed me that I would probably need
>permission before attempting to do anything with the survey.  I have absolutely
>no idea how to go about getting permission, and I need it soon!!!  If you have
>any idea what I need to do to get permission to use the Daly-Miller survey,
>please let me know as soon as possible
>
>        Thank You-
>
>        Chastity Wilson
=========================================================================
Date:         Sat, 23 Mar 1996 13:32:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Request for Information
 
Eric's the tops all right.  However, I believe that Doug Hesse has a WPA
website.  If so, that'd be the best place for the survey info.
Doug?
Bill
 
>Perhaps WPA is one list Eric Crump doesn't read (I doubt it though).
>He seems a good "volunteer" to put such info on a Web site and to know
>where it could belong.
>
>Kim from Ivy Tech
>
>--
>Kim Ballard
>Purdue University
>ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 23 Mar 1996 13:43:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
 
At 12:30 PM 3/22/96 -0600, CHASTITY WANAMAKER...ENG 310-001 said
this [home]:
>        Not long ago, I sent a message out that I needed help
finding
>information over writing anxiety for my THESIS.  I found lots of
good
>information and planned to do a survey using the Daly-Miller
Writing
>Apprehension Scale.  My Research teacher informed me that I
would probably need
>permission before attempting to do anything with the survey.  I
have absolutely
>no idea how to go about getting permission, and I need it
soon!!!  If you have
>any idea what I need to do to get permission to use the
Daly-Miller survey,
>please let me know as soon as possible
>
>        Thank You-
>
>        Chastity Wilson
 
Chastity,  I looked for my file copy of Daly and Miller after
talking to you on the phone yesterday, but I couldn't find it.
Did you get through to NCTE?    Remember that you have to reverse
the scale because Daly and miller goofed when they wrote the
article.
 
_____________
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Sat, 23 Mar 1996 13:43:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
 
At 03:03 PM 3/22/96 MST, David E. Schwalm said this [home]:
>Someone correct me if I am wrong, but I think Daley-Miller is in
the public
>domain now--probaly always has been.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
 
It certainly should be.  Besides, NCTE grants blank permission to
reproduce articles for education and research purposes.
 
_____________
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Sat, 23 Mar 1996 14:06:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Open enrollment and "basic" comp
 
In regard to the discussion a while ago about credit for remedial or "basic"
comp courses, I do not recall any distinction being made between open
enrollment universities and colleges and those with higher admissions
standards.  I know that many state schools allow all comers - provided they
have a HS diploma and took the SAT or ACT or whatever test they require now.
 
It would seem to me that a school like the University of the District of
Columbia or CUNY would justifiably have courses which are remedial (in
english and math, especially) for which no college credit is given.  It would
make sense to me that students successfully complete such courses first
before "full" admission to the college, but that would create significant
administrative difficulties, I'm sure.
 
In any event, does anyone know of any schools or school systems which make
this distinction?  In the law school setting, those schools which are
essentially open enrollment law schools fail many more students than those
with higher standards for admission.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"Everything I say is a lie."  The liar's paradox.
=========================================================================
Date:         Sat, 23 Mar 1996 14:51:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: About those Comp Class #s . . .
X-To:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
In-Reply-To:  <199603231357.IAA14298@mace.cc.purdue.edu>
 
On Sat, 23 Mar 1996, Kim Ballard wrote:
 
> Chet, You sent the figures already.  Along with my unfulfilled
> promises . . .the part *I* apparently cut from the e-copy I have in
> my files.
-----------------------------------------------------------------------------
        Uhhh...should I drink the hemlock now, or do I get a chance to
        redeem myself?
-----------------------------------------------------------------------------
> Well...how about folks ignoring the old promises and considering the new
> suggestions I sent?????  Is it time we do another off-list survey, maybe
> adding Doris's questions?  Why not put such info on a Web site?  How about
> *Chet*, Doris?, and anyone else who wants helping me with this fairly
> non-time consuming task?
-----------------------------------------------------------------------------
        My first response would be why doesn't WPA-L already
        have such a site. But since I'm not an expert at HTML, I'll let
        someone else make that decision.  Now as far us updating stats or
        keeping an updated spreadsheet, I'm your man.  Perhaps a yearly
        notation of changes in average composition class size in the _WPA
        Journal_ would serve the same purpose as the Web site, do'ya
        think?
_____________________________________________________________________________
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchome.html     cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Sat, 23 Mar 1996 14:02:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Request for Information
In-Reply-To:  <199603231829.NAA09401@yog.rs.itd.umich.edu>
 
Kim,
 
You got that right. I'm nothing if not a professional volunteer. But
Bill's right. If Doug's got a WPA site going, that would be a better
place. But if Doug's too busy or something & you need a place to go with the
stuff, let me know. Delighted to help however I can.
 
--Eric
=========================================================================
Date:         Sun, 24 Mar 1996 10:06:05 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: program outcome statements
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
In-Reply-To:  <199603131837.KAA28170@wiley.csusb.edu>
 
Ed White: Do we or does anyone have guidelines for distinguishing between
comp 1, 2, and advanced?  We list all three, teach all three, making our own
house rules, but I'd be curious to know if there is something more
concrete than intuition, and less painful than checklists.  Or is it like
flying first class, club class, and steerage, where you start with decent
accommodations, space, food, comfort, and gradually lop off as you go
down the line?  In all seriousness, does such division start with the
very best writers or with the very worst? I can see virtues to both, but
would like to know if there are guidelines that relate the three.
 
Linda Ziff, Director
Practical Composition Program, Johns Hopkins
linziff@jhubmv.hcf.jhu.edu
voice:(410)516-7545
 
On Wed, 13 Mar 1996, Edward White wrote:
 
> This is a particularly important topic for anyone involved with giving
> credit for comp by exam--including those responsible for CLEP and AP at
> the national level.  I don't think we have attended much as a profession
> to this matter, which may be why we often see those exams (and our own)
> as not really credible.  Is it an impossible dream to imagine this group
> coming out with at least a draft set of objectives that might really work
> and be usable, for instance, distinguishing comp 1 from comp 2 or from
> "advanced" comp?  We may not have professional consensus on this, though,
> or even consensus that we SHOULD have consensus.
>         How would we go about trying?  Chuck, is this a matter for WPA (the
> org) to play with?  --Ed White
>
=========================================================================
Date:         Sun, 24 Mar 1996 11:41:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: About those Comp Class #s . . .
 
Kim,
 
Just so you know:  Bill Smith of WWU and I conducted a survey last spring
with help from WPA.  We're slowly wading through the data, but one finding
I can report is that in the 95 schools responding, the mean section size
was 22.8 students/section.
 
From the files of Beavis and Butthead Do Research, Inc.
 
Rich Bullock
Wright State U.
Dayton
=========================================================================
Date:         Sun, 24 Mar 1996 17:40:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: About those Comp Class #s . . .
X-To:         Rich Bullock <RBULLOCK@NOVA.WRIGHT.EDU>
X-cc:         Kim Ballard <ballardk@mace.cc.purdue.edu>
In-Reply-To:  <01I2PROP1RLK8WW1SS@nova.wright.edu>
 
On Sun, 24 Mar 1996, Rich Bullock wrote:
 
> Kim, Just so you know:  Bill Smith of WWU and I conducted a survey last
> spring with help from WPA.  We're slowly wading through the data, but one
> finding I can report is that in the 95 schools responding, the mean
> section size was 22.8 students/section.
-----------------------------------------------------------------------------
Rich and Kim,
 
        I am responding because this post was sent to the entire list.
Was the 22.8 figure for Comp. I, Comp. II, BW I, BW II, Advanced Comp., or
all of them together distilled and filtered?  Are you using the same
framework as Kim's survey or another?  And last, as someone who does quick
turnaround testing spreadsheets for a campus of 4100, I am curious why a
survey with a sample size of 95 has taken one year to not complete
(assuming that it was commissioned to aid members who argue for class-size
controls in a timely fashion and before the information becomes obsolete).
 
    m m m m m  ccccccc  ggggggg   Chet Pryor, Professor & Testing Coordinator
    m   m   m  c        g           Department of English
    m   m   m  c        g   ggg       Montgomery College, Germantown Campus
    m   m   m  c        g     g         20200 Observation Drive
    m   m   m  ccccccc  ggggggg           Germantown, Maryland 20876, USA
                                            (301)353-7765 FAX(301)353-7752
http://www.clark.net/pub/mc50/mchome.htm      cpryor@DGS.dgsys.com
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Sun, 24 Mar 1996 22:06:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Updates
In-Reply-To:  <Pine.A32.3.91.960323135945.82986E-100000@silver.missouri.edu>
 
The Exec Comm of WPA is in the process of developing a WEB site; there
will be a progress report at the upcoming WPA Exec Comm meeting on Wed.
evening.  It should be up and running (the WEB site, not the meeting)
soon.  We will then be soliciting information, downloaded files, etc.
(Maybe we should hire Eric ... )
 
For those meeting at the Hyatt on Friday and Saturday to talk about
Outcomes, the Hyatt Registation Desk is next to the front exit (onto
Kilbourn) and is easy to find.  It is a good place to meet.
 
Weather Update:  Predictions are for temps in the 30s and some snow by
mid-week.  Bring your sweaters; galoshes and snow shovels are optional.
Actually, the Conference is a week late; we've had balmy weather in the
upper 40s most all of this week.
 
Fishing Update:  Brown trout are running by the Oak Creed power plant,
but cold weather may send them deep.  Any fish caught should be shared
among all conference participants.  If you want to take a conference
break, one of the most outstanding fishing tackle shows in the
midwest will be held at State Fair Park (a $4 or $5 cab ride from
downtown) Friday-Sunday.  Bring your wallet.
 
See you soon...
 
On Sat, 23 Mar 1996, Eric Crump wrote:
 
> Kim,
>
> You got that right. I'm nothing if not a professional volunteer. But
> Bill's right. If Doug's got a WPA site going, that would be a better
> place. But if Doug's too busy or something & you need a place to go with the
> stuff, let me know. Delighted to help however I can.
>
> --Eric
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Sun, 24 Mar 1996 23:55:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         steve fox <sfox@INDYUNIX.IUPUI.EDU>
Subject:      Re: Research Active Faculty
In-Reply-To:  <v0151017aad7819042d59@[141.219.148.119]>
 
Cynthia: At IUPUI, the trustees have established our teaching load as
3-3.  The campus and the trustees are negotiating all of this based on a
"capacity model."  Right now, we are asked to justify the need for
release time for active research, and the standard way to prove one is an
active researcher is to produce at least one article in a refereed
journal in a year, or the equivalent.  Then presumably one would have a
3-2 load.  It's the "equivalent" part that can be tricky.  Actual
publication can occur after several years of "active" research and
submission and revision; I think administrators would try to take such
matters into account.  Steve Fox
=========================================================================
Date:         Mon, 25 Mar 1996 00:43:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/96 Online: Last call! (sort of)
X-To:         Canadian Association Study of Language & Literature
              <casll@unb.ca>,
              Alliance for Computers and Writing <acw-l@ttu.edu>,
              PreText Conversations <pretext@MIAMIU.ACS.MUOHIO.EDU>,
              NCTE-talk <ncte-talk@itc.org>,
              Writing Centers list <wcenter@ttu.edu>
 
This is the last *pre-convention* call for contributions to CCCC/96
Online. Since the point of the thing is to build a complete-as-possible
picture of the event, we'll keep adding to the collection of texts and
conversation as long as anyone is interested in sharing their work.
 
                            * * *
                  * * *   *********   * * *
        http://www.missouri.edu/~cccc96/CCCform.html
                  * * *   *********   * * *
                            * * *
 
Keep in mind that all texts include a HyperNews forum attached, so readers
can add comments and questions. Presenters might want to include papers
(surely they're done by *now* ;) or abstracts not only for the benfit of
those who cannot get to Milwaukee, but for the possibility of getting
reactions that could inform their presentatons or subsequent revisions
for publication.
 
Those presenters who have already submitted abstracts may want to follow
Marcy Bauman's lead and post full drafts in the HyperNews forum linked to
the original text. See
 
   http://www.umd.umich.edu/HyperNews/get/cccc96/bauman.html
 
CCCC/96 Online will continue after the convention is over (in fact we've
talked at several C-Fests about making it a year-round resource), so feel
free to contribute texts, revisions, comments, or whatever: whenever.
 
--Eric Crump
  on behalf of the CCCC/96 web team:
  Marcy Bauman, Collin Brooke, Derrick Kyle, and Brian Roesslet
=========================================================================
Date:         Mon, 25 Mar 1996 07:42:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Outcomes Meeting
 
Does anyone mind if a junior member sits in?  I think I've introduced
myself before, but just in case, I'm a 4th year PhD.  My dissertation (in
progress) analyzes large-scale writing assessment as a discursive
structure in a variety of contexts, including literacy, Marxist
educational theory, and feminism.  Since this is the group I feel should
be doing the institutionalizing of anything like outcomes, I'd like to
listen in.
 
Patricia LaCoste
plc@csd.uwm.edu
University of Wisconsin-Milwaukee
=========================================================================
Date:         Mon, 25 Mar 1996 09:21:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: setting nomail
 
David, I have tried to set the no mail command for the WPA list twice now
with no success. Is there a trick to this command that a non-computer type
person wouldn't know that computer type people assume anybody would know?
The first time I typed: set WPA-L no mail. The second time I typed: set
WPA-L nomail. Is the thing that looks like a hyphen really a hyphen? I use
a Mac IIsi and Eudora for my email.             Beth Daniell
=========================================================================
Date:         Mon, 25 Mar 1996 09:37:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Don Bushman <BUSHMAND@UNCWIL.EDU>
Subject:      WI courses in the disciplines
 
As a follow-up to Julia's post about Writing-Intensive courses
at U. of Arizona: when I worked for the University Composition
Board there, I had the opportunity to work closely with a lot of
faculty teaching those WI courses across campus.  The institutional
requirement for such a course was that "50% of the course grade had
to be based upon written work."
 
Some classes were fantastic examples of writing for the purposes of
a specific major, while others based half of the course grade on a
big research paper (few if any directions or focus on process) or on
in-class essay exams.
 
On the whole it is a pretty solid program at UA, even though the UCB there
has never been given the institutional support of tenure-track positions
or the like.  I'm sure lots has happened there in the couple of years I've
been gone; I could give anyone names of good folks to talk to there if
more info about UA's program is desired.
 
Don Bushman
UNC--Wilmington
=========================================================================
Date:         Mon, 25 Mar 1996 08:19:09 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: setting nomail
In-Reply-To:  note of 03/25/96 07:21
 
Beth's problem with setting "nomail" usually occurs when your address has
changed since you subscribed to the list. While your local address server
often sees to it that mail sent to the old address gets to you, your system
sends out an address for you that does not match your address on our listserv,
which subsequently does not recognize you or your commands. It will not let
you do things like set "nomail" and it will not let you unsubscribe so that
you can resubscribe under a new address. If you are having this problem, let
me know and I will unsub you. This much said, this does not seem to be Beth's
problem. Hmm.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 25 Mar 1996 10:33:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Shameless squib
In-Reply-To:  <WPA-L%96032215032106@ASUVM.INRE.ASU.EDU>
 
WPAers, if you're going to be around at CCCC on Wednesday evening, you
might want to consider attending Session A2, "The Rhetoric of Writers Who
Ride."  It stars your modest WPA Host, hard-ridin' Hairy Dave Schwalm,
and I'll be ridin' drag for him (not same as *doin'* drag, at least not
this conference).  We're also lettin' that Eurotrash BMW-rider Toby
Fulwiler say somethin', cuz he begged so hard.  I don't know what these
two bros are gonna say, but I have a slide show about UNH's own
Bleedin'Romantics MC that will wash the bugs out of your teeth.  Be there
in your leathers or be forever a Honda rider.
 
Bob "Prof" Connors
=========================================================================
Date:         Mon, 25 Mar 1996 09:03:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Shameless squib
In-Reply-To:  note of 03/25/96 08:33
 
Yeah, what "Prof" said. Come see what happens when bikers meet academics at a
rest stop on the information superhighway. It's not pretty, but its real life.
Are you tough enough?
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 25 Mar 1996 09:06:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <Geoffrey.Chase@NAU.EDU>
Subject:      Re: program outcome statements
 
Bill, and anyone who might be interested, here is a copy of the course
evaluation form (which is a little distorted now that I have loaded it into
email) I mentioned in an eariler posting. Any feedback?
 
Geoff Chase
 
 
NORTHERN ARIZONA UNIVERSITY
ENGLISH COMPOSITION PROGRAM
Course Evaluation Form
 
1) Estimate time you spent each week out-of-class completing work for  this
class:
 
0-1hrs              2-4 hrs         5-7 hrs                7 -10 hrs     10 hrs+
A                    B               C                       D
E
 
2) Please evaluate your class attendance this semester:
 
Frequently missed                Fair attendance                 Always attended
A                    B               C                       D
E
 
3) Please evaluate your class participation this semester:
 
Rarely prepared                      Usually prepared            Always prepared
A                    B               C                       D
E
 
4) How much has your writing improved this semester:
 
 Not at all                          Some                           A great deal
A                    B               C                       D
E
 
5) Did instructor make connections between the reading and your own writing?
 
Not at all                           Some                           A great deal
A                    B               C                       D
E
 
6) Were writing assignments you received clearly presented (orally and in
writing)?
 
Never                          Some of the time                           Always
A                    B               C                       D
E
 
7) How often did you talk to your instructor outside of class (right before
or after class, too) about your work in class?
 
Never               1-3X            4-7X                8-10X               More
A                    B               C                       D
E
 
8) Was your instructor available during announced office hours?
 
Never                           Some of the time                         Always
A                    B               C                       D
E
 
9) How quickly did your instructor return assignments?
 
2 wks. later                       Week later                         Next class
A                    B               C                       D
E
 
10) Did the instructor foster a classroom environment that encouraged
mutual respect and consideration of a variety of viewpoints?
 
Never                             Usually                                 Always
A                    B               C                       D
E
 
11) How adequately did the instructor explain the use of portfolios in this
class?
 
No explanation                    Adequately                     Extremely clear
A                    B               C                       D
E
 
 
12) How clear were the goals and aims of the course?
 
Not clear at all                 Sort of clear                   Extremely
clear
A                    B               C                       D
E
 
13) Did the instructor present a variety of writing strategies in the course?
 
Never                            Some of the time                          Often
A                    B               C                       D
E
 
14) How would you rank the difficulty of this course in relation to other
courses you have taken at NAU?
 
Much easier                    About the same                Much more difficult
A                    B               C                       D
E
 
15) On average how much revising did you do on the papers you submitted for
your portfolio?
 
None                               Some                             A great deal
A                    B               C                       D
E
 
16)  How would you rate your performance in this course?
 
Poor               Fair            Good              Very Good         Excellent
A                    B               C                       D
E
 
17) Overall, how would you rate this course?
 
Poor               Fair             Good              Very Good        Excellent
A                    B               C                       D
E
 
18) Overall, how would you rate the instructor?
 
Poor              Fair              Good              Very Good        Excellent
A                    B               C                       D
E
 
ENGLISH COMPOSITION PROGRAM
Course Evaluation Form
 
COURSE: _____________  SEMESTER: _______  INSTRUCTOR: __________________
 
 
 
 
19.     Things that should not be changed:
 
 
 
 
 
 
 
 
 
20.     Suggestions for improving this course:
 
 
 
 
 
 
 
 
 
21.     Suggestions for ways in which the instructor could improve:
 
 
 
 
 
 
 
 
 
22.     Please feel free to make any additional comments below.
 
Geoff Chase
Director of English Composition
Northern Arizona University
GWC@NAUVAX.UCC.NAU.EDU
=========================================================================
Date:         Mon, 25 Mar 1996 12:21:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      apostrophes, part two
 
Somethin's happenin' here.  What it is, ain't exactly clear.
 
This note from my Associate Dean for Undergraduate Education:
 
>N.B.--I apologize for the lack of apostrophes in the following message, a
>technical difficulty beyond my current technical abilities.
>
>22 March 1996
>
>To All Chairs and Directors:
>
>As I said at yesterdays Chairs and Directors Meeting,
 
[snip of about twenty lines, in which the man actually avoided ALL use of
apostrophes--incredible!]
 
>I would like an inventory of all costs even if they arent currently being
>paid in dollars
 
{another snip of ten lines or so, though the above contains an easily
avoided apostrophe--a slip on his part}
 
>Any projects planned to last over three years should be
>budgeted for a three year period, as Ive outlined above.
 
{Snip of twelve lines.  Again, the above apostrophe was easily avoided.
Someone needs to tell this man how close he is coming to immortality!]
 
The people most interested in the Provosts plan
[smip]
>The
>Provosts deadline for proposals from the schools and colleges is May 15.
 
Or the plan of the Provost, or the deadline set by the Provost?
 
>As the Dean will be leaving town after commencement for a months
>vacation,
 
aka a month-long vacation
 
>I will have to have as close to a final draft as possible of
>the Colleges whole proposal ready for her perusal and approval by the
>first of May.  This means I will have to have each departments or units
>separate proposals in hand no later than April 15, and preferably
>earlier, if additional information turns out to be required.
 
This memo was about three pages long, and I have included all the
apostrophes used in the document.  All, I would argue, could be avoided
without materially affected the style of the memo.
 
Have we met the future?
;-)
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Mon, 25 Mar 1996 13:13:02 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         r batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      resarch-active faculty
 
I am interested in hearing more about this, so I will contribute and try to kee
p things moving.  At OkState we (in English) teach a 3-2 load, and there is the
 presumption of research.  Productivity varies from person to person, and three
 years ago there was talk (at the A&S level) of allowing people to opt for diff
erent workloads (teach more, be evaluated on that, no research -- etc.) but not
hing has come of it yet.  Obviously unproductive members of the department have
 not had their teaching loads adjusted, but there are hints that they receive l
ower raises (when raises are available).  A person may apply for a 2 - 2 to com
plete a project (e.g., a book already under contract and in first draft).  Othe
r departments have different teaching loads.  E.g., History has a standard 2 -
2, but they have opted for larger classes.  Our department has been unwilling t
o define productivity.  Increasingly, the asst. dean for research attaches voca
l demands for what he calls "deliverables" to A&S grant or matching money.  (He
's a biologist.
Richard Batteiger
Director of Composition
Oklahoma State Univ.
=========================================================================
Date:         Mon, 25 Mar 1996 12:29:35 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Williamson <jwillia9@GMU.EDU>
Subject:      Announcing The Epiphany Institute
X-To:         AAHESGIT@LIST.CREN.NET, ADJUNCT@VM1.NoDak.EDU,
              HICKEY@urvax.urich.edu, mkeller@hibbs.vcu.edu,
              essid@urvax.urich.edu, awood@hibbs.vcu.edu, ecooper@vcu.edu,
              Ritter@urvax.urich.edu, dreiss@norfolk.infi.net, rcorio@vcu.edu,
              eng3sxs@hibbs.vcu.edu, Eastgate-List@world.std.com,
              SHORTILL@CLARK.NET, soneal@colacoll.edu, Jwebb@dhvx20.csudh.edu,
              SLF3422@dcccd.edu, fcherry@ccs.carleton.ca, Gdohrer@weber.edu,
              gtyeryar@bridgewater.edu, fhorn@westminster.edu,
              siena@skidmore.edu, vclegg@ksu.ksu.edu, Barbara.Walvoord@UC.Edu,
              wood@cedarville.edu, cpt100f@hamlet.bal.odu.edu,
              mlombosw@infi.net, bclick@uwlax.edu, mbrooks@vcu.edu,
              ncentrel@cabell.vcu.edu, egray@aera.com, edgtch@aol.com,
              drb96@virginia.edu, srhibbe@vccscent.bitnet.edu,
              acaudle@felix.vcu.edu, deckertar@urvax.urich.edu,
              rskinner@hibbs.vcu.edu, jwergin@cabell.vcu.edu, cyselfe@mtu.edu,
              HAWISHER@UX1.CSO.UIUC.EDU, joy@cal.org,
              TWBATSON@gallua.gallaudet.edu, CHIP@UIUC.EDU, bcondon@umich.edu,
              path@uwyo.edu, Epiphany-L@cal.org, gmatthe1@osf1.gmu.edu,
              gened@acpub.duke.edu, Member4545@aol.com, montecin@gmu.edu,
              hburns@smith.edu, hypertch@vms.cis.pitt.edu,
              INTCOLED@IST01.FERRIS.EDU, internet-women-help@blob.best.net,
              battagliak@bucks.edu, burke@europa.umuc.edu,
              cknoxq@OREGON.UOREGON.EDU, Guy.VanBelle@rug.ac.be,
              dfeingol@osf1.gmu.edu, novotnyj@wam.umd.edu,
              warden@fcusqnt.fcu.edu.tw, ybf2u@curry.edschool.virginia.edu,
              ngpas@ttacs1.ttu.edu, NVWILLJ@nv.cc.va.us,
              JKREMER@INDYVAX.IUPUI.EDU, RBASS@guvax.acc.georgetown.edu,
              jbrent@ic.sunysb.edu, KDUNN@VMSVAX.SIMMONS.EDU,
              Kristina_Ryberg@voyager.umeres.maine.edu, mhalio@brahms.udel.edu,
              salvo@bingsuns.cc.binghamton.edu, NANWILL@cc.usu.edu,
              rsmyth@piper.hamline.edu, doherm@rpi.edu, hickey@urvax.urich.edu,
              XDJF@grove.iup.edu, rcorio@.vcu.edu, skylark@eastgate.com,
              sliggett@globalcom.net, tharpold@netdepot.com,
              Thomas_Swiss@qmbridge.drake.edu, ibeard@pen.k12.va.us,
              xdjf@grove.iup.edu, mlc@yorku.ca,
              ybf2u@curry.edschool.virginia.edu, battagliak@bucks.edu,
              rcorio@vcu.edu, Kristina_Ryberg@voyager.umeres.maine.edu,
              warden@fcusqnt.fcu.edu.tw, jkremer@indyvax.iupui.edu,
              novotnyj@wam.umd.edu, acw-l@unicorn.acs.ttu.edu,
              MBU-L@unicorn.acs.ttu.edu, rhetnt-l@missouri.mizzou1.edu,
              TESLCA-L@CUNYVM.CUNY.EDU
X-cc:         buvezvin@aol.com, gdrake@gmu.edu, jhenry@gmu.edu,
              jforeman@osf1.gmu.edu, joyceg@CapAccess.org,
              MIJOYCE%vassar@cunyvm.cuny.edu, SAMoulthrop@UBmail.ubalt.edu,
              nakaplan@ubmail.ubalt.edu, CaroWay@aol.com, gilbert@clark.net,
              RBASS@guvax.acc.georgetown.edu, rrosenzw@osf1.gmu.edu,
              nvwillj@nvmusic.vccs.edu, nedra@uriacc.uri.edu,
              padilla@unix.sri.com, Paul_LeBlanc@hmco.com,
              LONG_P@wpc.wilpaterson.edu, RBASS@guvax.acc.georgetown.edu,
              rhetarea@umdd.umd.edu, rrosenzw@osf1.gmu.edu, rfischer@gmu.edu,
              rschweg@uriacc.uri.edu, gilbert@clark.net, EHRMANN@DUKE.CPB.ORG,
              traci@daedalus.com, WHIRL@PSUVM.PSU.EDU,
              ybf2u@curry.edschool.virginia.edu, wleith@osf1.gmu.edu,
              wdvorak@uriacc.uri.edu, WWW-Writing@listproc.bgsu.edu
 
Please note that the address was incorrect on the preceeding announcement
about the Epiphany Institute.  Registration forms should be sent to:
 
Michael Keller
VCU English Dept.
P.O. Box 842005
Richmond, VA  23284-2005
 
I apologize for any inconvenience this error may have caused you.
 
Judy
 
 
Judy Williamson
George Mason University
Epiphany Project Administrator
http://mason2.gmu.edu/~jwillia9/epiphany.html
 
Email: JWillia9@gmu.edu      http://mason2.gmu.edu/~jwillia9/
Voice & FAX: 703-845-1453
 
Mail: 3542 S. George Mason Dr., Alexandria, VA 22302
++++++++++++++++++++++++++++++++++++++++++++++++++
Check out the CWTA (Computers & Writing Teaching Assistants) Home Page
        http://scf.nmsu.edu/~cwambeam/sig.html
=========================================================================
Date:         Mon, 25 Mar 1996 11:57:39 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Williamson <jwillia9@GMU.EDU>
Subject:      Announcing The Epiphany Institute
X-To:         AAHESGIT@LIST.CREN.NET, ADJUNCT@VM1.NoDak.EDU,
              HICKEY@urvax.urich.edu, mkeller@hibbs.vcu.edu,
              essid@urvax.urich.edu, awood@hibbs.vcu.edu, ecooper@vcu.edu,
              Ritter@urvax.urich.edu, dreiss@norfolk.infi.net, rcorio@vcu.edu,
              eng3sxs@hibbs.vcu.edu, Eastgate-List@world.std.com,
              SHORTILL@CLARK.NET, soneal@colacoll.edu, Jwebb@dhvx20.csudh.edu,
              SLF3422@dcccd.edu, fcherry@ccs.carleton.ca, Gdohrer@weber.edu,
              gtyeryar@bridgewater.edu, fhorn@westminster.edu,
              siena@skidmore.edu, vclegg@ksu.ksu.edu, Barbara.Walvoord@UC.Edu,
              wood@cedarville.edu, cpt100f@hamlet.bal.odu.edu,
              mlombosw@infi.net, bclick@uwlax.edu, mbrooks@vcu.edu,
              ncentrel@cabell.vcu.edu, egray@aera.com, edgtch@aol.com,
              drb96@virginia.edu, srhibbe@vccscent.bitnet.edu,
              acaudle@felix.vcu.edu, deckertar@urvax.urich.edu,
              rskinner@hibbs.vcu.edu, jwergin@cabell.vcu.edu, cyselfe@mtu.edu,
              HAWISHER@UX1.CSO.UIUC.EDU, joy@cal.org,
              TWBATSON@gallua.gallaudet.edu, CHIP@UIUC.EDU, bcondon@umich.edu,
              path@uwyo.edu, Epiphany-L@cal.org, gmatthe1@osf1.gmu.edu,
              gened@acpub.duke.edu, Member4545@aol.com, montecin@gmu.edu,
              hburns@smith.edu, hypertch@vms.cis.pitt.edu,
              INTCOLED@IST01.FERRIS.EDU, internet-women-help@blob.best.net,
              battagliak@bucks.edu, burke@europa.umuc.edu,
              cknoxq@OREGON.UOREGON.EDU, Guy.VanBelle@rug.ac.be,
              dfeingol@osf1.gmu.edu, novotnyj@wam.umd.edu,
              warden@fcusqnt.fcu.edu.tw, ybf2u@curry.edschool.virginia.edu,
              ngpas@ttacs1.ttu.edu, NVWILLJ@nv.cc.va.us,
              JKREMER@INDYVAX.IUPUI.EDU, RBASS@guvax.acc.georgetown.edu,
              jbrent@ic.sunysb.edu, KDUNN@VMSVAX.SIMMONS.EDU,
              Kristina_Ryberg@voyager.umeres.maine.edu, mhalio@brahms.udel.edu,
              salvo@bingsuns.cc.binghamton.edu, NANWILL@cc.usu.edu,
              rsmyth@piper.hamline.edu, doherm@rpi.edu, hickey@urvax.urich.edu,
              XDJF@grove.iup.edu, rcorio@.vcu.edu, skylark@eastgate.com,
              sliggett@globalcom.net, tharpold@netdepot.com,
              Thomas_Swiss@qmbridge.drake.edu, ibeard@pen.k12.va.us,
              xdjf@grove.iup.edu, mlc@yorku.ca,
              ybf2u@curry.edschool.virginia.edu, battagliak@bucks.edu,
              rcorio@vcu.edu, Kristina_Ryberg@voyager.umeres.maine.edu,
              warden@fcusqnt.fcu.edu.tw, jkremer@indyvax.iupui.edu,
              novotnyj@wam.umd.edu, acw-l@unicorn.acs.ttu.edu,
              MBU-L@unicorn.acs.ttu.edu, rhetnt-l@missouri.mizzou1.edu,
              TESLCA-L@CUNYVM.CUNY.EDU
X-cc:         buvezvin@aol.com, gdrake@gmu.edu, jhenry@gmu.edu,
              jforeman@osf1.gmu.edu, joyceg@CapAccess.org,
              MIJOYCE%vassar@cunyvm.cuny.edu, SAMoulthrop@UBmail.ubalt.edu,
              nakaplan@ubmail.ubalt.edu, CaroWay@aol.com, gilbert@clark.net,
              RBASS@guvax.acc.georgetown.edu, rrosenzw@osf1.gmu.edu,
              nvwillj@nvmusic.vccs.edu, nedra@uriacc.uri.edu,
              padilla@unix.sri.com, Paul_LeBlanc@hmco.com,
              LONG_P@wpc.wilpaterson.edu, RBASS@guvax.acc.georgetown.edu,
              rhetarea@umdd.umd.edu, rrosenzw@osf1.gmu.edu, rfischer@gmu.edu,
              rschweg@uriacc.uri.edu, gilbert@clark.net, EHRMANN@DUKE.CPB.ORG,
              traci@daedalus.com, WHIRL@PSUVM.PSU.EDU,
              ybf2u@curry.edschool.virginia.edu, wleith@osf1.gmu.edu,
              wdvorak@uriacc.uri.edu, WWW-Writing@listproc.bgsu.edu
 
================
 
Announcing The Epiphany Institute:
"Mapping New Rhetorical Spaces and Building Bridges from Current to New
Technologies"
June 9 - 14, 1996
at Virginia Commonwealth University
Richmond, VA
 
================
 
INSTITUTE GOAL:  To develop a plan with specific strategies for change at
the participants' institutions in an atmosphere of collaboration and shared
knowledge-building.  Guided by national leaders of the computers and
learning movement, participants will discover ways new technologies pervade
culture and impact teaching and learning.
 
At the end of this Institute participants will have:
 
*  Gained an overview of the impact of and theoretical implications of
technologies on culture and pedagogies;
*  Modified and richly annotated a traditional syllabus, brought with them
from one of their institution's courses, to create an information
technology-rich syllabus.
*  Drafted a plan for coordinated faculty development and change on a
departmental level; and
*  Acquired a wide array of computer skills and resource information.
 
WHO SHOULD ATTEND?  Team members could include any or all of the following:
 
Department leaders
Collaborative learning specialists
Composition theorists
Literary studies and writing teachers interested in pedagogical, rhetorical
and cultural changes resulting from technologies
Writing-Intensive/Writing Across the Curriculum leaders
Writing center directors and coordinators
Others interested in computers and making changes to infuse classroom
practice with new technologies
 
INSTITUTE HIGHLIGHTS:
 
Sunday evening -- Welcome Dinner; introductions and orientation session;
tour of facilities; and distribution of materials.
 
Monday through Friday -- Opening large group plenary; hands-on workshops in
labs; face to face and networked discussion of readings; question and
answer sessions; small group activities to focus on Institute assignments.
(Labs will be hold evening hours for individual and group project work on
assignments.)
 
Thursday Evening -- Banquet with featured speaker.
 
Friday afternoon -- Presentation of group and individual projects; Wrap-up
and closing.
 
TOPICS TO BE COVERED INCLUDE:
 
An overview of literature and resources in field of composition and
computers including both theory and practice.
Translation of composition theory and practice in an electronic environment
including collaboration theory.
Synchronous and asynchronous computer-mediated communication (CMC)
Local area networks (LANs)
Wide area networks (WANS)
Hypertext as writing and presentation medium
Email
Networked classrooms and groupware
The World Wide Web as a site for teaching, research and publication
HTML programming
MOOs (Multi-User Dimensions, Object-Oriented) and the Composition in
Cyberspace program
Presentation software
Portfolio and Webfolio assessment
Strategies for creating a technology-rich curriculum
Lo-Tech ways to emulate high tech applications
Additionally, we will address specific needs of individual institutions.
 
THE EPIPHANY PROJECT
 
Epiphany is a two-year project, started in summer of 1995, funded by the
Annenberg/CPB Project, Gallaudet University, and George Mason University,
but it is also sponsored by the Alliance for Computers and Writing and
affiliated with the American  Association for Higher Education, meaning it
will continue after the two-year period of the grant. Also participating in
the development and implementation of the Epiphany Project are SRI
International, Virginia Commonwealth University and the University of
Richmond.
 
 
The Epiphany Project mission statement: To introduce structures and
strategies for pedagogical change in the age of electronic text and to
develop a package of methods and materials to support teachers in taking
advantage of those changes.
 
Epiphany resources will include:
 
*  Workshop designs
*  Plans for teacher support
*  Case studies
*  An electronic syllabus archive and an electronic syllabus builder
*  A World Wide Web home page
*  Guidelines for campus coordination
*  Descriptions of the rhetorical shifts in our culture
*  A video for workshops
and
*  A Field Guide to 21st Century Writing, the Epiphany Project resource
workbook.
 
INSTITUTE LEADERS:
 
Trent Batson, Gallaudet University
Elizabeth Cooper, Virginia Commonwealth University
Ron Corio, Virginia Commonwealth University
Joe Essid, University of Richmond
Dona Hickey, University of Richmond
Michael Keller, Virginia Commonwealth University
Donna Reiss, Tidewater Community College
Greg Ritter, Virginia Commonwealth University
Sydney Sowers, Virginia Commonwealth University
Judy Williamson, George Mason University
Anne Woodlief, Virginia Commonwealth University
 
INSTITUTE FEE: The cost to attend the Epiphany Institute is $500.
Attendance for the full program is expected.  Institutions are encouraged
to send teams of individuals.  Registration includes: conference materials;
computer lab access and training sessions for 5 days; a Welcome Dinner on
Sunday evening (June 9); a banquet Thursday evening (June 13) and
continental breakfast Monday through Friday.
 
INSTITUTE PARTICIPANTS WILL BE PROVIDED WITH:
 
A workbook of exercises to help in thinking through a plan for departmental
change that addresses information technology and faculty development; A
copy of the Epiphany guide book, A Field Guide to 21st Century Writing:
Ample resource material for organizational and corporate connections; Demo
versions of software for classroom use; Copies of readings.
 
INSTITUTE PARTICIPANTS NEED TO BRING:  A syllabus from a writing class
where technology was not used along with copies of the catalog description
and related curricular material for the course.
 
ACCOMMODATIONS -- Participants are responsible for making their own lodging
arrangements.  Lodgings below are within walking distance of VCU
facilities.
 
Holiday Inn-- single/double $45 (state rate)
301 W. Franklin St., Richmond (804) 644 9871
 
Linden Row Inn -- single/double $66 (state rate)
First and Franklin St., Richmond (804) 783-7000
 
Gladding Residence Center -- All rooms are located in four bedroom suites
with a shared bathroom between two bedrooms.  Linen is provided by an
outside contractor for $5.00 per person (needs to be reserved by May 1) for
the length of the stay (Pillows are not provided.). The Gladding Residence
Center is equipped with laundry facilities, pay phones (in the lobby area)
and a vending area but does not provide items such as ice, clock/radios,
pots and pans, or dishes.  During the summer there is rennovation at
Gladding. $12.50 per night per person (sharing a room).  $25.00 per night
for a single.
 
Register now.  Enrollment limited -- we will try to give priority to teams
of individuals who are interested in becoming Epiphany sites, but also
anticipate being able to accept others who want training.
 
Registration confirmation:  When we confirm your registration, we will send
information about parking (for which there will be an additional fee),
Institute readings to be done in advance, and other details.  We will also
send two forms to help us plan to meet your needs--these need to be mailed
upon receipt of your registration confirmation.
 
REGISTRATION FORM
 
Please print this application for the Epiphany Institute and send it by
U.S. mail to: Michael Keller, English Department, Virginia Commonwealth
University, Hibbs Hall, Richmond, VA  23298.  Include a check made out to
for $500 for each participant from your institution.
 
Register early -- registration is selective and limited to 40 participants.
Registration deadline: 20 May 96.
 
You will receive confirmation of your registration, and other information
by U.S. mail.
 
IMPORTANT -- Application packet:  This form along with two others will be
part of your application packet.  You will be expected to return, upon
receipt, the two forms that will be mailed to you with your registration
confirmation -- These are the Mankato Internet Skills Rubric and a survey
about your teaching practices and computer experience, and they are
essential for planning purposes to help leaders best meet needs of
participants.  Your registration confirmation will be provisional until
your application packet is complete.
 
(Please Print)
 
Name_____________________________________________________________
 
Title _____________________________________________________________
 
Institution________________________________________________________
 
Mailing Address __________________________________________________
 
City ______________________________
 
State  _____________ ZIP________________
 
Phone _______________________ day _______________________ evening
 
FAX # ________________________________
 
Email address ____________________________________________
 
Your URL if you have one ____________________________________________
 
Important:  Is your campus an Epiphany site, or did your campus apply to be
an Epiphany site?  (Please indicate which.)
___________________________________________
 
List other members from your campus who will be attending this Institute
with you:
 
____________________________________________
 
____________________________________________
 
____________________________________________
 
____________________________________________
 
____________________________________________
 
FOR MORE INFORMATION, CONTACT:  Judy Williamson about content
<JWillia9@gmu.edu> Phone 703-845-1453 (voice and fax); or Michael Keller
about registration <mkeller@hibbs.vcu.edu> Phone 804-828-1331 (voice),
804-828-2171 (fax).
 
To find the Epiphany Project on the World Wide Web, point your browser to
 
           http://mason2.gmu.edu/~jwillia9/epiphany.html
 
(site under construction, but lots more good stuff will be added!)
 
Judy Williamson
George Mason University
Epiphany Project Administrator
http://mason2.gmu.edu/~jwillia9/epiphany.html
 
Email: JWillia9@gmu.edu      http://mason2.gmu.edu/~jwillia9/
Voice & FAX: 703-845-1453
 
Mail: 3542 S. George Mason Dr., Alexandria, VA 22302
++++++++++++++++++++++++++++++++++++++++++++++++++
Check out the CWTA (Computers & Writing Teaching Assistants) Home Page
        http://scf.nmsu.edu/~cwambeam/sig.html
=========================================================================
Date:         Mon, 25 Mar 1996 12:43:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Beason <LBEASON@EWU.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
 
Chastity,
You may realize this problem already, but once you do attain
permission to use the Daly-Miller instrument you should double-check
the way you "score" the results.  Daly & Miller's original article
in Research in the Teaching of English (1975) had a serious misprint:
the plus & minus signs given in the presentation of the scoring
formula should be reversed.  I've seen two or three different
scoring systems for the instrument, and unfortunately much of
the research that has used the Daly/Miller test doesn't indicate
which scoring system they used.
 
Larry Beason
Eastern Washington University
=========================================================================
Date:         Mon, 25 Mar 1996 15:34:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
 
set NOMAIL WPA-L
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Mon, 25 Mar 1996 09:37:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
 
Even if the Daly-Miller test is in the public domain, I'm wondering if you need
to get the permission of the students you plan to use it on.  I.e., if you are
engaged in a research project that involves testing students in any kind of
way, you should probably run your project through your institutional research
review board, which can be time consuming but which is the appropriate channel
to take.  And, if you plan to use the results of the research, you should
inform the students about the project, and you should probably get their
premission.  Seems paranoid--but my colleagues who do qualitative research are
very meticulous about this kind of thing.
 
Jane Nelson, Director of the Writing Center
Center for Teaching Excellence
University of Wyoming
jnelson@uwyo.edu
(307) 766-5004
=========================================================================
Date:         Mon, 25 Mar 1996 21:52:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      POSITION:  English  --  Visiting Professor  --  Texas  (fwd)
X-To:         Teaching in the Community Colleges
              <TCC-L@UHCCVM.UHCC.HAWAII.EDU>,
              RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>,
              NCTE International <ncte-intl@itc.org>,
              "Forum on Teaching & Learning in Higher Ed." <STLHE-L@UNB.CA>,
              CSPALM conference <CSPALM-L@PSUVM.PSU.EDU>,
              CBW-L <CBW-L@VM1.SPCS.UMN.EDU>,
              AFROAM-L <AFROAM-L%HARVARDA.BITNET@PSUVM.PSU.EDU>,
              AFAM-L <AFAM-L@MIZZOU1.MISSOURI.EDU>
 
-------------------------- Forwarded message -----------------------------
                Date: Mon, 25 Mar 1996 16:53:12 -0600
           From: Kristine Blair <kblair@falcon.tamucc.edu>
    Subject: POSITION:  English  --  Visiting Professor  --  Texas
 
English:  Nine-month visiting Lecturer/Assistant Professor to teach three
(3) sections of Freshman English and one (1) section of Sophomore World
Literature (from Ancient World to Renaissance) per semester.  Appointment
to start in August 1996.
 
        Ph.D and teaching experience preferred, but advanced ABD
considered.  Salary from $30,000, depending on credentials.  Send letter
of application, vita and three letters of reference (or placement file) to:
 
                        Dr. Vanessa Jackson
                        College of Arts and Humanities
                        Texas A&M University-Corpus Christi
                        6300 Ocean Drive
                        Corpus Christi, Texas 78412
 
                                AA/EOE.
-----------------------------------------------------------------------------
=========================================================================
Date:         Tue, 26 Mar 1996 04:28:06 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Composition instructruction beyond frosh year
 
Thanks Ed.  I'll read the pages just as soon as I locate my new copy of your
book.  The old one is on my office shelf; I think the new one is on a shelf
at home where I was working with it recently.  (Egregious flattery rarely
hurts I have found.)
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Mon, 25 Mar 1996 23:27:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/96 Online: Chair's Address available
X-To:         PreText Conversations <pretext@MIAMIU.ACS.MUOHIO.EDU>,
              Alliance for Computers and Writing <acw-l@ttu.edu>,
              Canadian Association Study of Language & Literature
              <casll@unb.ca>, Megabyte University <mbu-l@ttu.edu>,
              Rhet Net <rhetnt-l@mizzou1.missouri.edu>,
              NCTE-talk <ncte-talk@itc.org>
 
A short version of Lester Faigley's CCCC Chair's Address, "Literacy After
the Revolution" is now available at
 
  http://www.umd.umich.edu/HyperNews/get/cccc96/faigley.html
 
It's a thoughtful and provocative piece & of course if anyone is provoked
to comment, a HyperNews forum has been created for that purpose. At the
bottom of the page, choose the 'ADD' button and follow the directions
provided.
 
If anyone wants to see the text only (sans forum it loads a bit faster),
it's at
 
  http://www.missouri.edu/~cccc96/faigley.html
 
We'd like to thank Lester for sharing this glimpse of his talk!
 
If anyone else is tempted to submit texts, don't let the commencement of
the convention stop you! We'll be online as we can and will keep adding
whatever texts come along.
 
 
--Eric Crump
  for the CCCC Online Web Team:
  Marcy Bauman, Collin Brooke, Derrick Kyle, and Bryan Roesslet
  http://www.missouri.edu/~cccc96/
=========================================================================
Date:         Tue, 26 Mar 1996 05:23:35 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Leslie C. Perelman" <perelman@MIT.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
In-Reply-To:  Your message of "Mon, 25 Mar 1996 09:37:58 MST."
              <01I2R1O7GRBO0009LA@PLAINS.UWYO.EDU>
 
Jane is absolutely correct.  Researchers need to secure informed
consent from students before giving them any kind of test or
procedure that is not an integral part of instruction for the class,
and students always have the right to refuse.  In addition, the
researcher must have procedures for protecting
the privacy of the subjects as part of the design of the research
project.
 
These guidelines are not arbitrary.  Most social scientists follow
them strictly because they are well aware of some very notable cases
of abuse when they are not followed.  In our profession, I have been
concerned about some presentations at meetings like the 4C's, in which
it would be very easy for someone to identify student writers quoted in
papers. (And now some of these papers are on the Web.)  Does NCTE or
4C's have formal guidelines for the use of human subjects?  They should.
 
Les Perelman
Associate Dean and Coordinator of the Writing Requirement
MIT
=========================================================================
Date:         Tue, 26 Mar 1996 07:37:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Karen S. Griggs" <griggsks@JMU.EDU>
Subject:      Re: Milwaukee
X-To:         Charles I Schuster <cis@CSD.UWM.EDU>
In-Reply-To:  <Pine.OSF.3.91.960321205837.5830B-100000@alpha1.csd.uwm.edu>
 
WPA readers
THe hotel recommended the "shuttle" at $7.50
It is only at baggage claim #3 I think
Karen Griggs
James Madison U.
Harrisonburg VA
griggsks@falcon.jmu.edu
=========================================================================
Date:         Tue, 26 Mar 1996 07:57:15 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Daly-Miller WAS-Please Help!!
In-Reply-To:  note of 03/26/96 03:23
 
If NCTE doesn't have human subjects guidelines, you can be sure your college
or university does, and I can assure you that my university's guidelines would
take precedence over any others. It's the faculty and the university that get
sued. However, I have always found the human subjects people knowledgeable and
cooperative. Always check.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 26 Mar 1996 09:33:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Updates
In-Reply-To:  <WPA-L%96032108570446@ASUVM.INRE.ASU.EDU>
 
The Exec Comm of WPA is in the process of developing a WEB site; there
will be a progress report at the upcoming WPA Exec Comm meeting on Wed.
evening.  It should be up and running (the WEB site, not the meeting)
soon.  We will then be soliciting information, downloaded files, etc.
(Maybe we should hire Eric ... )
 
For those meeting at the Hyatt on Friday and Saturday to talk about
Outcomes, the Hyatt Registation Desk is next to the front exit (onto
Kilbourn) and is easy to find.  It is a good place to meet.
 
Weather Update:  Predictions are for temps in the 30s and some rain
and possibly light snow by the end of the week.  Actually, the Conference
is a week late; we've had balmy weather in the upper 40s most all of last
week.  Today it is bright, beautiful, and COLD.
 
Fishing Update:
Brown trout are running by the Oak Creek power plant, but cold weather will
likely send them deep.  Any fish caught should be shared among all
conference participants.  If you want to take a conference break, one of
the most outstanding fishing tackle shows in the midwest will be held at
State Fair Park (a $4 or $5 cab ride from downtown) Friday-Sunday.  Bring
your wallet.
 
See you soon...
 
 
 
 
 
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 26 Mar 1996 11:54:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles Lund <CLund6438@AOL.COM>
Subject:      Re: Composition instructruction beyond frosh year
 
)>Do any undergrad programs extend to three semesters?...I suppose an
>argument could be made that WAC is an attempt to respond to this
>concern....This would make sense, but how many departments require a
>"historical writing" or "biological writing" course, etc.
 
>Steven D. Jamar
 
Steve,
 
     At the University of the District of Columbia, the College of Arts and
Sciences requires four semesters of writing--not including remedial courses
(Reading Improvement, which is being redesigned to include a good deal of
writing, and English Fundamentals): English Comp I and II and Lit and
Advanced Writing I and II.  Until last year the requirement was University
wide, but a University reorganization split the University into two colleges
and one of them, the College of Professional Studies, has eliminated the Lit
and Advanced Writing requirement.  Further, out Lit I and II classes are
under assault from members of the Arts and Sciences curriculum committee.
 
Charles Lund, Writing Program Coordinator
=========================================================================
Date:         Tue, 26 Mar 1996 12:09:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Outcomes Meeting
 
ANYone is welcome, Patricia, and you'd be especially welcome, since any
outcomes statement has to play to the needs of people in your
position--graduate students teaching composition.
See you soon,
Bill
 
(Besides, you can give us the inside scoop on where to go in Milwaukee!)
 
 
>Does anyone mind if a junior member sits in?  I think I've introduced
>myself before, but just in case, I'm a 4th year PhD.  My dissertation (in
>progress) analyzes large-scale writing assessment as a discursive
>structure in a variety of contexts, including literacy, Marxist
>educational theory, and feminism.  Since this is the group I feel should
>be doing the institutionalizing of anything like outcomes, I'd like to
>listen in.
>
>Patricia LaCoste
>plc@csd.uwm.edu
>University of Wisconsin-Milwaukee
=========================================================================
Date:         Tue, 26 Mar 1996 16:27:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: About those Comp Class #s . . .
 
Chet,
 
Bill's and my average class size of 22.8 covers (as best we can tell)
"regular" first-year comp courses--not BW or advanced.  The survey
is designed not "to aid members [of WPA] who argue for class-size
controls in a timely fashion and before the information becomes
obsolete."  Rather, the course size numbers are only a small part
of a much larger survey we hope to use to identify writing programs
that represent the "state of the art"--as both a guide for new
WPAs looking for models and a sort of standard for assessing the
health of writing programs at the freshman level.  As for its
time-sensitivity, in my experience class sizes don't change all
that much over several years (decades, even!), let alone over a
year or two.  And it's taking Bill and me a long time because
we're s-l-o-w.
 
Rich Bullock
=========================================================================
Date:         Wed, 27 Mar 1996 00:57:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Dow Adams <AdamsBalt@AOL.COM>
Subject:      Re: Milwaukee
 
I just checked into the Hyatt in Milwaukee.  Cab fare was $18.50 from the
airport.  If two people split it, that's not bad.
 
--Peter Adams
=========================================================================
Date:         Wed, 27 Mar 1996 06:01:22 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: About those Comp Class #s . . .
In-Reply-To:  <Pine.SOL.3.91.960324171635.27492A-100000@DGS>; from "Chet" at
              Mar 24, 96 5:40 pm
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 26 Mar 1996 12:35:39 -0153
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gordon Grant <ggrant@MAIN.CITYNET.NET>
Subject:      Re: Outcomes Meeting
 
Actually, can Ed White or Mark Wiley or someone else post a final announcement
of meeting times and places for the outcomes project?  I've lost track over
the last few days.  And if a list of names of those interested is being kept,
please add mine, probably for saturday.
 
Gordon Grant
 
> Does anyone mind if a junior member sits in?  I think I've
> introduced myself before, but just in case, I'm a 4th year PhD.
> My dissertation (in progress) analyzes large-scale writing assessment as
> a discursive structure in a variety of contexts, including
> literacy, Marxist educational theory, and feminism.  Since this is
> the group I feel should be doing the institutionalizing of anything
> like outcomes, I'd like to listen in.
>
> Patricia LaCoste
> plc@csd.uwm.edu
> University of Wisconsin-Milwaukee
>
=========================================================================
Date:         Thu, 28 Mar 1996 16:19:51 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      Regarding the Epiphany Institute Mailing address
In-Reply-To:  <v0213050aad7c272770d3@[192.0.2.1]>; from "Judy Williamson" at
              Mar 25, 96 11:57 am
 
The correct address for Michael Keller and the Epiphany Conference is
 
Department of English, Box 842005
Virginia Commonwealth University
Richmond, VA  23284-2005
 
 
ALSO--when you call for reservations at the Holiday Inn or Linden Row, you
must tell them that you are attending a VCU event in order to get the state
rates.  "Epiphany" will mean nothing to the reservationists.
=========================================================================
Date:         Fri, 29 Mar 1996 10:14:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Segall, Mary Prof." <segall@QUINNIPIAC.EDU>
Subject:      Buckley amendment
 
To All:
 
Here is a post CCCC Conference query:
 
Does anyone routinely ask students to sign a consent form to allow faculty
to discuss
student grades/attendance/progress, etc. with the few, but highly concerned,
parents who call to inquire?  Is this consent form administered during the
first week of the semester to all students, or is it obtained on an
individual basis?  Our administration takes the Buckley Amendment seriously,
but in practice, the immediacy of parent phone calls tempts faculty to side
step student permission or to struggle with what exactly to say that does
not violate the amendment.  I would appreciate any information or
suggestions you have to offer.
 
Thanks.
 
 
Mary T. Segall                  segall@quinnipiac.edu
Dir. Freshman English           voice: 203-281-8952
Quinnipiac College
Hamden, CT 06518
=========================================================================
Date:         Fri, 29 Mar 1996 09:56:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "MRGATE::\"A1::BURKE, DOYLE\""@MC.MARICOPA.EDU
Subject:      Re: Buckley amendment
 
Regarding parental phone calls, I recommend that we focus on the student.  If
the parent lists a child on an income tax form, I believe the parent does have
some rights to information; however, the right doesn't extend to a telephone
discussion.
 
I ask the person who makes the call to come in with the student.  At that time,
I try to engage the student in conversation.
 
Our college has specific procedures for complaints about grades or teaching,
but the student has the responsibility for initiating the process.
 
Faculty also have protection against anonymous and third-party complaints, and
I extend the same privacy rights to them that students have.
=========================================================================
Date:         Sat, 30 Mar 1996 02:06:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Buckley amendment
 
> If the parent lists a child on an income tax form, I believe the parent >
does have some rights to information
 
I haven't reviewed the statute in some time, but  I thought for students over
18 the parents did not have such a right.  But perhaps I missed something in
Buckley and it really is a right.  Anyone out there know?
 
> I ask the person who makes the call to come in with the student.
 
Must be a very local student body.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
sjamar@law.howard.edu or sjamar@aol.com
 
"Fools and stubborn men make wealthy lawyers."  Spanish proverb.
=========================================================================
Date:         Sat, 30 Mar 1996 10:09:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deirdre Catherine Kravitz <dk103988@OAK.CATS.OHIOU.EDU>
Subject:      List Instructions
 
Y'all,
 
I wish to retrieve the list messages for January and February.  Can
someone email me directly and tell me how to do it?
 
Thanks,
 
Deirdre
dk103988@oak.cats.ohiou.edu
=========================================================================
Date:         Sun, 31 Mar 1996 15:48:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Daly-Miller WAS-Please Help!!
In-Reply-To:  <199603231524.KAA23406@yog.rs.itd.umich.edu> from "Bill Condon"
              at Mar 23, 96 10:28:03 am
 
Chastity, the Miller-Daly test is included in an NCTE volume, now in the
second edition: Measures for Research and Evaluation in the English
Language Arts.  I reviewed that for CCC May 1987, so my memory of it is
dim, but I think it specified that it could be used without permission.
--Ed White
 
> > Chastity,
> Some research teacher--tells you you need permission, but doesn't direct
> you to the proper authorities?
>
> Somewhere on your campus there will be an office that handles research on
> human subjects.  Those folks will know what to do and where to start.  As
> for permission to use the specific instrument (Daly-Miller) there should be
> an address on the materials you probably already have.  At any rate, the
> folks in your human subjects office should know something about who
> publishes the test, and you can start by calling that number.
> Good luck!
> Bill
>
> >        Not long ago, I sent a message out that I needed help finding
> >information over writing anxiety for my THESIS.  I found lots of good
> >information and planned to do a survey using the Daly-Miller Writing
> >Apprehension Scale.  My Research teacher informed me that I would probably need
> >permission before attempting to do anything with the survey.  I have absolutely
> >no idea how to go about getting permission, and I need it soon!!!  If you have
> >any idea what I need to do to get permission to use the Daly-Miller survey,
> >please let me know as soon as possible
> >
> >        Thank You-
> >
> >        Chastity Wilson
>
=========================================================================
Date:         Sun, 31 Mar 1996 18:52:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      trojan horse virus (fwd)
X-To:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Forewarned is Four-armed.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
 
---------- Forwarded message ----------
Date: Wed, 27 Mar 1996 15:23:08 -0600 (CST)
From: Michael Noonan <noonan@csd.uwm.edu>
To: ecl.fac@alpha2.csd.uwm.edu, kristan.r.lattu@jpl.nasa.gov,
    murst02@stealth.ask.com, zfeher@world.nad.northrop.com
Subject: trojan horse virus (fwd)
 
 
There's been a lot of false information making the rounds about viruses
lately, but this news bit, coming as it does from Caterpillar, Inc, who
got it, presumably from IBM, might be legit.  Caveat Downloader!
 
Mickey
 
 
 -------------------------------------------------------------------------------
 Bev, Please route this to all Managers and ask them to route to all their
 people.  This came to us by way of IBM.
 ******************************************************************************
 
 A new trojan horse virus has emerged on the internet with the name
 PKZIP300.ZIP, so named as to give the impression that this file is a new
 version of the PKZIP software used to ZIP (compress) files. Do not download
 this file under any circumstances!  If you install or expand this file, the
 virus will wipe your hard disk and affect modems at 14.4 and higher.  This is
 an extremelly destructive virus and there is not yet a way of cleaning up this
 one.
 Repeat:  Do not download any file with the name PKZIP300.
 
I've heard this one mentioned by a few other people-- it will _completely_ erase
hard drives.
 
Eric adolpej@cat.com
